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AN EVALUATIVE STUDY OF THE USES OF STANDAEDIZED 
TEST RESULTS IN SELECTED PUBLIC SCHOOLS OF 
THE STATE OF OKLAHOMA
CHAPTER I 
INTRODUCTION
Background and Need f o r  the  Study
One of the s ig n if ic a n t developments in  American education has 
been the  use of measurements and standard ized  t e s t s .^  Since 1902, and 
during the  leadersh ip  o f Edward L. Thorndike, who i s  re fe rre d  to  as "the 
fa th e r  o f th e  movement," rapid  advances in  th e  measurement and te s t in g  
f ie ld  have occurred. However, the  te s t in g  movement has not always been 
w ithout c r i t ic is m  and frequen tly  has not met the  approval o f the  educa­
to r s  o f the  tim e. In 1912, Joseph M. R ice, who i s  recognized as having 
developed the  f i r s t  comparative t e s t  in  America, caused some consterna­
t io n  in  the  Department o f Superintendence of the  N ational Education
2A ssociation w ith the  find ings o f h is  sp e llin g  t e s t .  However, two years 
l a t e r  a committee on t e s t s  and standards made a favorable report to  th i s  
same o rgan iza tion , and consequently approval was extended to  the  measure-
^Edgar W. Knight, Education in  th e  United S ta tes  (Boston: Ginn
and Company, 1929), pp. 5^9-551*
^Ib id .
2
ment and te s t in g  movement. As a  r e s u l t  school a d m in is tra t io n  has under­
gone a  change o f  a t t i tu d e  ; a lthough  th e  t e s t i n g  movement i s  s t i l l  on ly  a 
l i t t l e  more th a n  f i f t y  years  o ld .
Since th e  d ep ress io n  th e re  have developed c e r ta in  te s t in g  tre n d s  
which may he co n sid ered  notew orthy. W alter N. D u ro st, D ire c to r , T est 
Serv ice and Advisement C en ter, Dunbarton, New Hampshire, m entions ( l )  th e  
tre n d  tow ard d i f f e r e n t ia t e d  measures o f in te l l ig e n c e ,  (2 ) th e  p ro f i l in g  
o f t e s t  r e s u l t s ,  (3 ) th e  in flu en ce  o f th e  te s t - s c o r in g  machine, and
(4) th e  growth in  techno logy . Summarizing h is  d is c u s s io n , Durost ex­
p la in s  th e  growth o f  techno logy :
There has been a  s te a d i ly  in c re a s in g  body o f s t a t i s t i c a l  th e o ry  
in  th e  measurement f i e l d ,  much o f i t  to o  te c h n ic a l  f o r  th e  average 
u s e r  to  know o r  care  abou t.
Ju s t r e c e n t ly ,  a  committee o f th e  American P sycho log ica l A ssocia­
t i o n  has been a ttem p tin g  to  co d ify  good p ra c t ic e  in  th e  f i e l d  o f  
t e s t i n g ,  w ith  n o tab le  r e s u l t s .
To summarize t h i s  t r e n d ,  te c h n ic a l  developm ents in  t e s t  con­
s t r u c t io n  have o u trun  p r a c t ic e ,  and th e re  i s  a  w idening g u lf  between 
th e  te s t- ra a k e r  and th e  t e s t  u s e r .^
The in c re a se d  use o f  t e s t s  by th e  m i l i t a r y  has focused  a t te n t io n
2
on th e  e f f e c t iv e  u t i l i z a t i o n  o f t e s t s .  In  one y e a r  approxim ately
3
20,000,000 M e ric a n s  took  a  t o t a l  o f  60,000,000 t e s t s .  The impact o f
H /a l te r  N. D urost, "Modem Trends in  T es tin g  and G uidance," 
Modem E duca tiona l Problem s, Report o f  th e  Seven teen th  E ducational Con­
fe re n c e , New York C ity , O ctober 30-31, 1952, P repared by th e  Educa­
t i o n a l  Records Bureau and th e  American Council on E ducation , (W ashington,
D. C ., 1953), pp. 111- 119.
Thom as E. C h ris te n se n , "C hallenges to  C ounselors in  Secondary 
S choo ls ,"  V ita l  Is su e s  in  E ducation , Report o f th e  T w e n ty -firs t Educa­
t i o n a l  C onference, New York C ity , November 1 -2 , 195*5, P repared by th e  
E ducational Records Bureau and th e  American Council on E ducation, 
(W ashington, D. C ., 1957), p. 55.
^Donald E. Super, A ppraising V ocational F itn e s s  (New York:
H arper and B ro th e rs , 19^9), p . x i i i .
e le c tro n ic  te s t -p ro c e s s in g  machines^ has a lso  helped  to  in c re a se  th e  num­
b e r  o f  t e s t s  used; and th e re  i s  no m ajor reason  to  b e lie v e  t h a t  any l e s s e r  
number o f  t e s t s  w i l l  be employed in  th e  n e a r  f u tu r e .  A nother reason  f o r  
th e  b e l i e f  th a t  t e s t s  w i l l  be ad m in is te red  in  reco rd  numbers i s  th e  em­
p h a s is  on th e  id e n t i f i c a t io n  o f th e  g i f te d  p u p i l . The re se a rc h e rs  o f  th e
2
Commission on Human Resources and Advanced T ra in in g  have d is c lo se d  th a t  
on ly  fo rty -tw o  p e r cen t o f  th e  boys and g i r l s  a t  age e ig h te e n  who made
sco res  o f 130 o r  h ig h e r on th e  Army G eneral C la s s i f ic a t io n  T est e n te red
c o lle g e . Concerning a  n a t io n a l  in v e n to iy  o f t a l e n t ,  th e  P re s id e n t 's  
Commission on H igher Education has p o in ted  out th a t  :
1 . At l e a s t  14-9 p e r  cent o f  ou r p o p u la tio n  has th e  m ental a b i l i t y  
to  com plete l4  y ea rs  o f schoo ling  w ith  a  cu rricu lum  o f g en e ra l and 
v o c a tio n a l s tu d ie s  th a t  should  le a d  e i t h e r  to  g a in fu l employment o r  
to  f u r th e r  study a t  a  more advanced le v e l .
2 . At l e a s t  32 p e r  cen t o f  our p o p u la tio n  has th e  m ental a b i l i t y
t o  com plete an advanced l i b e r a l  o r  s p e c ia liz e d  p ro fe s s io n a l educa­
t i o n .  3
C h ris te n se n , when speaking about th e  g i f t e d  p u p il and th e  in c re a s in g  num­
b e r  o f  t e s t s  being used , has t h i s  to  say: "O bviously, i f  we a re  to  have
more and more t e s t s ,  we need more and more people capable o f  in te rp r e t in g  
thera"^
^E. F. L in d q u is t, "The Iowa E le c tro n ic  T est P rocessing  Equipment," 
P roceedings o f th e  1953 I n v i t â t io n a l Conference on T es tin g  Problems 
(P r in c e to n , N. J . , 1994), p. 160.
2
Dael Wolfl e ,  A m erica's Resources o f  S p e c ia liz e d  T alen t (New York: 
H arper and Brothei'S , 1994), p. 2o0.
\ h e  P re s id e n t 's  Commission on H igher E ducation , H igher Education 
f o r  American Democracy, Vol. I :  E s ta b lish in g  th e  Goals (New York: Harper
and B ro th e rs , 19^6), p . 4 l .
^ C h ris ten sen , op. c i t . ,  p . $6 .
I f  t e s t in g  i s  to  be accom plished in  reco rd  numbers, th e n  what 
about th e  p re p a ra tio n  o f  th e  in d iv id u a ls  who w i l l  use th e  re s u lts ?
F i r s t ,  l e t  us look  a t  th e  p re p a ra tio n  o f  th e  person  using  th e  
t e s t s .  In  only  a  m in o rity  o f schools a re  th e re  persons te c h n ic a l ly  
t r a in e d  to  use p sy ch o lo g ica l o r  ed u c a tio n a l t e s t s  and only our la rg e r  
school systems have a person  who may have th e  eq u iv a len t o f a  I4as- 
t e r ' s  degree in  psychom etrics. In  most sch o o ls , t e s t s  a re  used p r i ­
m arily  by te a c h e rs  and, in  g e n e ra l,  te a c h e rs  a re  not p a r t ic u la r ly  
w e ll p repared  to  use t e s t s .
For in s ta n c e , th e  U nited S ta te s  O ffice  o f  E ducation "Manual on 
C e r t i f ic a t io n  Requirements f o r  School Personnel in  th e  U nited S ta te s ,"  
re p o r ts  th a t  on ly  tw enty-seven  s ta t e s  even c le a r ly  mention t e s t s  and 
measurements in  r e la t io n  to  te a c h e r  c e r t i f i c a t i o n  requ irem en ts. For 
elem entary  te a c h e rs ,  in  only  two s ta t e s  a re  cou rses  in  t e s t s  and mea­
surements req u ire d  and in  s ix  s ta t e s  such co u rses  a re  o p tio n a l. For 
secondary te a c h e rs ,  in  th re e  s ta t e s  such co u rses  a re  req u ired  and in  
e ig h t s ta te s  th e y  a re  o p tio n a l.  W oellner and Wood, in  t h e i r  "R equire­
ments f o r  C e r t i f ic a t io n  o f  T eachers, C ounselors, L ib ra r ia n s ,  Admin­
i s t r a t o r s , "  re p o rt th a t  in  on ly  s ix  s t a t e s  a re  such courses req u ire d  
f o r  a d m in is tra to rs  and in  seven s ta t e s  such co u rses  a re  o p tio n a l.
For co u n se lo rs , only  e ig h t s ta t e s  sp e c ify  a  t e s t i n g  course as  a r e ­
quirem ent. These f ig u re s  cannot give an acc u ra te  p ic tu re  o f th e  s i t ­
u a tio n , but c e r ta in ly  th e y  do suggest th a t  t r a in in g  in  t e s t in g  i s  
not perce ived  as  a  m ajor requirem ent f o r  te a c h e rs  in  most s t a t e s .  We 
must recognize th a t  in  o u r schools th e re  a re  r e l a t iv e ly  few persons 
w e ll t r a in e d  in  th e  use o f t e s t s . ^
T his staterûent p re se n ts  a b leak  i f  no t d isco u rag in g  p ic tu re ,  bu t 
assuming th a t  q u a l i f ie d  personnel a re  a v a i la b le ,  do p u b lic  school p e r­
sonnel re a l iz e  th e  value and need o f s ta n d a rd iz e d  te s t in g ?
There are  s e v e ra l arguments to  support th e  th e s i s  th a t  t e s t s  a re  
v i t a l  in  th e  t o t a l  e v a lu a tio n  p ro cess . One s tu d y , conducted during  a 
low ebb o f t e s t in g  in  th e  m idst o f th e  d e p re ss io n , w hich supports t h i s  
t h e s i s ,  asked 555 su p e rin ten d en ts  th e  fo llo w in g  q u es tio n  concerning means 
f o r  reducing p u p il f a i lu r e  th rough  changes in  p o lic y  o r  a d m in is tra tiv e  
re o rg a n iz a tio n .
^Ralph P. B erd ie , "B ringing N a tio n a l and Regional T estin g  Pro­
grams In to  Local S choo ls ,"  P roceedings o f  th e  1953 I n v i ta t io n a l  Confer­
ence on T estin g  Problems (P r in c e to n , N. J . , 195^), pp. 80-81.
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To reduce p u p il f a i l u r e ,  what (from your ex p erien ce) are  th e  s ix  
h e s t means which invo lve a  change in  ed u ca tio n a l p o lic y  and admin­
i s t r a t i v e  re o rg a n iz a tio n - - fo r  example, homogeneous grouping and 
d i f f e r e n t ia t io n  o f  courses o f  study?
In  th e  o r ig in a l  re p o r t fo r ty -n in e  changes were m entioned. L is te d  s ix th
in  o rd e r  o f th e  tw e n ty -fiv e  changes mentioned most fre q u e n tly  hy th e  555
su p erin ten d en ts  was: "using s tan d ard ized  t e s t s ,  a d e f in i te  t e s t in g  p ro -
2gram, in c lu d in g  d i f f e r e n t  ty p e  t e s t s . "
The same group o f  su p e rin ten d en ts  was a lso  asked to  answer a 
q u es tio n  d ea lin g  w ith  means th a t  could he used hy te a c h e rs  to  reduce 
p u p il f a i l u r e .
To reduce p u p il  f a i l u r e ,  what (from your ex p erien ce) a re  th e  s ix  
h e s t means which o rd in a r i ly  l i e  w ith in  th e  reach  o f  th e  classroom  
te a c h e r - - f o r  exam ple, d iagnosing  read ing  d i f f i c u l t i e s  o f in d iv id u a l 
p u p ils?
The rep o rt mentioned f i f t y  d i f f e r e n t  means. Ranked number one hy 37^ o f 
th e  555 su p e rin ten d en ts  was: "using achievement and d ia g n o s tic  t e s t s
3
follow ed hy s p e c ia l  h e lp ."
This should  he s u f f ic ie n t  evidence to  support th e  th e o ry  th a t  
school personnel r e a l iz e  th e  need and value o f  t e s t s ;  however, th e re  a re  
reasons f o r  p u b lic  school personnel no t making more e f f e c t iv e  use o f 
t e s t  r e s u l t s .
Are th e  e d u c a tio n a l measurement needs o f to d a y 's  schools being  
served adequa te ly  hy th e  s tan d ard ized  te s t in g  tech n iq u es  and p ro ­
grams c u r re n t ly  a v a ila b le ?  Most com petent, p ro g ress iv e  te a c h e rs  
and school a d m in is tra to rs  would probably  answer "No."
^A. S. B arr, W illiam  H. B urton, and Leo J .  B rueckner, Superv ision
(2nd ed; New York: D. A ppleton-C entury C o., I n c . ,  19^7), pp. 518-519•
^ Ih id . , p . 526.
3 lh id .
But a re  th e  schools making e f f e c t iv e  use o f  th e  s tan d ard ized  
te s t in g  te ch n iq u es  and programs c u r re n t ly  a v a ila b le  to  them? Most 
competent t e s t  s p e c ia l i s t s  would probab ly  answer "No” to  t h i s  ques­
t i o n  a ls o .  They might charge th a t  many school s t a f f  members a re  
poorly  t r a in e d  in  th e  fundam entals o f  measurement, u n fa m ilia r  w ith  
b a s ic  te rm s and concep ts , prone to  misuse good s tan d ard ized  t e s t s  
and to  m is in te rp re t th e  sco res from them. They might charge th a t  
many ed u ca to rs  f a i l  to  ap p re c ia te  th e  v a lu ab le  fu n c tio n s  o f a  good 
t e s t in g  program, o r  to  recognize th e  l im i ta t io n s  o f  a  t e s t in g  p ro ­
gram a lo n e , as  a  s o lu tio n  to  e d u ca tio n a l problem s. They might de­
p lo re  th e  frequence o f  alm ost p u rp o se le ss , and hence alm ost func- 
t i o n l e s s ,  t e s t in g .
O thers who go th rough  th e  motions o f  ad m in is te rin g  t e s t s  never make 
any se r io u s  e f f o r t  to  use th e  r e s u l t s .  T est sco res  a re  no t even 
rep o rte d  to  and d iscu ssed  by th e  school s t a f f ,  t o  say no th ing  o f 
re p o r tin g  and in te r p r e t in g  them to  p u p ils  and p a re n ts .
The s ta tu s  o f th e  p re sen t s i tu a t io n  has been d esc rib e d  by 
D iederich .
I  b e lie v e  t h a t  th e  t e s t in g  program o f o u r schools and c o lle g e s  ought 
to  be more sy s te m a tic , more c o o p e ra tiv e , more com prehensive, and more 
con tinuous. I  b e lie v e  th a t  up to  th e  p resen t i t  has been to o  hap­
hazard ; we have r e l i e d  to o  h eav ily  on th e  i n i t i a t i v e  and alm ost upon 
th e  whims o f in d iv id u a l te a c h e r s ,  we have te s t e d  in  some f i e l d s  but 
not in  o th e rs ,  te s t e d  some a sp e c ts  o f development b u t not o th e rs ,  a l ­
most a t  random, w ithou t any o v e r - a l l  p la n . T es tin g  a lso  has been 
too  in d iv id u a l i s t i c .  Teachers use t e s t s  f o r  t h e i r  purposes and keep 
th e  r e s u l t s  in  t h e i r  own f i l e s .  The r e s u l t s  a re  seldom s tu d ie d  by a 
c e n t r a l  committee to  see what th ey  re v e a l about th e  success o f  th e  
school in  ach iev ing  i t s  o b je c tiv e s .  Veiy few schools see to  i t  th a t  
a l l  d a ta  c o l le c te d  about a g iven p u p il pass th rough  th e  hands and 
th rough  th e  mind o f  h is  homeroom te a c h e r  o r  co u n se lo r , so th a t  he can 
put them a l l  to g e th e r  in to  a  co h eren t, m eaningful p ic tu re  o f  th a t  
p u p i l 's  a ll- ro u n d  development. T es tin g  has been to o  fragm entary . I t  
has co n ce n tra te d  on su b je c t-m a tte r  knowledge and a  few s k i l l s ,  ig n o r­
ing  many a sp e c ts  o f  development th a t  a re  e q u a lly  im p o rtan t.^
^Robert L. B bel, "How Schools and T est S p e c ia l is t s  May C ooperate ,"  
V ita l Is su e s  in  E ducation , Report o f  th e  T w en ty -firs t E duca tiona l Confer­
ence , New York C ity , November 1 -2 , 1956, P repared by th e  E ducational 
Records Bureau and th e  American Council on E ducation , (W ashington, D. C ., 
1957), pp. 78, 81-82 .
^Paul B. D ied erich , "Planning a  Comprehensive E valua tion  Program ," 
Measurement and E valua tion  in  th e  Improvement o f  E duca tion , Report o f  th e  
F if te e n th  E duca tiona l Conference, New York C ity , O ctober 26-27, 1950, 
P repared by th e  E duca tiona l Records Bureau and th e  American Council on 
E ducation , (W ashington, D. C ., 1951), P- 59*
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In  February , 1956, th e  Iowa T ests  o f EducationeO. Development were 
ad m in is te red  on a  s ta te -w id e  b a s is  to  approxim ately  60,000 h igh  school 
p u p ils  in  th e  S ta te  o f  Oklahoma. The prim ary purpose o f t h i s  s ta te -w id e  
t e s t i n g  program was to  id e n t i f y  Oklahoma's most ab le  you th .^  Although 
t h i s  o b je c tiv e  was r e a l iz e d ,  th e re  a re  o th e r  o b je c tiv e s  o f  a  t e s t in g  p ro ­
gram to  be co nsidered .
The m ajor fu n c tio n s  o f  a  t e s t i n g  program, I  b e lie v e  you w i l l  a l l  
a g re e , a re  to  enable te a c h e rs  and counselo rs  to  become more accu r­
a t e ly  acq u a in ted  w ith  in d iv id u a l h igh  school p u p i ls ,  in  o rd e r  th a t  
b o th  in s t ru c t io n  and guidance may be b e t t e r  adap ted  to  t h e i r  p e c u l ia r  
in d iv id u a l needs, o r  t h a t  th e  e f f o r t s  o f th e  te a c h e r  and counselo r 
may be more e f f e c t iv e ly  d ir e c te d .  The o th e r  prim ary purpose o f  a 
t e s t i n g  program i s  to  p rov ide te a c h e rs  and school a d m in is tra to rs  w ith  
a  more adequate b a s is  f o r  eveiluating  th e  e n t i r e  program o f secondary 
e d u c a tio n , o r  f o r  d isco v e rin g  th e  r e la t iv e  success w ith  which funda­
m ental e d u c a tio n a l o b je c tiv e s  have a c tu a l ly  been r e a l iz e d  in  t h e i r  
own sch o o l.^
The concern  th e n  i s :  Are t e s t  r e s u l t s  being  e f f e c t iv e ly  used when com­
pared  w ith  c r i t e r i a  o f  p ro p e r use? This poses a  m ajor problem because as 
f a r  as  can be determ ined , a  l i s t  o f  c r i t e r i a  f o r  th e  e f f e c t iv e  use o f 
t e s t  r e s u l t s  has no t been p u b lish ed .
.................. I  can not now r e c a l l  having seen in  p r in t  any form al l i s t
o f  c r i t e r i a  th a t  one would use in  e v a lu a tin g  th e  uses made o f  t e s t s  
in  p u b lic  sch o o ls . I t  i s  d i f f i c u l t  to  b e l ie v e ,  co n s id e rin g  th e  
w ea lth  o f  r a t in g  s c a le s  a v a i la b le  f o r  o th e r  pu rposes, th a t  none have 
been p e rfe c te d  and w idely  used f o r  t h i s  p u r p o s e . 3
4 h e  F ro n tie r s  o f  Science Foundation o f  Oklahoma, College A ttend­
ance o f  Oklahoma's Most Able Youth, A Report P repared by th e  S ta f f  (Okla­
homa C ity : November, 1956), p . 1 .
2
E. F. L in d q u is t, "Some C r i t e r ia  o f An E ffe c tiv e  High School 
T e s tin g  Program ," Ifeasurement and E valuation  in  th e  Inqirovement o f Educa­
t i o n , Report o f  th e  F if te e n th  E d u ca tiona l C onference, New York C ity , 
O ctober 26-27 , 1950, P repared  by th e  E duca tiona l Records Bureau and th e  
American Council on E ducation , (W ashington, D. C ., 1951), P* 17*
^ L e tte r  from Dr. E. F. L in d q u is t, P re s id e n t, Measurement Research 
C en te r, S ta te  U n iv e rs ity  o f  Iowa, Iowa C ity , Iowa, March 15, 1957*
G eneral c r i t e r i a  f o r  t e s t in g  programs have been developed by L in d q u is t,^
2 1 T rax le r, and Dunsmoor and M i l l e r , b u t  a survey of the  l i t e r a tu r e  has
not rev ea led  a  c r i t e r io n  f o r  th e  use o f  t e s t  r e s u l t s .  The C a lifo rn ia
A sso c ia tio n  o f  Secondary School A d m in istra to rs  in  coopera tion  w ith  th e
C a lifo rn ia  S ta te  Department o f  E ducation conducted a study  o f t e s t in g
programs and p ra c t ic e s  in  C a lifo rn ia  p u b lic  secondary schoo ls .
The purpose o f th e  study  was to  secure in fo rm ation  on cu rre n t t e s t ­
ing  program s, th e  use made o f  t e s t  r e s u l t s  in  th e  sch o o ls , and th e  
p ra c t ic e s  fo llow ed  by secondary schoo ls and c o lleg es  and u n iv e r s i t ie s  
in  r e la t io n  to  th e  t r a n s f e r ,  o f  t e s t  d a ta  from h igh  schools to  i n s t i ­
tu t io n s  o f  h ig h e r le a rn in g .
The study  rev ea led  th e  k inds o f  t e s t s  u t i l i z e d  and th e  uses made o f  th e
r e s u l t s ,  bu t no attem pt was made to  r e la te  th e  uses w ith  a  c r i t e r io n  o f
proper use.
No study  has been made in  Oklahoma, as  f a r  as can be determ ined , 
to  develop a  c r i t e r io n  f o r  th e  p ro p er use o f  t e s t  r e s u l t s ,  n o r how ad­
m in is t r a to r s ,  guidance p e rso n n e l, and classroom  te a c h e rs  a re  u t i l i z i n g  
t e s t  r e s u l t s .  Also i t  seems im portan t to  know th e  e x te n t to  which t e s t  
r e s u l t s  a re  u t i l i z e d  in  comparison w ith  c r i t e r i a  o f p roper u se , and to  
loiov th e  k in d s  o f t e s t s  employed a t  d i f f e r e n t  grade le v e ls .  I f  improve­
ment in  th e  use o f  t e s t  r e s u l t s  i s  to  be accom plished, th e n  i t  i s  f i r s t  
n ecessa ry  to  e s ta b l i s h  a  bench-mark from which to  beg in .
^ L in d q u is t, op. c i t . ,  pp. 17-33-
^Arthur E. T rax le r, "F ifteen  C r i te r ia  o f a Testing Program," 
Education D ig est, XVI (November, 1950), p . 15-
^C larence C. Dunsmoor and Leonard M. M ille r ,  P r in c ip le s  and 
Methods o f  Guidance f o r  Teachers (S cran to n , P h .: In te rn a tio n a l  Textbook
ConçÆLny, 19^9 ) , p . 128.
^C arl A. Larson and W illiam  H. McCreary, "T esting Programs and 
P ra c tic e s  in  C a l ifo rn ia  Public  Secondary S chools,"  C a lifo rn ia  Jo u rn a l o f 
Secondary E ducation , XXXI (November, 1956), p . 389-
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The Problem
The Nature o f th e  Problem
One a sp ec t o f t h i s  problem d ea ls  w ith  th e  p roper u ses o f s tan d ­
a rd iz ed  t e s t  r e s u l t s .  As m entioned e a r l i e r ,  s ince  no c r i t e r io n  o r  norm 
i s  a v a ila b le  which s e ts  f o r th  th e  p ro p er use o f  s tan d ard ized  t e s t  r e s u l t s ,  
i t  i s  n ecessary  th a t  a  s tan d ard  be developed so th a t  a means f o r  measure­
ment o f th e  uses o f  t e s t  r e s u l t s  may be d e riv e d . Thus, th e  f i r s t  i n t e ­
g r a l  p a r t o f t h i s  problem i s  to  e s ta b l i s h  c r i t e r i a  f o r  a d m in is tra t iv e , 
guidance, and classroom  uses o f  t e s t  r e s u l t s .
The second asp ec t o f t h i s  problem i s  concerned w ith  th e  cu rre n t 
p ra c t ic e s  o f  a d m in is tra to rs ,  guidance p e rso n n e l, and classroom  te a c h e rs  
in  th e  use o f t e s t  r e s u l t s .  T h is study  seeks to  re v e a l how a d m in is tra ­
t o r s ,  guidance p e rso n n e l, and classroom  te a c h e rs  s ta t e  th e y  a re  using
t e s t  r e s u l t s  and to  compare and ev a lu a te  t h i s  use w ith  c r i t e r i a  o f p roper 
u s e .
S tatem ent o f th e  Problem
The s p e c if ic  problem i s  to  determ ine what uses a re  made o f  s tan d ­
a rd iz e d  t e s t  r e s u l t s  in  s e le c te d  p u b lic  schools o f  Oklahoma, and how 
th e se  uses compare w ith  c r i t e r i a  o f p roper u se .
In  o rd e r  to  develop th e  study  th e  problem i s  d iv id ed  in to  th e  
fo llow ing  sub-problem s:
1 . E stab lishm ent o f  c r i t e r i a  f o r  th e  proper use o f  t e s t  r e s u l t s .
2 . D eterm ination  o f u ses f o r  which a d m in is tra to rs ,  guidance
p e rso n n e l, and classroom  te a c h e rs  malce o f t e s t  r e s u l t s .
3. Comparison o f usage w ith  th e  c r i t e r i a .
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4 . D eterm ination  o f th e  t e s t s  used.
D e lim ita tio n  o f th e  Problem
Schools, P o p u la tio n , and T ests
Schools inc lu d ed  in  t h i s  study  v ere  confined  to  and were s e le c te d  
on th e  b a s is  o f th e  fo llow ing  requirem ents :
(1) Be a  p u b lic ,  independent school system .
(2) Employ a  t o t a l  o f tw enty  o r  more te a c h e rs .
(3 ) Have a  sy stem atic  minimum t e s t i n g  a n d /o r  guidance program in  
o p e ra tio n .
(4 ) Be w il l in g  to  p a r t ic ip a te  in  t h i s  s tudy .
Only t e s t s  f o r  which v a l id i t y  o f  co n ten t had been e s ta b l is h e d , 
f o r  which norms had been e s ta b l is h e d  by a t e s t  p u b lish e r ,  and which may 
be scored  o b je c tiv e ly  were included  in  t h i s  s tu d y . Only th o se  t e s t s  which 
could be inc lu d ed  under one o f th e  fo llow ing  c l a s s i f i c a t io n s  were con­
s id e re d : ( l )  in t e l l ig e n c e ,  (2) achievem ent, (3 ) a p t i tu d e ,  (4 ) i n t e r e s t ,
(5) p e rs o n a li ty ,  (6 )  su b je c t-m a tte r , and (7 ) m isce llan eo u s.
D e fin it io n s  and Use o f Terms
For purposes o f t h i s  s tudy , th e  fo llow ing  d e f in i t io n s  a re  used:
"s tan d ard iz ed  t e s t "  i s  a t e s t  f o r  which con ten t has been s e le c te d  
end checked e m p ir ic a lly ,  f o r  which norms have been e s ta b l is h e d ,  and which 
may be scored  o b je c tiv e ly .
"S uperin tenden t"  i s  th e  c h ie f  ex ecu tiv e  f o r  and ad v iso ry  o f f i c e r  
to  th e  b oard , charged w ith  th e  d ir e c t io n  o f schoo ls in  a  lo c a l  adm inis­
t r a t i v e  u n i t .
" P r in c ip a l"  i s  th e  a d m in is tra tiv e  head and p ro fe s s io n a l le a d e r
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of a school o r  attendance u n i t ,  such as a high school, ju n io r  high school, 
o r elem entary school, u su a lly  subordinate to  a superintendent o f schools.
"D irector" i s  a person who adm inisters an organized program of 
t e s t s  and guidance in  a school o r  school system, superv ises th e  s ta f f  and 
provides lead e rsh ip  in  the development o f a program of te s t in g  and guid­
ance under th e  d ire c tio n  of th e  p r in c ip a l o r  superin tenden t.
"Counselor" i s  an in d iv id u a l who helps pup ils  in  a  school o r 
school system in  l i f e  planning and /o r in  the  so lu tio n  o f problem s, as 
they re la te  to  s o c ia l,  ed u ca tio n a l, and vocational s i tu a t io n s .  A ss is t­
ance may be rendered through in d iv id u a l o r group conferences.
"Classroom teacher" i s  one whose p r in c ip a l duty i s  to  in s tru c t 
and counsel th e  pup ils  in  th e  classroom .
"Minimum te s t in g  program" i s  a system atic plan f o r  adm in istering , 
sco ring , and in te rp re tin g  measures o f mental m atu rity , achievem ent, and 
vocational in te r e s t .  I t  does not include measures of p e rso n a lity  o r 
vocational a p titu d e .
"Test use" i s  the u t i l i z a t io n  of t e s t  re s u lts  f o r  purposes of 
c la s s i f ic a t io n ,  measurement, o r  ev a lu a tio n  of pup il a b i l i t y ,  achievement, 
in te r e s t ,  a p titu d e , and p e rso n a lity , in  ad d itio n  to  th e  a p p lic a tio n  of 
such t e s t  r e s u lts  to  classroom, guidance, and ad m in is tra tiv e  fu n c tio n s .
The Data 
Kinds o f Data
There are two types of d a ta  involved in  th i s  study: general
p r in c ip le s  derived  from the  l i t e r a tu r e  in  the f i e ld  f o r  e s ta b lish in g  the 
c r i t e r i a  on th e  proper use o f t e s t  r e s u l ts ,  and data  concerning w ritten
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and verbal responses about the  p rac tice s  o f a d m in is tra to rs ; guidance 
personnel; and classroom teach e rs . Included as d a ta  i s  inform ation as 
to  th e  t e s t s  used; the  grade le v e l a t which each kind of t e s t  was used; 
and the uses made of t e s t  scores fo r  classroom; guidance ; and adm inistra­
t iv e  purposes.
Sources of Data
To e s ta b lis h  c r i t e r i a ;  th e  l i t e r a tu r e  in  th e  f i e ld  was studied 
to  d iscover and determine the various and p ossib le  procedures fo r  the 
a p p lic a tio n  of t e s t  r e s u l ts .  Through fu r th e r  exam ination of the  l i t e r ­
a tu re  and by d iscovering  agreement among a u th o r i t ie s ;  i t  was possib le  to  
develop a se lec ted  b ib liography  and thereby  d e lim it as w ell as e s ta b lis h  
c r i t e r i a  fo r  th e  proper use o f t e s t  r e s u l ts .
Through th e  use of w ritte n  questionnaires  and recorded in terv iew s; 
th e  p ra c tic e s  o f public school personnel concerning th e  use of t e s t  re ­
s u lts  were obtained from classroom teacherS ; guidance personnel; and ad­
m in is tra tiv e  personnel in  Oklahoma.
Treatment
S ta t i s t i c a l  Treatment
Q uestionnaires were used f i r s t  to  ga th er d a ta . Follow-up in te r ­
views were conducted from fo u r to  s ix  weeks l a t e r  to  su b stan tia te  the 
data  o r ig in a lly  c o lle c te d . To show th e  re la tio n sh ip  between the  re s u lts  
obtained by questionnaires  and those obtained by in terv iew s; Spearman's 
(rho) Rank-Difference C orre la tion  method was used. This p a r t ic u la r  
s t a t i s t i c a l  procedure was se lec ted  because i t  i s  com paratively easy to
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compute, convenient fo r  small sampling, and the  f in a l  re s u lts  are equiva­
le n t to  Pearson 's method.
Pearson 's product-moment c o e ff ic ie n t is  th e  standard index of the 
amount of c o rre la tio n  between two th in g s , and we employ i t  whenever
i t  i s  possib le  and convenient to  do so. . .
When samples are sm all, a common procedure app lied  to  reg u la r da ta  
in  place o f th e  product-moment method i s  th e  rahk-difference method 
of Speaiman. I t  i s  conveniently app lied  as a quick su b s titu te  when
the number o f p a i r s ,  o r N, i s  le s s  than  30* • •
The rahk-d ifference  co e ffic ien t is  p ra c t ic a l ly  equivalent to  the  
Pearson r ,  num erically . . .
Although th e re  i s  no good estim ate o f the  standard e r ro r  of a rho 
c o e f f ic ie n t, th e re  i s  reason to  be lieve  th a t  rho is  almost as re ­
l ia b le  as a Pearson r  o f the  same s iz e . Consequently,^rho is  almost 
as good an estim atio n  of c o rre la tio n  as th e  Pearson r .
In conjunction w ith  Speaiman's rho, the  " t"  t e s t  of s ign ificance  was used 
to  define r e l i a b i l i t y  in  terras of le v e l of s ig n ific an ce .
Follow-up in terv iew s were conducted a t  th i r te e n  d if fe re n t schools. 
The follow-up in terv iew s were conducted w ith th i r te e n  d if fe re n t super­
in ten d en ts, th i r te e n  d if fe re n t guidance personnel, and th ir te e n  d if fe re n t  
classroom teach e rs  mailing a to t a l  o f th ir ty -n in e  in terv iew s.
Computation o f data using Spearman's rho foimula may be found in  
Appendix A.
Methodology
Type o f Research 
L ibrary  and norm ative-survey methods o f research  were used in
^J . P. G uilfo rd , Fundamental S ta t i s t i c s  in  Psychology and Educa­
t io n , (3rd e d .;  New York: McGraw-Hill Book Co., In c .,  1956), pp. 285-
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th i s  study. The normative-survey^ method i s  concerned w ith  a sc e rta in in g  
the conditions which p rev a il in  a group of cases. Under th i s  method a 
numher o f to o ls  and procedures such as t e s t s ,  c h e c k - lis ts , and in terv iew s 
may he employed. This method i s  u sefu l f o r  determ ining fa c ts  in  regard  
to  e x is tin g  conditions and is  e sp e c ia lly  u sefu l fo r  making comparisons. 
Because th i s  problem is  concerned w ith  p resen t ex is tin g  conditions as 
w ell as making comparisons, these  research  methods are appropria te  to  
answer the question : VJhat uses are made o f t e s t  re s u lts  and how do these
uses by a d m in is tra to rs , guidance personnel, and classroom teach ers  com­
pare w ith  c r i t e r i a  o f proper use?
Method o f E stab lish ing  C r i te r ia  o f Proper Use
Research Design
The f i r s t  s tep  in  e s ta b lish in g  c r i t e r i a  was a se lec ted  b ib lio g ­
raphy. The follow ing aids were used:
1. Education Index
2. R eader's Guide
3 . Cumulât ive Book Index
4. Psychological A bstracts
Through a search of th e  l i te r a tu r e  a se lec ted  b ib liography  was developed.
The follow ing fa c to rs  were used as a b a s is  o f se le c tio n :
1. A recognized expert in  te s t in g  and guidance whose w ritin g s
have been w idely used as basic  te x ts  o r re fe rences.
^C arter V. Good, A. S. B arr, and Douglas E. Scates, The Method- 
ology o f Educational Research, (Wew York: A ppleton-C entury-C rofts, In c . ,
1941), pp. 225 , 2b6 , 377 .
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2 . The ex p ert in c lu d es  in  h is  d iscu ss io n  an e x p la n a tio n  o f th e  
u ses o f  t e s t  r e s u l t s  f o r  a d m in is tra tiv e ^  guidance^ o r  classroom  pur­
poses.
3 . The ex p ert recommends th a t  t e s t  r e s u l t s  he used  f o r  g iven  
purposes.
By re f e r r in g  to  th e  s e le c te d  h ih lio g rap h y  a  l i s t  o f  th e  g en era l 
u ses o f t e s t  r e s u l t s  was fo rm ulated  under th e  fo llow ing  c l a s s i f i c a t io n s :  
( 1 ) a d m in is tra t iv e , (2 ) gu idance, and (3) classroom  uses o f  t e s t  re  s u i t  s . 
E leven au th o rs  were id e n t i f i e d  as a u th o r i t i e s  f o r  each o f  th e  th re e  
c l a s s i f i c a t io n s .  The u se s , a s  ex p la in ed  by d i f f e r e n t  e x p e r ts ,  were th e n  
compared to  determ ine th e  e x te n t o f  agreem ent. Only th o se  u ses o f  t e s t  
r e s u l t s  upon which a  m a jo r ity  o f th e  e leven  ex p e rts  agreed  were consid ­
e red  as an accep tab le  p a r t  o f th e  c r i t e r i a .  The f i n a l  d a ta  were th e n  
com piled, and th ro e  d i f f e r e n t  s e ts  o f  c r i t e r i a  were fo rm u la ted —one f o r  
a d m in is tra to r s ,  one f o r  guidance p e rso n n e l, and one f o r  c lassroom  te a c h ­
e r s .
C o lle c tin g  Data on Uses o f  T est R esu lts  
in  Oklahoma Public Schools
Once th e  g en era l p lan  o f th e  study was fo rm u la ted  i t  was decided  
th a t  th e  q u e s tio n n a ire  and in te rv ie w  tech n iq u es  were p robab ly  th e  appro­
p r ia t e  in stru m en ts  f o r  c o l le c t in g  th e  n ecessary  d a ta . Item s d e riv e d  from 
th e  c r i t e r i a  were used to  fo rm ulate  th re e  d i f f e r e n t  q u e s tio n n a ire s  emd 
th re e  d i f f e r e n t  in te rv iew  g u id es; one f o r  a d m in is tra to r s ,  one f o r  g u id ­
ance p e rso n n e l, and one f o r  classroom  te a c h e rs . The q u e s tio n n a ire s  and 
in te rv ie w  gu ides follow ed th e  uses s ta te d  in  th e  c r i t e r i a .  The in te rv iew  
tech n iq u e  was used to  co rro b o ra te  th e  d a ta  o b ta in ed  by q u e s tio n n a ire s .
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A rough form o f each q u e s tio n n a ire  and each in te rv ie w  guide was 
produced. Q u estio n n a ires  were m ailed  on a t r i a l  b a s is  and fo llow -up 
in te rv iew s were conducted. M o d ifica tio n s  were made on th e  b a s is  o f sug­
g e s tio n s  o f  in te rv ie w e e s , l i t e r a t u r e  p e r ta in in g  to  q u e s tio n n a ire s  and 
in te rv ie w s , and upon th e  suggestions o f  a u th o r i t i e s  in  school a d m in is tra ­
t i o n  and guidance.
A d d itio n a l t r i a l  in te rv iew s were reco rded . The reco rded  i n t e r ­
views were c r i t i c i z e d  and ev a lu a te d  by two in te r e s te d  p ro fe s so rs  o f  edu­
c a tio n  a c t iv e ly  engaged in  th e  study  and p r a c t ic e  o f  school a d m in is tra ­
t io n .  The su g g estio n s  made by th e se  in d iv id u a ls  were used to  r e f in e  th e  
q u e s tio n n a ire s  and th e  in te rv ie w  guides as w e ll as  th e  in te rv iew  te c h ­
n iq u es.
Personnel C onsulted
There a re  l8 ]  schoo l systems in  th e  s ta t e  which employ tw enty o r 
more te a c h e r s .^  In  Ju n e , 1958, l e t t e r s  w ith  a r e tu r n  addressed  p o s t card  
a tta c h e d  were m ailed  to  th e  su p e rin ten d en ts  o f th e se  schoo ls ask ing  i f  
th e  school met th e  requ irem en ts  s e t  f o r th  as l im i ta t io n s  in  t h i s  study ; 
i f  th ey  would g ran t in te rv ie w s ; and i f  th e y  would be w il l in g  to  p a r t i c i ­
p a te  in  t h i s  s tu d y . Copies o f  th e  l e t t e r s  o f in q u iry  a re  shown in  
Appendix B. R ep lies  were rece iv ed  from 127 s u p e rin te n d e n ts . Of th e s e ,
75 school systems s a t i s f i e d  th e  requ irem ents s e t  f o r th  as  l im ita t io n s  in  
t h i s  s tudy .
Three d i f f e r e n t  q u e s tio n n a ire s^ --o n e  fo r  a d m in is tra to r s ,  one fo r
^Oklahoma E d u ca tio n a l D irec to ry  fo r  th e  School Years 1958-1959> 
Oklahona C ity ; S ta te  Department o f E ducation .
^See Appendix B.
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guidance p ersonnel, and one f o r  classroom  teach e rs --w e re  m ailed  d i r e c t ly  
t o  th e  superin tenden t o f  sch o o ls . Of th e  75 schools s e le c te d  to  p a r t i ­
c ip a te  in  t h i s  s tu d y , 63 c o n s t i tu t in g  84 p e r cen t o f  th e  group, responded 
w ith  q u e s tio n n a ire s . A fte r  th e  q u e s tio n n a ire s  were re tu rn e d  i t  was nec­
e s s a ry  to  fo llow -up th e  q u e s tio n n a ire s  w ith  in te rv ie w s .
In  o rd e r to  s e le c t  school systems f o r  fo llow -up  in te rv ie w s , each 
school was ass igned  a  code number. A number was s e le c te d  a t  random, and 
th e r e a f t e r  every  f i f t h  school was s e le c te d  f o r  in te rv iew  purposes. L e t­
t e r s  req u es tin g  appointm ents f o r  fo llow -up  in te rv iew s were th en  m ailed 
to  su p erin ten d en ts  o f th e  s e le c te d  schools. There were no re fu s a ls  from 
th e  schools from which in te rv iew s were req uested .
Recorded in te rv iew s  were conducted w ith  th e  same in d iv id u a l who 
had com pleted th e  q u e s tio n n a ire . While th e  in te rv ie w  guide corresponding 
w ith  th e  ap p ro p ria te  q u e s tio n n a ire  was used during  th e  in te rv ie w , th e re  
was no w r itin g  o r  w r i t te n  reco rd ing  o f responses. The m echanical reco rd ­
in g s were analyzed a f t e r  th e  in te rv iew  was com pleted. Then, the  recorded 
v e rb a l responses o f th e  in te rv iew ee were no ted  on th e  o r ig in a l  w r it te n  
q u e s tio n n a ire .
In v e s tig a tio n  concerning th e  uses o f  t e s t  r e s u l t s  was conducted 
by grade le v e ls ,  th a t  i s :  e lem en ta iy , ju n io r  h ig h , and se n io r  h igh  school
g rad es . The uses o f  r e s u l t s  were made according  to  th e  fo llow ing  c l a s s i ­
f i c a t io n s :  (1 ) classroom  u se s , (2 ) guidance u se s , and (3 ) a d m in is tra tiv e
u se s . No attem pt has been made to  v e r ify  th e  ex te n t to  which th e se  uses 
o r  p ra c t ic e s  a re  employed.
The fin d in g s  o f  t h i s  study  are  based upon d a ta  compiled from
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w rit te n  q u e s tio n n a ire s  and recorded in te rv iew s w ith  a d m in is tra to rs ,  gu id­
ance p erso n n e l, and classroom  te a c h e rs  concerning t h e i r  p ra c t ic e s  and 
uses o f  t e s t  r e s u l t s  du ring  th e  school y ea r 1958- 1959-
The f in d in g s  concerning s ta te d  uses o f t e s t  r e s u l t s  a re  a rranged  
in  o rd e r o f  th e  m ajor headings on th e  q u e s tio n n a ire s  and in te rv iew  guides 
and a re  summarized and p resen ted  in  ta b le  form in  C hapters I I I ,  IV, and V. 
The f in d in g s , c o n c lu s io n s , and recommendations o f  t h i s  in v e s t ig a t io n  ap­
p ly  only  to  independent school systems inc luded  in  t h i s  study  and are  
p resen ted  in  th e  f i n a l  c h a p te r .
In  th e  a ttem p t to  s e le c t  th e  po p u la tio n  to  be in c luded  in  t h i s  
s tudy , some in te r e s t in g  f a c t s  re s u lte d  from th e  p re lim in a ry  survey.
Of th e  183 schoo ls  surveyed to  determ ine t h e i r  a v a i l a b i l i t y  f o r  
p a r t ic ip a t io n  in  t h i s  s tu d y , 127, o r  69 p e r  c e n t ,  responded.
E igh ty  o f  th e  127, o r  63 p e r  c e n t, have a f a c u l ty  member d e s ig ­
nated  as e i th e r  p a r t- t im e  o r  fu l l - t im e  cou n se lo r o r  guidance d i r e c to r .  
F o rty -sev en , o r  37 p e r  c e n t , do not have such a person .
One hundred th i r t e e n  o f  th e  127, o r  89 p e r  c e n t ,  responding have 
a  t e s t in g  an d /o r guidance program, in c lu d in g  in te l l ig e n c e  and ach iev e­
ment t e s t s .  F ourteen  o r  11 p e r cen t do n o t. Ten, o r  8 p e r  c e n t , do not 
have any type o f program.
Of th e  113 th a t  have a  t e s t in g  a n d /o r guidance program, in c lu d ­
ing  in te l l ig e n c e  and achievem ent t e s t s  ad m in is te red  a t  l e a s t  once, 37, 
o r  33 p e r  c e n t ,  do no t have a f a c u l ty  member d es ig n a ted  as  e i th e r  p a r t-  
tim e o r  fu l l - t im e  co u n se lo r o r  guidance d i r e c to r .
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A nalyzing th e  Data
Tables
One b a s ic  t a b le ,  u sing  th e  same g en e ra l fo rm at, was designed  to  
be used w ith  each c r i t e r io n  f o r  each o f  th e  th re e  groups. These ta b le s  
show th e  number and p e r cen t o f responses o f each group f o r  each c r i ­
te r io n .  A second group o f ta b le s  shows th e  t e s t s  th a t  were used a t  each 
grade le v e l  and a lso  re v e a ls  th e  t e s t s  employed most f re q u e n tly  in  Okla­
homa p u b lic  sch o o ls .
M athem atical Treatm ent
I t  i s  sometimes n ecessary  to  convert v e rb a l o r  w r i t te n  responses 
in to  num erical terras so th a t  th e  o b ta in ed  d a ta  may be m anipulated mathe­
m a tic a lly .  In  o rd e r  to  compute c e n t r a l  te n d en c ie s  each response was a s ­
signed an a r b i t r a r y  sco re .
L ik e r t  has shown sigma ( a  ) s c a lin g  y ie ld s  r e s u l t s  which, f o r  th e  
t e s t  a s  a w hole, a re  l i t t l e  i f  any more r e l ia b le  o r  more d is c r im in ­
a to ry  th a n  th e  r e s u l t s  ob ta in ed  when th e  f iv e  answers a re  sco red  
sim ply 1 , 2 , 3, k , and 5- T his v i r t u a l  e q u a l i ty  o f  s c a lin g  and 
ru le -o f-th u m b  method i s  r a th e r  f a m i l ia r  f in d in g  in  m ental m easure­
ment . ̂
The responses used in  th e  q u e s tio n n a ire s , in te rv iew  g u id e s , and
ta b le s  a re  shown below along w ith  th e  a ss ig n ed  sco re .
Always = 6 Sometimes = 2
Very O ften = 5 Seldom = 1
O ften = 4 Never = 0
F req u en tly  = 3
By a s s ig n in g  each response a num erical s c o re , an average w eighted score 
could  be computed f o r  each o f th e  su b o rd in a te  c r i t e r i a .  In  o rd e r  to  do
^Henry E. G a r re t t ,  S t a t i s t i c s  in  Psychology eind E ducation , 4 th  edj 
(New York: Longmans, Green and C o., 1948), p. 321.
20
t h i s  th e  fo llo w in g  form ula was d e riv e d .
Average W eighted Score = --------------------^-----------------------
Where: R i s  equal to  th e  number o f  responses; and
N i s  equal to  th e  t o t a l  number o f  responses invo lved . 
A fte r  th e  average w eighted score was computed f o r  each o f  th e  c r i t e r i a  
i t  was p lo t te d  on th e  a p p ro p ria te  p r o f i l e  d ev ised  to  a id  in  th e  i n t e r ­
p re ta t io n  o f  th e  f i n a l  r e s u l t s .  As an added convenience f o r  in te r p r e ­
t a t i o n ,  each average w eighted score i s  synonymous w ith  a  r a t in g .  Thus, 
t o  determ ine th e  r a t in g ,  i t  has been assumed th a t  th e  a p p l ic a t io n  o f  t e s t  
r e s u l t s  to  th e  s o lu tio n  o f  a l l  problems to  which th e y  app ly  i s  s u p e r io r  
usage. The b e s t usage one cou ld  expect o f  t e s t  r e s u l t s  when a p p lic a b le  
to  a  l e s s e r  p ercen tage  o f  problem s, may w e ll be ra te d  as vary ing  from 
e x c e lle n t  to  i n f e r i o r .  For purposes o f  t h i s  s tu d y , r a t in g s  have been a s ­
signed  in  term s o f  th e  percen tage o f in s ta n c e s  in  which t e s t  r e s u l t s  a re  
used to  so lve th e  problems to  which th e y  app ly .
P ro f i le  s
Three d i f f e r e n t  p ro f i le s - -o n e  f o r  a d m in is tra to rs ,  one f o r  g u id ­
ance p e rso n n e l, and one f o r  classroom  te a c h e rs --w e re  c o n s tru c te d  to  p o r­
t r a y  g ra p h ic a lly  s tre n g th s  and w eaknesses o f each group in  th e  use o f 
t e s t  r e s u l t s .  The p r o f i l e s  were d ev ised  in  th e  fo llo w in g  manner. Each 
score was d iv id ed  in to  equal u n i t s  based  on 100. T his was done so th a t  
any p o ss ib le  sc o re , corresponding  to  each response made by a group, could  
be p lo t te d  on th e  a p p ro p ria te  p r o f i l e .  The average w eighted sco re s  o f 
each group were computed and th e n  p lo t te d  so th a t  th e  average w eighted  
sco res  and t h e i r  r a t in g s  a re  apparen t on each p r o f i l e .  An in t e r p r e ta t io n
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can th e n  be seen e a s i ly  in  term s o f  th e  percen tage o f tim e t e s t  r e s u l t s  
a re  used and a  corresponding  r a t in g .  The d e f in i t io n s  o f  th e se  r a t in g s  
a re  as  fo llo w s:
RESPONSE DEFINITION RATING
Always T est r e s u l t s  a re  s tu d ie d  and used to  a id  in  th e  S uperio r
so lu tio n  o f  e d u c a tio n a l problem s, when th e  need 
o ccu rs , roughly 100 p e r  cen t o f  th e  tim e.
Very O ften T est r e s u l t s  a re  s tu d ie d  and used  to  a id  in  th e  E x ce llen t
so lu tio n  o f ed u c a tio n a l problem s, when th e  need 
o ccu rs , roughly 80 to  99 p e r  cen t o f  th e  tim e.
O ften T est r e s u l t s  a re  s tu d ie d  and used to  a id  in  th e  Above
so lu tio n  o f  ed u c a tio n a l problem s, when th e  need Average
o ccu rs , roughly 6o to  79 p e r  cen t o f  th e  tim e.
F req u en tly  T est r e s u l t s  a re  s tu d ie d  and used to  a id  in  th e  Average
so lu tio n  o f e d u c a tio n a l problem s, when th e  need 
occu rs , roughly  40 to  59 p e r  cen t o f  th e  tim e.
Sometimes T est r e s u l t s  a re  s tu d ie d  and used to  a id  in  th e  Low
so lu tio n  o f  e d u c a tio n a l problem s, when th e  need Average
occu rs , roughly  20 to  39 p e r  cen t o f  th e  tim e.
Seldom T est r e s u l t s  a re  s tu d ie d  and used to  a id  in  th e  Below
so lu tio n  o f  e d u c a tio n a l problem s, when th e  need Average
o ccu rs , roughly 1 to  19 p e r  cen t o f  th e  tim e.
Never At no tim e a re  t e s t  r e s u l t s  used to  a id  in  th e  I n f e r io r
so lu tio n  o f  e d u c a tio n a l problem s.
The school personnel involved  in  t h i s  s tudy  were p ro fe s s io n a l in d iv id u a ls  
p o ssess in g  s im ila r  and b a s ic  e d u c a tio n a l p re p a ra tio n . Also th e se  in d i ­
v id u a ls  were te a c h in g  in  schools having an a c t iv e  t e s t i n g  an d /o r guidance 
program in  o p e ra tio n . Thus, th e se  in d iv id u a ls  may be considered  as en­
t e r p r i s in g  and u p -to -d a te  te a c h e rs .  T h ere fo re , th e  assum ption here i s  
th a t  each o f  th e se  in t e l l ig e n t  in d iv id u a ls  p o ssesses  th e  req u ire d  judg­
ment and a b i l i t y  to  use t e s t  r e s u l t s ,  "when th e  need o c c u rs ,"  to  so lve 
e d u c a tio n a l problem s.
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The in fo im a tio n , in  ta b u la r  form; g iven  in  C hapters I I I ,  TV, and 
V; re v e a ls  th e  p ra c t ic e s  f o r  which t e s t  r e s u l t s  a re  used. This infoim a- 
t io n  a lso  shows th e  e x te n t to  which a d m in is tra to rs  ; guidance perso n n e l, 
and classroom  te a c h e rs  use t e s t  r e s u l t s  in  comparison w ith  ap p ro p ria te  
c r i t e r i a  o f  p ro p er u se , and th e  a rea s  in  which improvements in  th e  use 
o f  t e s t  r e s u l t s  may be made.
The r e s u l t s  a re  given in  term s o f  ( l )  percen tage o f  tim e t e s t  
r e s u l t s  a re  used , (2 ) a  corresponding r a t in g ,  and (3 ) an in te r p r e ta t io n  
o f th e  r a t in g .
CHAPTER I I
CRITERIA FOR THE USE OF TEST RESULTS
The in fo rm atio n  p resen ted  h e re in  s e ts  f o r th  how t e s t  r e s u l t s  
should be u t i l i z e d .  The c r i t e r i a  p resen ted  are  o rgan ized  under th re e  
h ead ings: a d m in is tra t iv e , gu idance, and classroom  uses o f t e s t  r e s u l t s .
For each  s e c tio n  a r a t io n a le  and th e  g en era l c r i t e r io n  w ith  r e la te d  sub­
o rd in a te  c r i t e r i a  a re  p resen ted  and documented.
A dm in istra tive  Uses o f T est R esu lts  
Table 1 shows th e  e x te n t o f  agreement among e leven  a u th o r i t i e s  
re p o r tin g  on th e  a d m in is tra t iv e  uses o f  t e s t  r e s u l t s .  The a u th o r i t i e s  
l i s t e d  were s e le c te d  on th e  b a s is  o f f a c to r s  ex p la in ed  in  C hapter I .
P lanning and Developing th e  S choo l' s 
E ducational Program
Rat io n a le
A competent a d m in is tra to r  o f a  school w i l l  p rovide f o r  adequate 
p lann ing  in  th e  development o f a b a s ic  and sound t e s t in g  program to  meet 
th e  needs o f  th e  p u p ils  and f a c u l ty .^  An in d isp e n sa b le  s te p  in  th e
^ L e s te r  W. N elson, "Use o f T ests  in  School A d m in is tra tio n ,"
A Repoi't o f  th e  l$ tb  Educational. Conference on Measurement and E valuation  
in  th e  Improvement o f  E ducation , New York, O ctober 26-27, 1950, Prepared 
by th e  American Council on Education (W ashington, D. C . : American
C ouncil on E ducation , Vol. XV, No. 46. A p ril, 1951)? pp. 115-116.
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TABLE 1
AGREEMENT 0.F ELEVEN AUTHORITIES REPORTING ON ADMINISTRATIVE USES OP TEST 
RESULTS FROM WHICH CRITERIA OF THE PROPER USE OF STANDARDIZED 
TEST RESULTS WERE DEVELOPED
A u th o rit ie s C r i te r ia
Al A2 A3 B1 Cl D1 El FL F2 F3
Page Page Page Page Page Page Page Page Page Page
Dunsmoor and 
M ille  r lüo 106 106 106 106 106 106
Flood 326 326 326 326 326 325-26 326
F ro eh lich  and 
Benson 78 78 78 78 78 78 78
Greene e t  a l . 106 109,120 121 120 121 119-21 120 105-10
L in d q u ist 36 63,8 8 60 110 36 60

















T ra x le r  e t  a l . 93 92 94 93,95 93 93 93 93
W illey and 
Andrews 166 166 166 165-66 166 166
W rightstone 
e t  a l .
38 29,39
4o
38 29 39,40 39,40 39,40 38
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planning and development of a te s t in g  program i s  deciding how to  use the 
t e s t  r e s u l ts .^  In planning the  uses o f t e s t  re s u lts  th e  ad m in is tra to r 
should give carefu l a t te n tio n  to  t h e i r  use in  the  planning and development 
o f curriculum  and in s tru c tio n a l programs as w ell as th e  determ ination of
P
pu p il s ta tu s . Test re s u lts  can hy th i s  means co n trib u te  d ire c t ly  to  the 
a d m in is tra to r 's  knowledge and understanding of th e  s ta tu s  o f th e  school 
program and provide d ire c tio n  necessary  fo r  the  development of curriculum , 
in s tru c tio n a l programs, courses and m a te ria ls , and the  determ ination of 
pu p il s ta tu s .^
Curriculum
The curriculum  is  a g en era l, o v e r-a ll plan of courses of study or 
sequence o f sub jec ts  th a t  the  school should o f fe r  to  provide the  pupil 
w ith  th e  b est possib le  experience and tra in in g  to  q u a lify  him fo r  a place
Ij.
in  so c ie ty . The u ltim ate  c r i te r io n  of the  curriculum  is  the  improvement 
of the  lea rn in g  experiences o f the  p u p ils .^  The curriculum  should be de­
signed to  help meet both common and unique developmental needs of pupils
^Emery P. B liesm er, "Using and In te rp re tin g  Achievement Test 
R esu lts ,"  Education, Vol. XXVII (March, 1957), pp. 391- 39^.
2
Robert L. Thorndike and E lizabeth  Hagen, Measurement and 
Evaluation in  Psychology and Education (New York: John Wiley and Sons,
1955), pp. 426-429 .
^ C liffo rd  P. F ro eh lich  and A rthur L. Benson, Guidance T estin g  
(Chicago: Science Research A sso c ia te s , 19^8), p . 78.
^H. H. Remmers and N. L. Gage, Educational Measurement and 
Evaluation (New York: Harper and B ros., 1955) , p. 27.
5a . s . B arr, W illiam H. Burton, and J . J .  Brueckner, Supervision 
(New York: D. Appleton-Century Co., 19^7 ), p. 395.
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and to  promote d e s ira b le  changes in  b eh av io r.^  In  o rd e r  to  d isco v er th e
unique and common needs o f p u p ils ,  and th u s  be ab le  to  adap t curriculum
2
to  th ese  needs, o b je c tiv e , s c i e n t i f i c  te s t in g  should be employed. Com­
prehensive t e s t  r e s u l t s  provide r e l ia b le  in fo rm ation  concerning th e  ade­
quacies and inadequacies in  th e  scope, c o n te n t, and o rg a n iz a tio n  of 
3
c u r r ic u la .  T est r e s u l t s  a lso  suggest d ire c t io n  f o r  ad ap tin g  th e  c u r r ic ­
ulum to  meet th e  needs o f  p u p ils^  and provide a  b a s is  f o r  studying  the  
c h a r a c te r i s t ic s  o f th e  p u p il p o pu la tion .
In s tru c tio n
The purpose o f in s t ru c t io n  i s  to  in su re  th e  p u p i l 's  a c q u is i t io n  
o f  d e s ira b le  knowledge and a t t i t u d e s ,  s k i l l s  in  th e  p ro p er use of Imow- 
le d g e , and h a b i ts  o f  d e s ira b le  b eh av io r.^  This i s  done by v arious appro­
p r ia te  means in c lu d in g  le c tu r e ,  r e c i ta t io n ,  o r  o th e r  pu rp o sefu l a c t iv i t y  
invo lv ing  th e  use o f  co n ten t o f co u rses , methods, m a te r ia ls ,  and f a c i l i ­
t i e s .  Generally, in s t r u c t io n a l  programs are  designed  to  c o n trib u te  to  th e  
common and unique e d u c a tio n a l needs o f th e  p u p ils  in v o lv ed .^  However, 
th e  programs must be f le x ib le  so th a t  in d iv id u a l and group needs may be 
met. T est r e s u l t s  can p lay  a v i t a l  ro le  in  th e  p lann ing  and development
^E valua tive  C r i t e r ia  (W ashington, D. C . ; George Santa Publish ing  
C o., 1950); C oopérâtive  Study o f Secondary-School S tan d ard s , p. 4$.
% e ls o n , op. c i t . ,  pp. I I 5- I I 6 .
T h o rn d ik e  and Hagen, op. c i t . ,  p . 423.
^ J .  W. W righ tstone, Joseph Justm an, and Irv in g  Robbins, E valuation  
in  Modem Education (New York: American Book C o., 1956), p . 38.
^E v a lu a tiv e  C r i t e r i a , op. c i t . ,  p. 49 .
^N elson, op. c i t . ,  p. I I 5 .
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of in s tru c tio n a l programs. The basic  purpose o f t e s t  re s u lts  in  the  in ­
s tru c tio n a l program is  to  provide a  sound s c ie n t i f ic  foundation f o r  c a re ­
fu l  study and due consideration  to  form a b a s is  fo r  th e  ad m in is tra tio n  
to  understand the  in s tru c tio n a l problems of a teach e r o r  fa c u lty .^
Pupil S tatus
I t  i s  the  ta sk  of the  school to  provide the  pup il w ith  experience
in  recognizing and solving problems approp ria te  to  h is  age and m atu rity
so th a t some assurance of success can be a tta in e d  in  problem -solving and 
2s e l f - in te r e s t .  Thus, the  importance o f possessing a sound general know­
ledge and understanding of pupil s ta tu s  cannot be over-emphasized. In 
order to  plan fo r  a pup il o r  group, i t  i s  necessary to  have general know­
ledge concerning pup il o r  group s ta tu s  so th a t  some form of c l a s s i f i c a ­
t io n  o r assignment may be accom plished.^ Without ob jective  t e s t  r e s u l ts ,  
c la s s i f ic a t io n  o r assignment judgments must be based on le s s  re lev an t 
fa c to rs  and inadequate evidence. T herefore, to  gain p r io r  knowledge of 
the  su b jec t, i t  i s  necessary to  study t e s t  r e s u lts  of the  sub ject con­
cerned and use them as a guide f o r  proper placement and o th er adjustm ents 
to  pupil needs.
General C rite r io n  I
In planning the sch o o l's  educational program, i t  i s  adv isab le  fo r  
the ad m in istra tion  of a school to  make appropria te  use of a l l  the  su ita b le  
resources a v a ila b le . In th is  planning process ob jective  t e s t  r e s u lts  are
^Ib id .
^Froehlich  and Benson, op. c i t . ,  p . 'JQ. 
% elson , op. c i t . ,  p. I l6 .
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considered  accep tab le  and s u i ta b le ,  and th e re fo re  should be considered  in  
th e  p lanning  and development o f th e  cu rricu lu m , th e  in s t r u c t io n a l  p ro ­
gram, and th e  d e te rm in a tio n  o f p u p il s ta tu s .
Subordinate C r i t e r i a  A
1. Curriculum
In  th e  p lann ing  o f th e  cu rricu lum , t e s t  r e s u l t s  a re  needed by th e  
admini s t  r a t  ion :
a . to  co n ce n tra te  emphasis on s e le c te d  p a r ts  o f  th e  cu rricu lum ;^
2
b . to  re v is e  th e  curricu lum ;
c . to  a s s i s t  in  c u r r ic u la r  experim ents when appropria te .-^
2. In s tru c tio n
When p lann ing  th e  in s t r u c t io n a l  program t e s t  r e s u l t s  need to  be 
used by th e  a d m in is tra to r :
k
a . in  th e  s e le c t io n  o f rem edial programs;
b . f o r  th e  s e le c tio n  o f p roper in s t r u c t io n a l  m ethods, m a te r ia ls ,  
and p h y s ic a l f a c i l i t i e s ; ^
\-lary  L. F lood, "How Can th e  R esu lts  o f A T es tin g  Program be 
Used Most E ffe c tiv e ly ? "  B u lle tin  o f th e  N ational A sso c ia tio n  o f Secondary- 
School P r in c ip a ls , Vol. XL, No. 219 (W ashington, D. C . : N ational Sduca-
t i o n  A sso c ia tio n , A p r il ,  1956), p . 326; S. F. L in d q u is t, E duca tiona l 
Measurements (W ashington, D. C . : American Council on E ducation , 1951),
P- 36.
2
C. C. Dunsmoor and L. M. M ille r ,  P r in c ip le s  and Methods o f 
Guidance f o r  T eachers (S cran ton , P ennsylvania: In te rn a t io n a l  Textbook
C o., 1949), p . 106; May L azar and Miriam Aronow, "Research Uses o f 
T estin g  Program s," E ducation , Vol. LXXVII (March, 1957), P* 395-
T h o rn d ik e  and Hagen, op. c i t . ,  p. 428; L in d q u is t, op. c i t . ,  p. 52.
^Dunsmoor and M ille r ,  op. c i t . ,  p . I 06.
^ L in d q u is t ,  o p . c i t . ,  p . 6 3 .
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c . f o r  fo rm u la tin g  prom otional p o l ic ie s  and p ro ced u res .^
3 . Pup il s ta tu s
T est r e s u l t s  need to  be u t i l i z e d  by th e  a d m in is tra t iv e  head of 
a schoo l:
a . to  ga in  advance o r  p r io r  knowledge o f an in d iv id u a l o r  th e
p u p il p o p u la tio n , and to  a ss ig n  in d iv id u a ls  to  th e  proper 
2c la s s  o r  group;
b . to  determ ine th e  e l i g i b i l i t y  o f p u p ils  f o r  s p e c ia l  c la sse s  
and to  p rov ide  ad justm en ts and f a c i l i t i e s  t o  meet p u p il 
n e e d s .3
P ub lic  R ela tions
R ationale
P ub lic  r e la t io n s  i s  a  phase o f school a d m in is tra t io n  which he lp s 
to  improve th e  r e la t io n s  o f  a  school w ith  th e  g en e ra l p u b lic . A program 
o f p u b lic  r e la t io n s  i s  n ecessa ry  a t  a l l  tim es i f  th e  p u b lic  i s  to  be in ­
formed about th e  sc h o o ls .^  G enerally  school p a tro n s  rece iv e  th e  le a s t  in ­
fo rm ation  concerning th e  schools which in te r e s t  them m o s t S i n c e  p u p il
^Lazar and Aronow, op. c i t . ,  p. 1C6.
%'homdike and Hagen, op. c i t . ,  p. 426; Warren G. F indley, "Study­
ing the  Ind iv idual Through the  School's Testing Program," A Report of the
17th Educational Conference (Washington, D. C .: American Council on
Education, 1953); P* 39j C liffo rd  P. F roehlich , Guidance Services in  
Smaller Schools (New York: McGraw-Hill Book Co., In c . ,  1950); P- 197*
Thorndike and Hagen, op. c i t . ,  p. 427.
^Ward G. R eeder, An In tro d u c tio n  to  P ublic  School R e la tio n s  (New 
York: The M acmillan C o., 1948), pp. 1 -2 .
C. C. Ross and J .  C. S tan ley , Measurement in  T oday 's Schools 
(3d ed . r e v . ; Englewood C l i f f s ,  IJ. J .  : P re n tic e -H a ll ,  I n c . ,  1994),
p. 402.
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p ro g ress  and achievem ent rank high  on th e  l i s t  o f in t e r e s t s  of school
patro n s ; s c i e n t i f i c  t e s t  r e s u l t s  should be employed to  acquain t th e
p a tro n s  w ith  th e  e f fe c t iv e n e s s  o f th e  e d u ca tio n a l program o f th e  schoo ls .
In fo rm ation  concern ing  th e  t e s t s  used, th e  purposes f o r  which t e s t s  are
employed, and a  summary o f  th e  r e s u l t s  should be com piled to  show academic
p ro g ress  o f  in d iv id u a ls  and groups.^  A ccurate , r e l i a b le  measurement o f
2
th e  e f fe c t iv e n e s s  o f  th e  ed u ca tio n a l program i s  o f  g re a t im portance. 
Comprehensive t e s t  r e s u l t s  provide in fo rm ation  which no t only  a id s  pa­
tro n s  in  understand ing  th e  e f fe c tiv e n e ss  o f th e  e d u ca tio n a l program, but 
a lso  h e lp s  to  inform  p a re n ts  about th e  achievem ents o f t h e i r  c h ild re n .^
In  t h i s  way th e  a d m in is tra to r  in c re a se s  p a re n ta l  understand ing  o f th e  
school program and e d u ca tio n a l o b je c tiv e s  as w e ll a s  he lp ing  th e  paren t 
to  b e t t e r  understand  h is  c h i ld 's  needs and how to  p lan  f o r  him. T est re ­
s u l t s  used in  t h i s  manner e lim in a te  e r r o r  and guesswork and form a  b a s is  
o f  in fo rm atio n  which w i l l  a c c u ra te ly  inform  th e  p u b lic  about th e  sch o o ls .^
G eneral C r i te r io n  I I
I t  i s  e s s e n t i a l  th a t  th e  p ub lic  be kept w e ll inform ed concerning 
th e  a tta in m e n ts  o f  a  schoo l. When re p o rtin g  o r  in te rp r e t in g  th e  ach ieve­
ments o f  a s c h o o l 's  ed u ca tio n a l program, i t  i s  ad v isa b le  f o r  th e  adm inis­
t r a t i v e  head to  use t e s t  r e s u l t s  as one to o l  f o r  m ain ta in ing  d e s ira b le  
pu b lic  r e la t io n s .
^ Ib id . , 4cb.
^ Ib id . ,  403 .
^ Ib id . , 401.
^ I b id . , 405.
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Subordinate C r i te r ia  B 
1 . Public r e la t io n s
In  a pub lic  r e la t io n s  program, i t  i s  n ecessa ry  f o r  th e  adm inis­
t r a t o r  to  use t e s t  r e s u l t s :
a . as a foundation  f o r  re p o rtin g  th e  c h i l d 's  p ro g ress  to  h is  
p a re n ts ;^
2
b . to  rep o rt to  th e  board  o f educa tion ;
c . to  rep o rt to  th e  community and in te r e s te d  ag en c ies  what th e
c h ild re n  a re  being  ta u g h t, how th e y  are  being  ta u g h t , and 
th e  academic r e s u l t s  being achieved .
In -S e rv ice  T ra in in g  o f  th e  S ta f f
R ationale
Im portant c o n tr ib u tio n s  may be made to  th e  te a c h in g  s t a f f  when 
t e s t  r e s u l t s  are u t i l i z e d  to  determ ine p a t te rn s  o f a b i l i t y ,  i n t e r e s t s ,  
a p t i tu d e s ,  achievem ent, and th e  needs o f p u p il p o p u la tio n . Because th e  
classroom  te a c h e r  i s  th e  in d iv id u a l n e a re s t th e  p u p il and th e  one who 
does o r  does not employ t e s t  r e s u l t s ,  i t  i s  n ecessa ry  to  provide an in -
se rv ic e  program to  develop competence in  th e  a p p l ic a t io n  o f  t e s t
■‘■R. D. W illey  and D. C. Andrew, Modem Methods and Techniques 
in  Guidance (Hew York : H arper and B ro th e rs , 1955); P- 1&5; W righ tstone,
Justm an, and Robbins, op. c i t . ,  p. 38*
2Dunsmoor and M ille r ,  op. c i t . ,  p. 106.
^Thorndike and Hagen, op. c i t . ,  pp. 428-^29; H. A. Greene,
A. M. Jorgensen , and J .  R. Gerbe r ic h .  Measurement and E va lu a tio n  in  th e  
Secondary School (New York: Longmans, Green and C o., 1 9 )4 ) , p. 121;
N elson, op. c i t . ,  p. 115; Ross and S tan ley , op. c i t . ,  p . 24 ).
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r e s u l t s .^  I t  i s  a lso  n ecessary  th a t  th e  te ach in g  s t a f f  be educated to
use t e s t  r e s u l t s  f o r  th e  purpose o f  self-im provem ent and to  diagnose
2
s tre n g th s  and w eaknesses o f th e  p u p il p o p u la tio n . Such use o f t e s t  r e ­
s u l t s  in  an in - s e rv ic e  program he lp s  th e  in d iv id u a l te a c h e r  to  understand  
h is  own ro le  in  r e la t io n  to  o th e rs  as w e ll as  h is  r e la t io n  to  th e  o b je c ­
t i v e s  of th e  t o t a l  e d u c a tio n a l program .^ In  g e n e ra l,  te a c h e rs  a t  th e
k
o u ts e t a re  not ex p e rt in  th e  te c h n ic a l  a sp e c ts  o f  t e s t i n g .  T h ere fo re , 
in -s e rv ic e  programs are  n ecessa ry . A p la n  o f a c tio n  must be developed 
once th e  t e s t  r e s u l t s  a re  analyzed .^  Each te a c h e r  developing  h is  own 
program may accom plish  a  d e s ire d  purpose, bu t e f f ic ie n c y  i s  developed 
through a conce rted  e f f o r t  o f th e  t o t a l  f a c u l ty .
G eneral C r i te r io n  I I I
In  o rd e r t o  a s s i s t  th e  te a c h in g  s t a f f  to  g a in  p ro f ic ie n c y  in  th e  
use o f  t e s t  r e s u l t s ,  i t  i s  n ecessary  f o r  th e  a d m in is tra t io n  o f a school 
to  provide f o r  th e  e x ten siv e  use o f  t e s t  r e s u l t s  in  lo c a l  in -s e rv ic e  
t r a in in g  program s.
Subordinate C r i t e r i a  C 
1. In -se rv ic e  t r a in in g  o f  th e  s t a f f
T est r e s u l t s  need to  be inc lu d ed  in  lo c a l  in - s e rv ic e  t r a in in g  p ro ­
grams in  o rd e r  to :
-^C Jifford p. F ro eh lich  and A rthu r L. Benson, Guidance T estin g  
(Chicago, I l l i n o i s :  Science Research A sso c ia te s , l$ h ü ) , p. 78 .
^ L in d q u is t, op. c i t . ,  pp. 59-6o.
^ Ib id . , 62 .
‘̂ I b id . ,  59-
^Dunsmoor and M ille r ,  op. c i t . ,  p . 109.
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a . h e lp  te a c h e rs  recognize in d iv id u a l d if fe re n c e s ,  in t e r p r e t  
t e s t  r e s u l t s ,  and understand  th e  r e la t io n s h ip  between t e s t s  
and marking p ra c t ic e s .^
Research on th e  E duca tiona l Problems 
o f th e  School System
R ationale
Research may be sa id  to  be d i l ig e n t  in v e s t ig a t io n  f o r  th e  purpose
2
o f adding s p e c i f i c a l ly  to  knowledge. No o th e r  agency has th e  same unique
3
o p p o rtu n ity  as  th e  school i t s e l f  f o r  re s e a rc h  about c h ild re n  in  schoo l.
To provide f o r  th e  ed u ca tio n a l needs o f  th e  p u p il popu la tion  and th e  com­
m unity, co n s id e ra b le  fo re s ig h t and p lann ing  a re  n ecessary . R esearch 
th rough th e  use o f  t e s t s  seeks t o  answ er q u es tio n s  concerning th e  ty p e s  
o f p u p ils  in  a  community, t h e i r  p re fe re n c e s  and in t e r e s t s ,  t h e i r  ach iev e- 
m ents, and t h e i r  a b i l i t i e s .  Through such re se a rc h  th e  school d isc o v e rs
th e  c h a r a c te r i s t i c s  and needs o f i t s  p u p il  p o p u la tio n  and th e r e in  has a
5
b a s is  upon which th e  ed u ca tio n a l program may be a p p ro p ria te ly  adap ted .
One form o f  re se a rc h  e s p e c ia l ly  ad ap tab le  to  use in  schools i s  a c t io n  
re se a rc h . One purpose o f a c tio n  re se a rc h  i s  to  d isco v er and p rov ide in -
^ F ro e h lic h  and Benson, op. c i t . , p. 109; A rthur E. T ra x le r ,  
"F if te e n  C r i t e r i a  o f  a T estin g  Program ," E ducation D ig es t, V ol. l 6 . No. 3, 
(November, 1 9 )0 ) , p . Ip ; Nelson, op. c i t . ,  p . 11À; L in d q u is t, op. c i t . ,
p. 6o.
^W illiam  T. M elchior, I n s t r u c t io n a l  Superv ision  (Boston: D. C.
Heath and C o ., I 950), p. 22.
^B arr, B urton, and B rueckner, op. c i t . ,  p. 843.
^ L azar  and Aronow, o p . c i t . ,  p .  395-
5lb id . ,  396-397.
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fo rm ation  u s e fu l f o r  so lv in g  e d u ca tio n a l problem s in  th e  p a r t i c u la r  s i t u ­
a t io n .^  I t  i s  no t in tended  to  t e s t  th e o r e t i c a l  hypotheses o r  provide th e  
b a s is  f o r  g e n e ra l iz a tio n s .  The use o f  t e s t  r e s u l t s  w ith  th e  group te s te d  
and th e  e v o lu tio n  o f  th e  e f f e c t s  i s  a  form o f a c t io n  re se a rc h .
G eneral C r i te r io n  IV
To in su re  p ro p er co o rd in a tio n  between th e  te a c h in g  s t a f f  and th e  
e d u ca tio n a l program , a c t io n  re sea rch  i s  e s s e n t i a l .  In  o rd e r to  make them 
opera te  e f f e c t iv e ly  f o r  th e  development o f p u p ils ,  t e s t  r e s u l t s  should be 
inc luded  in  a c t io n  re se a rc h  as needed.
Subordinate C r i t e r i a  D
1 . A ction re se a rc h
I t  i s  n ece ssa ry  f o r  th e  a d m in is tra t iv e  head o f  a  school to  make
ap p ro p ria te  use o f t e s t  r e s u l t s :
a . whenever th e y  are  p e r t in e n t  in  p lann ing  and ca rry in g  on re -
2
sea rch  and, a p p ro p r ia te ly , in  programs o f a c t io n  re sea rch .
M otivation  o f th e  Academic S ta f f  
f o r  B e tte r  Teaching
R ationale
M otiva tion  and measurement under c e r t a in  co n d itio n s  a re  c lo se ly  
r e la te d .^  The purpose o f  m o tiva tion  i s  to  cause some type o f  d e s ira b le
^B arr, B urton, and Brueckner, op. c i t . ,  p. 737«
^A. S. T ra x le r ,  e t  a l . .  In tro d u c tio n  to  T es tin g  and th e  Use o f
T est R esu lts  in  P ublic  Schools (New York: H arper and B ro th e rs , 1953);
pp. 93-95; G reene, Jo rgensen , and Gerber ic h ,  op. c i t . ,  p. 121; L in d q u is t,
op. c i t . ,  p . 110; L azar and Aronow, op. c i t . ,  pp. 395-396.
^R oss and S t a n le y ,  o p . c i t . ,  p .  3 0 4 .
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movement o r  change,^ Measurement i s  used to  determ ine th e  amount o f move­
ment o r  change. T est r e s u l t s  ; a product o f measurement, may a lso  provide 
a  b a s is  f o r  m o tiv a tio n . R esu lts  o f  t e s t s  provide m o tiva tion  f o r  te a c h e rs  
when employed to  d isco v e r academic weaknesses o f p u p ils  and to  enable 
te a c h e rs  to  d isco v er a rea s  in  which th ey  as te a c h e rs  need su p erv iso ry
p
a id . In  r e la t io n  to  t h i s ,  m o tiva tion  is  g e n e ra lly  more p u rp o sefu l when 
te a c h e rs  a re  given th e  o p p o rtu n ity  to  work on problems th a t  th e y  them­
se lv es  recognize and co n s id e r o f r e a l  s ig n if ic a n c e  to  th em se lv es . ^
G eneral C r ite r io n  V
To b rin g  about d e s ira b le  ed u ca tio n a l changes th e  a d m in is tra tio n  
o f  a  school not on ly  must provide adequate ed u ca tio n a l le a d e rs h ip , bu t 
a lso  must be th e  m o tiv a tin g  fo rce  behind th e  t o t a l  te a c h in g  f a c u l ty .  To 
reduce th e  em otional elem ents u su a lly  involved in  human n a tu re , ' t e s t  r e ­
s u l t s  a re  v i t a l  to  th e  development o f s u ita b le  s tim u li f o r  p rov id ing  th e  
m o tiva tion  needed.
Subordinate C r i te r ia  E
1 . M otivation
I t  i s  d e s ira b le  f o r  th e  a d m in is tra to r  to  u t i l i z e  t e s t  r e s u l t s  as 
an a id  to  determ ine;
a . th e  e f f e c t  o f sp e c ia l  superv iso ry  e f f o r t  and to  s tim u la te
^ I b id . , 303.
^Remmers and Gage, op. c i t . ,  p. l 4 ; Ross and S tan ley , op. c i t . ,
p. 304.
^Lee J .  Cronbach, E ducational Psychology (New York: H arcourt,
Brace and C o., 1954), p . 64; Nelson, op. c i t . ,  p . 115.
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the  improvement o f classroom teach ing , supervision o f in ­
s tru c tio n , and ad m in is tra tio n .^
Evaluation o f the  Educational Program
R ationale
E d u ca tiona l e v a lu a tio n  has been d e fin e d  as th e  p rocess o f judg ing
2
th e  e f fe c t iv e n e s s  and values o f  e d u c a tio n a l ex p erien ce . I t  i s  based  on
d e f in i t io n s  o f  th e  g o a ls  to  be a t ta in e d .^  V arious k inds o f  d a ta  a re
needed in  judg ing  th e  e x te n t to  which g o a ls  have o r  have no t been reached ,
and judgments a re  based  on d a ta  d e riv e d  th rough  th e  use o f such d ev ices
as o b je c tiv e  t e s t s ,  essay  t e s t s ,  cum ulative re c o rd s , in te rv ie w s , and case 
4
s tu d ie s .  E va lu a tio n  invo lves s e le c t in g  s u i ta b le  measurement in s t r u ­
m ents, u s in g  th e se  in stru m en ts  p ro p e r ly , and ana lyz ing  th e  d a ta  o b ta in e d . 
T est r e s u l t s  in d ic a te  le v e ls  o f academic d e f ic ie n c ie s  and p r o f ic ie n c ie s ,  
euid th e re fo re  should  be used in  a p p ra is in g  ( l )  in s t r u c t io n ,  (2 ) c u r r ic u ­
lum, and (3 ) achievem ent.^
E valua tion  o f  th e  in s t r u c t io n a l  program
T est r e s u l t s  should not be used as th e  only  means o f  e v a lu a tin g  
classroom  te a c h in g , bu t th ey  should  be u t i l i z e d  in  h e lp ing  th e  te a c h e r
^G reene, Jo rgensen , and Gerber ic h ,  op. c i t . ,  p . 120; N elson, 
op. c i t . ,  p . 115; L in d q u is t, op. c i t . ,  p . 3 ^
p
Ross and S tan ley , op. c i t . ,  p . 1 9 .
% i d . ,  373.
^R. Murray Thomas, Judging Student P rogress (New York: Longmans,
Green and C o., 1954), p . 12.
^ B a rr, B u r to n , and B r u e c k n e r , o p . c i t . ,  p p . 2 0 6 -2 0 7 .
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develop h igh  s tan d ard s  o f in s t ru c t io n .^  To develop b e t t e r  o r  h ig h e r
stan d ard s  o f  in s t r u c t io n  i t  must be recognized  th a t  te a c h in g  methods and
m a te r ia ls  should  no t exceed e x te n s iv e ly  th e  l e a r n e r 's  a b i l i t y  and capac- 
2
i t y .  A lso , i t  i s  necessary  th a t  su b je c t m a tte r  s tre n g th s  and weaknesses
o f bo th  in d iv id u a ls  and groups be known to  th e  te a c h e r .  O bjective t e s t
r e s u l t s  h e lp  to  a s c e r ta in  such f a c to r s  as  w e ll as  to  ev a lu a te  in s tru c -
t i o n a l  p rocedures and rem edial o r  experim en tal in s t r u c t io n a l  changes.
Thus, t e s t  r e s u l t s  a re  v i t a l  and n ecessa ry  no t on ly  to  one group o r  teach -
h
e r ,  bu t a ls o  to  th e  t o t a l  in s t r u c t io n a l  program.
E v alu a tio n  o f  th e  curricu lum
An e v a lu a tio n  o f th e  e f fe c t iv e n e s s  o f  th e  cu rricu lum  i s  an ex­
trem ely  d i f f i c u l t  th in g  to  accom plish , e s p e c ia l ly  since  curricu lum  i s  not
5
a s t a t i c  th in g ,  b u t a  dynamic and ever-chang ing  p ro c e ss . More o f te n  
th a n  not cu rricu lu m  w i l l  be judged as good o r  bad in  accordance w ith  th e  
degree to  w hich i t  c o n tr ib u te s  to  le a rn in g  e f f e c t iv e n e s s ,  achievem ent, 
and d e s ire d  grow th o f th e  p u p il p o p u la tio n .^  G enera lly  i t  i s  recognized 
th a t  a s a t i s f a c to r y  b a s is  f o r  e v a lu a tin g  th e  cu rricu lum  i s  to  study i t
^Ross and S tan ley , op. c i t . ,  p . 370.
%homas, op. c i t . ,  p. 9-
\ i n d q u i s t ,  op . c i t . ,  p . 60; Greene, Jo rgensen , and G eroerich , 
op. c i t . ,  p . 110; Lazar and Aronow, op. c i t . ,  pp. 39Ô-397*
rig h ts to n e , Justman, and Robbins, op. c i t . ,  pp. 39-^ 0 ; Lind­
q u is t ,  op. c i t . ,  p . 60; A. M. Jordan, Measurement in  Education (New York: 
McGraw-Hill Company, 1953); P- 90; Greene, Jorgensen, and Gerber ic h , 
op. c i t . ,  pp. 109-121.
^ B a rr , B u r to n , and B ru eck n er , o p . c i t . ,  p .  3 9 6 .
° Ib id .
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in  term s o f  ph ilosophy , pu rposes, and o b je c tiv e s .  A lso , i t  i s  g e n e ra lly  
recognized  th a t  th e  e f fe c tiv e n e ss  o f a cu rricu lum  depends upon th e  e x te n t 
to  which i t  meets th e  immediate o b je c tiv e s  t h a t  le ad  to  th e  achievement 
o f  u ltim a te  e d u ca tio n a l g o a ls . T his i s  th e  p o in t where t e s t  r e s u l t s  take  
on more s ig n if ic a n t  p ro p o rtio n s . T est r e s u l t s  a re  o f te n  an i n i t i a t i n g  
f a c to r  in  e v a lu a tin g  a cu rricu lum , bu t cau tio n  should be observed since  
th e  misuse o f  t e s t  r e s u l t s  could r e s t r i c t  te a c h in g  procedures and c u r r ic ­
ulum.^ The in fe ren ce  h e re , th e n , i s  th a t  t e s t  r e s u l t s  should no t be used 
as th e  so le  b a s is  f o r  e v a lu a tin g  th e  cu rricu lum . However, t e s t  r e s u l t s
when p ro p erly  used , supplem ented, and in te r p r e te d ,  a re  a le g itim a te  means
2
o f e v a lu a tin g  th e  cu rricu lum .
A ppraisa l o f academic achievem ent
A school a d m in is tra to r  in  co o p era tio n  w ith  h is  f a c u l ty  formu­
la t e s  goals  tow ard which th e  f a c u l ty  moves to  b r in g  about d e s ira b le  be­
h av io r and changes in  th e  p u p il p o p u la tio n . D es irab le  b eh av io r has many 
f a c e ts ,  bu t one, achievem ent, seems to  concern th e  a d m in is tra to r  more
th a n  o th e rs .  The a d m in is tra to r  needs to  know how w e ll th e  school popu-
■3
l a t io n  i s  p ro g ress in g  academ ically  in  com parison w ith  o th e rs .  T here­
f o r e ,  s c i e n t i f i c  o b je c tiv e  t e s t  r e s u l t s  a re  c o l le c te d  so th a t  p ro p er com­
p ariso n s  may be made.
G eneral C r i te r io n  VI
I t  i s  im portan t f o r  th e  a d m in is tra tio n  o f  a  school to  make a
^ I b id . , 399. 
^ Ib id . , 396.
^Greene, Jo rgensen , and Gerber ic h ,  op. c i t . ,  p. 110.
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d isc r im in a tin g  e v a lu a tio n  o f th e  t o t a l  ed u ca tio n a l program. For th i s  
purpose i t  i s  necessary  t h a t  o b je c tiv e  t e s t  r e s u l t s  be given p roper con­
s id e ra t io n  as a  b a s is  in  e v a lu a tin g  th e  in s tru c t io n a l  program, as a p a r­
t i a l  b a s is  f o r  e v a lu a tin g  th e  t o t a l  curricu lum  program, and as an a id  in  
th e  a p p ra is a l  o f  th e  academic achievem ent o f th e  t o t a l  school system.
Subordinate C r i t e r ia  F
1 . E valuation  o f th e  in s t r u c t io n a l  program
When e v a lu a tin g  th e  in s t r u c t io n a l  program, t e s t  r e s u l t s  are  e s ­
s e n t i a l  d a ta  f o r  th e  a d m in is tra to r  to  use:
a . to  a s c e r ta in  th e  needs o f  th e  t o t a l  group so th a t  each 
te a c h e r  as w e ll as th e  t o t a l  f a c u l ty  can understand  th e  
t o t a l  in s t r u c t io n a l  program and th e reb y  adapt th e  program 
to  s a t i s f y  th e  needs o f  th e  in d iv id u a l and th e  t o t a l  p u p il 
p o p u la tio n .^
2 . E valuation  o f th e  cu rricu lum
In  o rd e r  to  ev a lu a te  th e  curricu lum , i t  i s  n ecessary  f o r  th e  
school a d m in is tra to r  to  u t i l i z e  t e s t  r e s u l t s :
a . as a  b a s is  f o r  e v a lu a tin g  th e  r e s u l t s  o f  emphasis p laced  on
2
v ario u s  p a r ts  o f th e  curricu lum ;
b . as one method f o r  e v a lu a tin g  c u r r ic u la r  experim ents;
^Flood, op. c i t . ,  pp. 325- 326.
T h o rn d ik e  and Hagen, op. c i t . ,  p . ^26.
3%bid.
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c . as a  p a r t i a l  b a s is  f o r  e v a lu a tin g  th e  t o t a l  curricu lum  pro- 
1gram.
3 . A ppra isa l o f  academic achievement
The a d m in is tra tiv e  head o f a school needs to  com pile, s tu d y ; and 
make ap p ro p ria te  use o f t e s t  r e s u l t s :
a . so th a t  c la s s e s ,  g rad es , and th e  school system may be com­
pared  w ith  th e  norms e s ta b l is h e d  f o r  th e  su b jec t o r  g rad e , 
and th e re b y , academic achievem ent may be s c i e n t i f i c a l l y
2
m easured, compared, and th e  amount o f p rog ress  determ ined .
Guidance Uses o f  T est R esu lts  
Table 2 l i s t s  th e  a u th o r i t i e s  from which c r i t e r i a  f o r  th e  gu id ­
ance uses o f  t e s t  r e s u l t s  were d e riv e d . The a u th o r i t ie s  l i s t e d  were 
s e le c te d  on th e  b a s is  o f  f a c to rs  ex p la in ed  in  Chapter I .  Table 2 a lso  
shows th e  e x te n t o f agreement among e leven  a u th o r i t ie s  re p o rtin g  on th e  
guidance uses o f  t e s t  r e s u l t s .
A ppraisa l o f  P u p ils
R ationale
A ll a v a i la b le  means o f o b ta in in g  v a l id  and r e l ia b le  d a ta  b ea rin g  
on th e  changes o f p u p il behav io r should be inc luded  in  th e  a p p ra is a l  p ro ­
cess .^  The a p p ra is a l  o f  p u p ils  must be b o th  comprehensive and con tinuous
^ I b id . ; Jo rdan , op. c i t . ,  p. 90; W illey  and Andrew, op. c i t . ,  
p . 166; W rig h ts to n e , Justm an, and Robbins, op. c i t . ,  pp. 39-ÎO^
b r i g h t  s to n e , Justm an, and Robbins, op. c i t . ,  p. 3&; G ertrude II. 
H ild re th , A Manual f o r  In te rp re t in g  th e  Achievement T ests  (New York: 
World Book C o., Ig ^ o ) , pp. 2 -3 .
S le s l ie  L. Chisholm, Guiding Youth in  th e  Secondary School (New 
York: American Book C o., 19^5); P- 212.
TABLE 2
AGREEf̂ EI'fl? OF ELEVEN AUTHORITIES REPORTING ON THE GUIDAifCE USES OF TEST 
RESULTS FROM WHICH CRITERIA OF THE PROPER USE OF STANDARDIZED 
TEST RESULTS WERE DEVELOPED
A u th o r i t ie s C r i t e r i a
G 1 0 2 G 3 H 1 ,2 I  1 J  1 K 1
Page Page Page Page Page Page Page
Chisnoiin 166,212
215-217
328 172 ........ 8  ' 199,303 227
C cttIngham 31,111
26?
94 ,96 75 ,96 31 111 111,241




F in d le y 4 l 4 o - l 39 97 4o 39 39
O hlsen 137-8 174 169 l64 136-164 164 399








Rothney e t  a l . 58 131,257 62 61 62,131
T ra x le r  e t  a l . 92 92 92 92 92 92 94-5
T ra x le r 195 194,197 195 195-6 195-6 3 198
Thorndike and Hagen 239 236,239
424
425-6 425 426 426 429
W illey  and Andrews 164 164 164 l64 l64 164 165,198
f
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i f  i t  i s  to  serve i t s  major purpose—the guiding of p u p ils .^  Guidance
requ ires  th a t  ap p ra isa l he conducted to  determine sp e c if ic  c a p a b ilit ie s
2
and weaknesses to  insure the  best f i t  between education  and educands.
The " f i t t i n g  process" n e c e s s ita te s  the  use of t e s t  r e s u l ts  to  reveal d i f ­
ferences in  academic a b il i ty ^  p e rso n a lity , and o th e r re lev an t a t t r ib u te s .^  
Test re s u l ts  used fo r  these purposes enable guidance personnel to  help 
pup ils  make appropria te  personal adjustment to  problems encountered in  
everyday l i f e . ^
The a p p ra isa l of academic a b i l i ty
The a p p ra isa l of academic a b i l i ty  is  an im portant part o f any 
te s t in g  program.^ A measurement o f a b i l i ty ,  when supplemented by o th er 
inform ation and properly  in te rp re te d , is  of value in  helping the  educand 
meet and solve problems. The purpose of app ra ising  academic a b i l i ty  is  
to  measure the  in d iv id u a l 's  a b i l i ty  to  perform in te l le c tu a l  ta sk s  success­
f u l ly ,^  to  ob ta in  a measure of general in te l le c tu a l  c o m p e te n c e to  d e te r­
mine whether the  p u p il 's  in te l le c tu a l  capac ity  w il l  enable him to  p ro f i t  
from more advanced schooling,^ and to  p red ic t p ossib le  success on various
^Dunsmoor and M ille r, op. c i t . ,  pp. l 4 - 26 . 
^Chisholm, op. c i t . ,  p. l66 .
% oss and S tanley, op. c i t . ,  pp.
4 p V i ' i  c V i o T  m  n , p . 216
op. c i t .
P . 215
, P- 4l .
op. c i t .
^3
c r i t e r i a .^  Guidance i s  a lso  in te re s te d , in  in fo rm atio n  which in d ic a te s
th e  degree o f  p robab le  success o f  th e  in d iv id u a l in  v a rio u s  f i e ld s  o f 
2
academic work.
The a p p ra is a l o f achievem ent as r e la te d  to  a b i l i t y
An im portan t fu n c tio n  o f  guidance p ersonnel i s  to  ap p ra ise  th e  
p u p i l 's  achievem ent w ith  re sp ec t to  h is  a b i l i t y . ^  An a p p ra is a l  o f t h i s  
na tu re  i s  n ecessary  to  determ ine w hether th e re  i s  a s ig n if ic a n t  d iffe re n c e  
between th e  p u p i l 's  a b i l i t y  and achievem ent. Through th e  use o f t e s t  r e ­
s u l t s  guidance p e rso n n e l develop a  thorough knowledge o f th e  p u p i l 's  
range o f a b i l i t i e s  and achievem ents.^  T est r e s u l t s  used in  t h i s  manner 
re v e a l d if fe re n c e s  between a b i l i t y  and achievem ent which a re  necessary  
f o r  ad v is in g  th e  p u p il concerning h is  improvement o f  academic achievement 
and fu tu re  p la n s .^
The a p p ra is a l  o f  p e rs o n a li ty
The development o f a  d e s ira b le  p e rs o n a li ty  a p p ro p ria te  to  th e  
m a tu rity  and needs o f  each p u p il i s  a  co n stan t ch a llen g e  to  guidance p e r­
so n n e l.^  The development o f s a t i s f a c to iy  p u p il p e r s o n a l- s o c ia l  adjustm ent
t r a x l e r ,  e t  a l . ,  op. c i t . ,  p . 92 .
^Chisholm, op. c i t . ,  p . 217.
^B arr, B urton , and Brueclmer, op. c i t . ,  p . 237*
^Lee J .  Cronbach, E s s e n tia ls  o f  P sycho log ica l T es tin g  (New York: 
Harper and B ro th e rs , 19^9); PP- 299*300.
^Chisholm, op. c i t . ,  p. 328.
^Jack Kough and R. F. Dehaan " Id e n tify in g  C h ild ren  % o Need H elp ," 
T ea ch e r 's  Guidance Handbook (Chicago, I l l i n o i s :  Science Research Asso-
HH¥s7Ti9oTy7~pri?r
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and good c i t iz e n s h ip  should he a goal o f every  guidance w orker.^  To
a t t a i n  t h i s  goal guidance personnel should be acq ua in ted  w ith  th e  s ta tu s
2
of each p u p il concerning th e  b a s ic  elem ents o f p e rs o n a li ty  ad ju stm en t. 
Adjustment t e s t  r e s u l t s  fu rn is h  an in d ic a tio n  o f  th e  s ta tu s  o f  each p u p il 
regard ing  h is  p e rso n a l and s o c ia l  ad justm ent in  th e  schoo l, home, and 
community environm ent.
General C r ite r io n  VII
Guidance should  be considered  as a  con tinuous, o rgan ized  se rv ic e  
in  which i t s  o b je c tiv e s  a re  r e a l iz e d  th rough  in c re ased  understand ing  o f 
th e  p u p il .  U nderstanding o f th e  p u p il i s ,  in  p a r t ,  ach ieved  by th e  e f ­
fe c t iv e  use o f o b je c tiv e  t e s t  r e s u l t s  which fu rn is h  s p e c if ic  d a ta  about 
th e  p u p il .  T his in fo rm atio n  not on ly  he lp s  guidance personnel to  under­
stand  th e  p u p il b e t t e r ,  b u t a lso  a id s  them in  rendering  sy stem atic  coun­
s e lin g  to  th e  p u p il .  T h ere fo re , i t  i s  e s s e n t i a l  th a t  guidance personnel 
u t i l i z e  t e s t  r e s u l t s  to  a jp ra is e  th e  p u p i l 's  academic a b i l i t y ,  th e  p u p i l 's  
achievem ent as r e la te d  to  a b i l i t y ,  and th e  p u p i l 's  p e r s o n a li ty .
Subordinate C r i t e r ia  G
1. A ppraisa l o f academic a b i l i t y
In  o rd e r to  a sse s s  academic a b i l i t y  ad eq u a te ly , guidance perso n n e l 
need to  use t e s t  r e s u l t s  as an a id :
^Louis P. Thorpe, A ppraising  P e rso n a li ty  and S o c ia l Adjustment 
(E duca tiona l B u lle tin  o f  th e  C a l ifo rn ia  T est Bureau, rfo. 11; Los A ngeles, 
C a l ifo rn ia :  C a lifo rn ia  T est Bureau, 19^1), pp. 1-7 .
p
Louis P. Thorpe, Guiding C hild  and A dolescent Development in  th e  
Modem School (E duca tiona l B u lle tin  o f  th e  C a lifo rn ia  T est Bureau, No. 16; 
Los A ngeles, C a lifo rn ia :  C a lifo rn ia  T est Bureau, 1951), pp. 1-19 .
^C ronbach, o p . c i t . ,  p p . 3 2 9 -3 5 3 .
4 )
a . to  determ ine a re a s  o f  sp e c ia l a p titu d e
2b. to  id e n tify  sp ec ia l a b i l i t i e s  of p u p ils ;
3
c . to  d isc o v e r s p e c ia l  a b i l i t i e s  th a t  should be developed.
2 . A ppraisal o f  achievem ent as r e la te d  to  a b i l i t y
Guidance p erso n n e l need to  mal:e p r a c t ic a l  use o f  t e s t  r e s u l t s  to  
measure w hether o r  no t th e  p u p i l ’s achievement i s  p ro g re ss in g  s a t i s f a c ­
t o r i l y  w ith  re sp ec t to  th e  p u p i l 's  m a tu rity . For t h i s  purpose t e s t  re ­
s u l t s  are  req u ire d :
a .  to  determ ine w hether o r  not th e  p u p il i s  w orking up to  
c a p a c ity ;^
b . to  d isc o v e r  le a rn in g  s k i l l s  and what has been le a rn e d  in  
school s u b je c ts ;^
c . to  id e n t i f y  w eaknesses o f in d iv id u a l p u p ils ;^
d . to  a id  in  de term in ing  when p u p ils  a re  ready to  talce te rm in a l
7
o r  f i n a l  e x a m in a tio n s ; '
e .  to  determ ine th e  minimum le v e ls  o f achievem ent n ecessary  fo r
8
success in  subsequent cou rses .
^Willey and Andrew, op. c i t . ,  p. l6k.
2
Greene, Jo rgensen , and Gerber ic h ,  op. c i t . ,  p . I 09 .
■^Arthur S. T ra x le r ,  Techniques o f Guidance (New York: Harper
and B ro th e rs , 19^ 8 ) ,  p . 195*
^ f i l l e y  and Andrew, op. c i t . ,  p . l61|-; F lood, op. c i t . ,  p . 326.
^W illey and Andrew, op. c i t . ,  p . l6 4 .
^ T ra x le r, op. c i t . ,  p . 19^.
'^ Ib id . ,  197 '
O
H ild r e t h ,  o p . c i t . ,  p .  3*
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3 . A p p ra isa l o f th e  p u p i l 's  p e r s o n a li ty
To g a in  an understand ing  o f th e  p u p il ,  guidance p ersonnel f in d  
i t  n ecessa ry  to  study th e  su b jec t c lo s e ly  so th a t  e f f e c t iv e  p e rso n a l ad ­
justm ent may be promoted. Thus, t e s t  r e s u l t s  a re  an e s s e n t i a l  to o l  f o r  
guidance w orkers to  use :
a . to  determ ine w hether o r  no t th e re  i s  evidence o f g ro ss  
v a r ia t io n s  o f  p e r s o n a li ty ;^
b . to  o b ta in  an o b je c tiv e  a p p ra is a l  o f  p e rs o n a li ty  in  o rd e r
to  he lp  th e  p u p il o b ta in  b e t t e r  s e l f - understand ing  and 
2
s e l f - d i r e c t io n .
Counseling th e  P u p il and Parent
R ationale
One purpose o f counseling  i s  to  a s s i s t  th e  p u p il to  h e lp  him­
s e l f . ^ To accom plish t h i s  purpose, good counseling  demands th a t  adequate 
p re p a ra tio n s  be made to  o b ta in  a  com plete background and knowledge o f  th e  
p u p il p r io r  to  th e  tim e o f c o u n se lin g .^  A lso , th e re  a re  c e r ta in  minimum
e s s e n t i a l s  o f  in fo rm ation  which should be considered  in  th e  counseling  
5
p ro c e ss . T est d a ta ,  such as in te l l ig e n c e ,  achievem ent, and read ing  t e s t
6r e s u l t s  a re  inc luded  among th e  e s s e n t i a l s  req u ired  f o r  co u n se lin g .
H r i l le y  and Andrew, op. c i t . ,  p . Ibk .
2
L in d q u is t, op. c i t . ,  p . 71.
^Dunsmoor and M ille r ,  op. c i t . ,  p. 133; Chisholm, op. c i t . ,  p . 172. 
^Ross and S tan ley , op. c i t . ,  pp.
^Dunsmoor and M i l l e r ,  o p . c i t . ,  p .  I 36 .
^ I b i d . , 1 3 7 .
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The u ltim a te  aim o f counseling  i s  to  he lp  th e  in d iv id u a l become
ab le  to  d ir e c t  h im se lf .^  Each p u p i l 's  need f o r  in d iv id u a l a s s is ta n c e  i s
a fundam ental th in g , and each  i s  e n t i t l e d  to  th e  a s s is ta n c e  d eriv ed  
2
th rough  counseling . Real counse ling  v i l l  encourage d e c is io n s  o r  judg­
ments only on th e  b a s is  o f  an  inven to ry  o f  p e r t in e n t  f a c t s  as complete
as p o s s i b l e . 3 Test r e s u l t s  c o n s t i tu te  a p o rtio n  o f  th e  p e r t in e n t  f a c ts
4
th a t  a re  e s s e n t ia l  f o r  co u n se lin g . The c h ie f  p u i s s e  o f  th e  use o f  t e s t  
r e s u l t s  by guidance p e rso n n e l in  counseling  i s  to  understand  thoroughly  
th e  in d iv id u a l and to  h e lp  th e  in d iv id u a l understand  h im se lf .^
T est r e s u l t s  a re  a ls o  v a luab le  in  conferences w ith  p a re n ts  who 
a re  consid erin g  th e  e d u c a tio n a l program o f t h e i r  c h i ld re n .^  Unless 
p a re n ts ,  as w ell as te a c h e r s ,  a d m in is tra to rs , and p u p ils ,  p a r t i c ip a te  in  
th e  in te rp r e ta t io n  o f t e s t  r e s u l t s  and th e  p lann ing  o f a c t io n  based a t
7
l e a s t  p a r t ly  upon them, counse ling  w il l  not be o p tim a lly  e f f e c t iv e .
T h is  i s  probably one o f  th e  most le g itim a te  uses o f  t e s t  r e s u l t s  and con­
sequ en tly  should be used in  counse ling .
G eneral C r ite r io n  V III
Personal needs and a b i l i t i e s  o f  th e  in d iv id u a l a re  th e  b a s is  of
^Dunsmoor and M il le r ,  op. c i t . ,  p. 1À1. 
^ Ib id . ,  130.
^Ross and S tan ley , op. c i t . ,  p. 3^9.  
^ I b id . ,  370.
^Thomas, op. c i t . ,  pp. 344-343.
^Ross and S tan ley , op. c i t . ,  p . 243. 
7 lb id .
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guidance. I t  i s  on t h i s  b a s is  th a t  guidance personnel counsel w ith  p u p ils  
and p a re n ts . In  r e la t io n  to  th e  c h i ld 's  needs, th e  s k i l l e d  guidance work­
e r  uses a l l  th e  p e r t in e n t  d a ta  a v a ila b le  when counseling  w ith  p u p ils  o r 
p a ren ts  about in d iv id u a l growth and development. Because t e s t  r e s u l t s  
c o n trib u te  p a r t  o f th e  d a ta  needed, th e y  a re  e s s e n t ia l  when counseling  
w ith  p u p ils  o r  p a re n ts .
Subordinate C r i t e r ia  H
1. Counseling w ith  th e  p u p il
R esu lts  o f t e s t s  ad m in is te red  to  th e  counselee need to  be ana­
lyzed  by guidance perso n n el and used in  counse ling :
a . to  a s s i s t  th e  p u p il to  o b ta in  a r e a l i s t i c  s e lf -c o n c e p t;^
2
(1) by h e lp in g  th e  p u p il w ith  immediate ch o ices;
(2 ) by h e lp in g  th e  p u p il understand  h is  own in t e r e s t s  and 
a b i l i t y ; ^
( 3 ) by c o n fe rr in g  w ith  th e  p u p il about ad ju stm en t;^
(4 ) by h e lp in g  th e  p u p il id e n t ify  a rea s  o f i n t e r e s t . ^
b . to  m otivate  th e  p u p il ;^
^Thorndike and Hagen, op. c i t . ,  p. 42$.
^ Ib id .
^W rightstone, Justm an, and Robbins, op. c i t . ,  pp. 4 0 -4 l.
^A rthur E. T ra x le r ,  Techniques o f Guidance (New York: Harper and
B ro th e rs , 194$), p . 19$.
5
A rthur E. T ra x le r , e t  a l . ,  In tro d u c tio n  to  T es tin g  and th e  Use 
o f T est R esu lts  in  Public Schools (Mew York: Harper and B ro th e rs , 19$3);
p. 92.
4 ^ r ig h t s t o n e , Justm an and R ob b in s, o p . c i t . ,  pp . 4 0 - 4 l .
( l )  by d isco v erin g  a p re v io u s ly  unknown a re a  o f work, and
th e re b y  provide m o tiv a tio n  to  complete schoo l.^
2
c . t o  a id  in  th e  s e le c t io n  o f cou rses o f  study;
(1 ) by a s s i s t in g  th e  p u p il in  th e  s e le c tio n  o f courses 
a f t e r  consid erin g  th e  p u p i l 's  p a s t achievement ; ^
(2 ) by d i r e c t in g  th e  p u p il in to  o r  away from c e r ta in  
co u rses ;
( 3 ) by a s s is t in g  new p u p ils  to  e n r o l l . ^
d. to  a id  in  making d ec is io n s  concern ing  te rm in a l ed uca tion  
o r  c o lle g e  p lans
( l )  by he lp ing  th e  p u p il fo rm ula te  te rm in a l edu ca tio n  o r  
c o lleg e  p la n s  th rough  a  d ia g n o sis  o f h is  s tre n g th s  and
weaknesses and to  a s s i s t  in  th e  choice o f v o ca tio n a l
T 8t r a in in g  o r  th e  s e le c t io n  o f  a  c o lle g e .
^W illey and Andrew, op. c i t . ,  p . l6 4 .
^ C lif fo rd  P. F ro eh lich , Guidance S erv ices  in  Sm aller Schools (New 
York: McGraw-Hill Book C o., I n c . ,  1950)> P* 197•
^ M ld red  S. Percy, "Use o f T es ts  in  th e  Guidance Program o f 
P ublic  S chools,"  A Report o f  th e  l$ th  E d u ca tiona l Conference on Measure­
ment and E v a lu a tio n  in  th e  Improvement o f E duca tion , New York, October 
26-27 , 1950, P repared  by th e  American C ouncil on Education (W ashington,
D. C. : American Council on E ducation, Vol. XV, No. k-6. A p ril, 1991),
p . 121.
^ T ra x le r , op. c i t . ,  p. I 96.
5Dunsmoor and M ille r ,  op. c i t . ,  p . IO6 .
^Dunsmoor and M ille r , op. c i t . ,  p . IO6 .
? I b id .
% f r ig h t s t o n e ,  Ju stm an , and R o b b in s , o p . c i t . ,  p p . 4 0 - 4 l .
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2 .  Counseling w ith  p a ren ts
When counseling  w ith  p a re n ts ,  t e s t  r e s u l t s  need to  be s tu d ie d  
and used by guidance personnel as a b a s is :
a . f o r  re p o r tin g  th e  p u p i l 's  p ro g ress  concern ing  a b i l i t y ,  
achievem ent, and school ad ju stm en t;^
b . f o r  h e lp ing  th e  p aren t make p lan s  f o r  th e  p u p i l 's  fu tu re
2c a re e r .
Guiding P up ils  in  Making E ducational and 
V ocational Plans
Rat io n a le
3
The u ltim a te  aim o f a l l  guidance i s  s e lf -g u id a n c e . Through th e  
use o f  t e s t  r e s u l t s  guidance perso n n el a s s i s t  p u p ils  in  th e  d isco v ery  
and u n d ers tan d in g  o f  t h e i r  academic a b i l i t i e s  and l im i ta t io n s ,  t h e i r  edu­
c a t io n a l  and v o c a tio n a l i n t e r e s t s ,  and t h e i r  v o ca tio n a l a p t i tu d e s .^  
Guidance f u r th e r  a id s  p u p ils  in  making cho ices o f ed u c a tio n a l go a ls  in  
keeping w ith  t h e i r  p erso n a l p o t e n t i a l i t i e s  rev ea led  by t e s t  r e s u l t s
While t e s t i n g  i s  never ev ery th in g  in  gu idance, i t  i s  alm ost always some-
f \ 7
th in g .  P ro p erly  used , t e s t s  a re  v a lu ab le  a id s  to  s e l f - a n a ly s is .  For
^ F in d ley , op. c i t . ,  p . 9^. 
t r a x l e r ,  op. c i t . ,  pp. 195- 196.
^Chisholm, op. c i t . ,  p . 6 .
^Dunsmoor and M ille r , op. c i t . ,  p. 5*
5l b i d .
^Ross and S tan ley , op. c i t . ,  p . 3Ô9*
? Ib id .
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th e se  reasons t e s t  r e s u l t s  f u l f i l l  a v i t a l  ro le  in  th e  guidance p rocess 
and are  n ecessa ry  to  h e lp  guide th e  p u p il in  th e  s e le c tio n  o f  ed u ca tio n a l 
and v o c a tio n a l g o a ls .
G eneral C r i te r io n  IX
An im portant phase o f  guidance i s  a id in g  th e  in d iv id u a l to  s e le c t  
ed u c a tio n a l and v o c a tio n a l g o a ls .^  Guidance a ttem p ts to  h e lp  th e  in d i ­
v id u a l make th e  b e s t choice p o ss ib le  consid erin g  e x is t in g  c ircum stances. 
T his im p lie s  th a t  guidance personnel can render a v a luab le  se rv ic e  to  th e  
p u p il by using  t e s t  r e s u l t s  to  ev a lu a te  h is  p rog ress tow ard e d u ca tio n a l
2
and v o c a tio n a l goals  and by ad v is in g  him when changes may be d e s ira b le .  
Subordinate C r i t e r ia  I
1 . Form ulating ed u c a tio n a l and v o ca tio n a l p lans
T est r e s u l t s  need to  be c a re fu l ly  s tu d ie d  and used by guidance 
p erso n n e l to  he lp  th e  p u p il make ed u ca tio n a l and v o c a tio n a l p lans :
a . by p o in tin g  out r e s u l t s  o f  in te r e s t  measures th a t  may re f in e  
a  d e c is io n  le a d in g  to  a v o ca tio n a l o r  p ro fe s s io n a l ch o ice ;^
b . by ex p la in in g  a p titu d e  and achievement t e s t  sco res  in  o rd e r  
to  adv ise  th e  p u p il concerning e d u ca tio n a l o r  v o ca tio n a l 
d e c is io n s ;^
c . by determ in ing  how an in d iv id u a l 's  in t e r e s t s  compare w ith  
^Thorndike and Hagen, op. c i t . ,  p. 42 ).
^C. C. Ross, Measurement in  Today 's Schools (2d ed . r e v . ;  New 
York: P re n tic e -H a ll ,  I n c . ,  194?), p . 462.
^F ind ley , op. c i t . , p . 4o.
^ T ra x le r , op. c i t . ,  p . $2.
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p a t te rn s  o f in t e r e s t s  o f su c c e ss fu l workers in  g iven voca­
t io n a l  a re a s .^
Improving C ounselor, T eacher, and Parent 
U nderstanding o f  In d iv id u a l P up ils
R ationale
One purpose o f te s t in g  i s  to  provide school personnel and p a ren ts
w ith  th e  n ecessary  in fo rm ation  to  secure an adequate understand ing  o f  th e  
2
p u p il .  However, th e  b e s t t e s t  i s  m erely a to o l  th e  value o f  which de- 
pends upon th e  s k i l l  w ith  which i t  i s  used . Here th e  emphasis i s  no t so 
much on th e  use o f t e s t  r e s u l t s  f o r  com parative purposes but r a th e r  as a 
b a s is  f o r  guidance and rem edial in s t r u c t io n .^  Not only  i s  i t  im portan t 
f o r  guidance personnel to  understand  th e  p u p il ,  bu t a lso  i t  i s  v i t a l  and 
necessa ry  th a t  t e s t  r e s u l t s  be used so th a t  o th e r  f a c u l ty  members and th e  
p a re n ts  understand  th e  p u p il .  T est sco res  are  necessary  f o r  use in  con­
fe re n c e s  between te a c h e rs ,  guidance personnel and p a re n ts ,  and in  s t a f f  
d is c u s s io n s .^  T est r e s u l t s  form th e  b a s is  f o r  d isco v erin g  in d iv id u a ls  
w ith  s p e c ia l  a b i l i t i e s  o r  d i s a b i l i t i e s  as w e ll as p rov id ing  d ir e c t io n  in  
p lann ing  f o r  in d iv id u a l d if fe re n c e s .^
^W illey and Andrew, op. c i t . ,  p . l 6^ .
Ross and S tan ley , op. c i t . ,  p. 237*
% in d q u is t ,  op. c i t . ,  p. 9 - 
^Chisholm, op. c i t . ,  p. 199-
^Thorndike and Hagen, op. c i t . ,  p. k-26; Ross and S ta n le y , op. c i t ., 
^Cronbach, op. c i t . ,  p. 509-
p. 238
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General C r ite r io n  X
T est r e s u l t s  a ssu re  a p ro fe s s io n a l approach tow ard h e lp in g  gu id ­
ance p erso n n e l, te a c h e rs ,  and p a re n ts  "become acqua in ted  w ith  in d iv id u a l 
p u p ils .  They a lso  o f f e r  a  b a s is  f o r  c o n f id e n tia l  r e p o r ts  t o  s p e c ia l i s t s ,  
c l i n i c s ,  and p a re n ts .^  I t  i s  on th e  b a s is  o f  adequate and p r a c t ic a l  use 
o f  t e s t  r e s u l t s  th a t  guidance personnel should encourage and promote th e  
understand ing  o f each p u p il by f a c u l ty  and p a re n ts .
Subordinate C r i te r ia  J
1 . School-parent understand ing  o f th e  c h i ld
To in c rease  f a c u l ty  and paren t understand ing  o f  each p u p il ,  gu id ­
ance personnel need to  make advantageous use o f t e s t  r e s u l t s  :
2
a . to  screen  p u p ils  f o r  s p e c ia l in s tru c t io n  o r  guidance;
b . to  d isco v e r p u p ils  who are not s u f f ic ie n t ly  m otivated  to  do
3
t h e i r  b e s t ;
c . to  co n fer w ith  te a c h e rs  about in d iv id u a l p u p ils ;
d. to  fo rm ulate  case s tu d ie s  o f c e r ta in  p u p ils ;^
6
e . to  study th e  a l l- ro u n d  development o f in d iv id u a l p u p ils .  
^Chisholm, op. c i t . , p. 303.
2
F in d le y , op. c i t .
% 'rax le r. e t a l . ,
^Traxle r , op., c i t .
^ Ib id .
^ T rax le r, e t a l . ,
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R eports to  C olleges and 
P rosp ec tiv e  Employers
R ationale
A fte r  s tu d y in g  in d iv id u a l needs and t e s t  r e s u l t s  guidance p e r­
sonnel a re  in  a  s t r a te g ic  p o s it io n  to  observe and re p o rt on an in d iv id u a l 
p u p i l 's  a p t i tu d e s ,  i n t e r e s t s ,  academic achievem ent, and a b i l i t y .^  A c a re ­
f u l ly  planned re p o r tin g  system w i l l  enab le  an agency o r  e d u ca tio n a l in ­
s t i t u t i o n  to  g a in  a b e t t e r  e s tim a te  o f th e  p u p i l 's  a b i l i t i e s  and w i l l  he lp
2
to  promote a r t i c u l a t i o n  w ith  i n s t i t u t i o n s  o f  h ig h e r  le a rn in g . T est r e ­
s u l t s  should  no t c o n s t i tu te  th e  so le  b a s is  o f re p o r t in g ,  bu t a re  an in ­
va luab le  a id  in  h e lp in g  to  understand  th e  in d iv id u a l . ^
G eneral C r i te r io n  XI
T est r e s u l t s  can serve a  u s e fu l  guidance fu n c tio n  by prom oting 
a r t i c u la t io n  between agencies such as  i n s t i t u t i o n s  o f h ig h e r le a rn in g  and 
em ployers. C o lleges as w e ll as em ployers use t e s t  r e s u l t s  to  determ ine 
w hether o r  not an in d iv id u a l i s  a good r i s k  o r  p o ssesses  th e  needed a p t i ­
tu d e . Thus, guidance p ersonnel need to  g ive due c o n s id e ra tio n  to  th e  use 
o f t e s t  r e s u l t s  f o r  re p o rtin g  purposes.
Subordinate C r i t e r i a  X
1. R eporting o f  t e s t  r e s u l t s
As long as p ro fe s s io n a l e th ic s  a re  fo llo w ed , and t e s t  r e s u l t s  are
^ C h ish o lm , op . c i t . ,  p .  227'.
P
P e r c y , o p . c i t . ,  p . 1 2 2 .
O
R oss and S t a n le y ,  o p . c i t . ,  p .  2 3 6 .
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kep t c o n fid e n tia l^  guidance personnal should  use them f o r  re p o r tin g  pu r­
poses :
a .  to  ed u ca tio n a l i n s t i tu t i o n s ;^
2
h . to  p ro sp ec tiv e  em ployers vhen req u ested .
Classroom Uses o f  T es t R esu lts  
Table 3 l i s t s  th e  a u th o r i t i e s  from vhom c r i t e r i a  f o r  th e  c l a s s ­
room u ses  o f  t e s t  r e s u l t s  were d e riv e d . The a u th o r i t i e s  l i s t e d  were se ­
le c te d  on th e  b a s is  o f  fa c to rs  ex p la in ed  in  C hapter I .  Table 3 a lso  
shows th e  e x te n t o f agreement among e lev en  a u th o r i t i e s  re p o r tin g  on th e  
classroom  uses o f  t e s t  r e s u l t s .
A ppraisa l o f  P u p ils  and C lass
R atio n a le
For each new c la s s  i t  i s  n ecessa ry  th a t  th e  classroom  te a c h e r  
p la n  an in s t r u c t io n a l  program and adapt th a t  program as b e s t he can to  
s a t i s f y  th e  academic needs o f each p u p il in  th e  c la s s .^  P lans should be 
made to  p rov ide f o r  ap p ro p ria te  rem edial o r  enrichm ent experiences^  in ­
s t r u c t io n a l  m a te r ia ls ;  and independent work based  on th e  needs o f  th e  
A
p u p ils .  To accom plish th e se  th in g s ,  th e  classroom  te a c h e r  should know 
each p u p i l 's  academic background as  tho ro u g h ly  and a c c u ra te ly  as p o s s i ­
b le .^  O bjective  t e s t  r e s u l t s  p rov ide n ecessa ry  in fo rm ation  f o r  th e
^W illey and Andrew, op. c i t . ,  p. l$ u .
t r a x l e r ,  op. c i t . ,  p . 198.
^Greene, Jo rgensen , and Gerber i c h ,  op. c i t . ,  p . 106.
^Thomc 
5 lb id .
horndike and H agen, o p . c i t . ,  p .  2$2
TABLE 3
AGREEr<IEOT OF ELEVEN AUTHORITIES REPORTING ON THE CLASSROOM USES OF TEST 
RESULTS FROM WHICH CRITERIA OF THE PROPER USE OF STANDARDIZED 
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te a c h e r  to  use to  g a in  an accu ra te  u nders tand ing  o f p u p il a b i l i t y  and
academic needs; th e y  form a  b a s is  f o r  th e  a p p ra is a l  o f th e  p ro g ress  o f
a  p u p il o r  c l a s s .^  T est r e s u l t s  provide an o b je c tiv e  framework w ith in
2
which to  understand  th e  p u p il and to  a p p ra ise  th e  needs o f  th e  group.
A p p ra isa l o f a b i l i t i e s  o f in d iv id u a l p u p ils  and th e  c la s s
The te a c h e r  who has a  fundam ental knowledge o f h is  p u p ils  i s  in  
a p o s it io n  to  understand  b e t t e r  th e  le a rn in g  problems and d i f f i c u l t i e s  
o f th e  in d iv id u a l p u p il and th e  c l a s s .^  I t  i s  necessary  f o r  th e  te a c h e r  
to  a p p ra ise  p u p il a b i l i t y  so th a t  in s t r u c t io n  which i s  c o n s is te n t  w ith  
n a tu ra l  and developed t a l e n t s  and a b i l i t i e s  may be g iven . The te a c h e r  
needs t e s t  r e s u l t s  to  understand  th e  ra te  a t  which p u p ils  can be ex­
pec ted  to  le a r n  and th e  le v e l  a t  which c la s s  in s t r u c t io n  should  com­
mence.^ Adequate t e s t  r e s u l t s  p rov ide t h i s  in fo rm ation  concern ing  pu­
p i l  and c la s s  a b i l i t y .
A p p ra isa l o f  p u p il and c la s s  achievem ent
The purpose o f a p p ra is in g  achievem ent i s  to  show th e  degree o f 
p ro f ic ie n c y  in  academic le a rn in g  and to  re v e a l s tre n g th s  and w eaknesses.
^E rnest W. T ieg s , E duca tiona l D iagnosis (E duca tiona l B u lle t in  
o f  th e  C a l ifo rn ia  T est Bureau, No. 18; Los A n(:eles, C a l ifo rn ia ;  C a l ifo r ­
n ia  T est B ureau; 1952), p. 3-
T h o rn d ik e  and Hagen, op. c i t . ,  p . 238.
W a l te r  N. D urost, Why Do We T est Your C hild ren  (World Book Co.: 
T est S erv ice Notebook No. 17; Yonkers-on-Hudson, New York: World Book
C o., 195Ô), p . 3-
^W alter N. D urost, What C o n s titu te s  A Minimal T es tin g  Program f o r  
Elem entary and Ju n io r  High School (World Book C o., T est S erv ice Notebook 
No. 17; Yonkers-on-Hudson, New York: World Book C o., 1958), p . 3*
5 c u t t s ,  o p . c i t . ,  p .  1 1 7 .
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A ppraisal th e n  p rov ides a  b a s is  from which th e  te a c h e r  can determ ine aca­
demic a re a s  in  which rem edial measures a re  needed and can make p lan s  f o r  
guiding th e  growth o f  in d iv id u a l p u p ils  and th e  c l a s s .^  The problem of 
th e  classroom  te a c h e r  i s  to  p erce ive  p u p il and c la s s  need s, c a p a b i l i t i e s ,
and re so u rces . The use o f t e s t  r e s u l t s  by th e  classroom  te a c h e r  i s
2
needed f o r  g en e ra l purposes as w ell as f o r  s p e c if ic  purposes.
Id e n tify in g  norm al, g i f t e d ,  and s lo w -lea rn in g  p u p ils
The classroom  te a c h e r  should know what a  p u p il can do under fa v o r­
ab le  c o n d itio n s  when he i s  t r y in g  to  do h is  b e s t .  With t h i s  knowledge, 
th e  te a c h e r  has a  b a s is  o f a p p ra is a l  f o r  making a v a r ie ty  o f in fe re n c e s  
concerning a  p u p i l 's  a b i l i t y .  The te a c h e r  should  not depend on t e s t  r e ­
s u l t s  alone to  un d ers tan d  a p u p il s ince  understand ing  o f p u p ils  can be 
en riched  by w orking w ith  them as in d iv id u a ls .  T est r e s u l t s ,  however, p ro ­
vide an o b je c tiv e  re fe ren c e  f o r  th e  te a c h e r  to  id e n t i fy  o r  c l a s s i f y  in ­
d iv id u a l p u p ils  o r  th e  c la s s  as a w hole.^
G eneral C r i te r io n  XII
I t  i s  e s s e n t i a l  th a t  th e  classroom  te a c h e r  Imow each p u p i l 's  a c a ­
demic background, s t r e n g th s ,  and w eaknesses. Through a knowledge o f  t h i s  
in fo rm ation  th e  te a c h e r  can d ir e c t  c la s s  work so th a t  each p u p i l 's  needs 
a re  s a t i s f i e d  and th e re b y  b e s t te a c h in g  r e s u l t s  can be o b ta in ed . The 
system atic  use o f  t e s t  r e s u l t s  to  id e n t i f y  in d iv id u a l and c la s s  needs i s
^Frances E. Crook, "The Classroom T eacher and S tandard ized  T e s ts ,"  
Teachers C ollege R ecord, Vol. LV III, No. 3 (December, 1956), p. l6 0 .
2n' I b id . , 101.
% 'hom dike and Hagen, op. c i t . , p . 293*
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a r e a l  source o f p ro fe s s io n a l a id  to  th e  te a c h e r .^  T h ere fo re , i t  i s  nec­
e s sa ry  t h a t  th e  classroom  te a c h e r  make p roper use o f t e s t  r e s u l t s  to  ap-
2
p ra is e  th e  p u p i l 's  a b i l i t y  and achievem ent; to  ap p ra ise  c la s s  a b i l i t y  
and achievem ent;^ and to  id e n t i f y  th e  norm al, g i f t e d ,  and s lo w -lea rn in g  
p u p i l .
Subordinate C r i t e r ia  L
1 . A p p ra isa l o f p u p il and c la s s  a b i l i t y
T est r e s u l t s  a re  n ecessa ry  d a ta  f o r  th e  classroom  te a c h e r  to  use:
a . t o  ap p ra ise  p u p il a b i l i t y  in  o rd e r to  determ ine th e  scho­
l a s t i c  p o te n t ia l  o f  each p u p il ;^
b . to  d isco v e r th e  s c h o la s t ic  a p titu d e  o f  th e  p u p il and adapt 
in s tru c t io n  to  th e  le v e l  o f  a p t itu d e ;^
7
c . to  in d ic a te  d isc re p a n c ie s  between cap a c ity  and achievem ent;
d . to  determ ine w hether p u p il in t e r e s t s  a re  in  l in e  w ith  
a b ili ty ;®
^Greene, Jo rgensen , Gerber ic h ,  p . 106.
2
Maiy Louise F lood, "How Can th e  R esu lts  o f a T es tin g  Program 
Be Used Most E ffe c tiv e ly ? "  N ational A sso c ia tio n  o f Secondary School 
P r in c ip a ls , Vol. XL, No. 219, (W ashington, D. C. : N ational A sso c ia tio n
of Secondary School P r in c ip a ls ,  A p r il ,  1956), pp. 325-326.
^ C liffo rd  P. F ro eh lich , Guidance S erv ices in  Sm aller S choo ls ,
New York: McGraw-Hill Book C o., I n c . ,  1950), p. 107.
^Dunsmoor and M ille r ,  op. c i t . ,  p. 106.
^Flood, op. c i t . ,  pp. 325- 326.
®Willey and Andrew, op. c i t . ,  p . 166.
^ F ro eh lich , op. c i t . ,  p. 197-
®Norma E. C u tts , "Use o f T e s ts  by th e  Classroom T each er,"  A Report 
o f th e  15th  E ducational Conference on Measurement and E valua tion  in  th e
6 i
e . to  determ ine th e  range and c e n t r a l  tendency  o f  c ap a c ity
w ith in  th e  group.^
2 . A ppraisa l o f p u p il and c la s s  achievement
In  o rd e r  to  ap p ra ise  p u p il o r  c la s s  achievem ent, classroom  
te a c h e rs  need to  use t e s t  r e s u l t s :
a . to  determ ine th e  s ta tu s  o f each p u p il in  v a rio u s  su b je c ts
by a s c e r ta in in g  th e  achievement reco rd  and le v e l  o f each
2
p u p il in  th e  fundam ental a re a s ;
b . to  e s tim a te  th e  p u p i l 's  probable le v e ls  o f achievem ent in
th e  te a c h e r s ' re sp e c tiv e  su b jec t f i e l d s ; ^
h
c . to  compare achievem ent w ith  p o te n t i a l i ty ;
d. to  determ ine th e  average achievem ent le v e ls  o f  th e  c la s s  in
to o l  su b je c ts  by n o tin g  th e  s tan d in g  o f  th e  c la s s  as a  group 
on each su b te s t o f  th e  e x is t in g  t e s t  r e s u l t s  a v a i la b le .^
3 . I d e n t i f ic a t io n  o f  th e  norm al, g i f te d ,  and s lo w -leam in g  p u p il
I t  i s  n ece ssa ry  f o r  tlae classroom  te a c h e r  to  study c a re fu l ly  and 
use t e s t  r e s u l t s :
Improvement o f E duca tion , New York, O ctober 26-27 , 1950> Prepared by th e  
American Council on Education (W ashington, D. C . : American Council on
E ducation, Vol. XV, No. 46, A p r il ,  1951), p . I I 7 .
^Flood, op. c i t . ,  pp. 325- 326; Emery P. B liesraer, "Using and 
In te rp re tin g  Achievement Test R e s u lts ,"  E duca tion , Vol. L V III, No. 3 
(December, 1956), p . 160.
b r i g h t  s to n e , Justm an, and Robbins, op. c i t . ,  p . 39; T ra x le r , 
op. c i t . ,  p . 187.
^Dunsmoor and M ille r ,  op. c i t . ,  p . 106.
^Flood, op. c i t . ,  pp. 325- 327.
^I b i d . ; J o r d a n , o p . c i t . ,  p .  9 0 .
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a .  to  id e n t i f y  th e  norm al, e x c e p tio n a lly  b r ig h t ,  and slow- 
le a m in g  p u p ils ;^
b . to  id e n t i f y  th o se  who d e v ia te  w idely  from th e  group and
th o se  th a t  need s p e c ia l  a t te n t io n  f o r  purposes o f d ia g n o sis  
2
o r  p r io r i t y .
E ducational D iagnosis
R ationale
An e d u c a tio n a l d iag n o sis  .is one phase o f  i n t e l l ig e n t  and fu n c­
t i o n a l  te a c h in g  and i s  made by th e  classroom  te a c h e r  to  ex p ed ite  th e  op- 
timum development o f  each p u p il .  The te a c h e r  i s  th e  key person  to  de­
term ine th e  problems and needs o f  a p a r t i c u la r  p u p il o r  group o f p u p ils .^  
To make an e f f e c t iv e ,  a cc u ra te  d ia g n o sis  th e  classroom  te a c h e r  should  use 
t e s t  r e s u l t s  from each p u p il and from th e  c la s s  as a  group.^  W ithout 
o b je c tiv e  m easures, vague, in co n c lu siv e  o r  erroneous e s tim a te s  concern­
ing  p u p il s tre n g th s  and w eaknesses may be developed .^
P up il and c la s s  d iag n o sis
A fu n c tio n  o f e d u ca tio n a l d ia g n o sis  i s  to  p reven t th e  p ass in g  o f 
p u p ils  from grade to  grade w ithou t having had t h e i r  academic problems
^W illey and Andrew, op. c i t . ,  p . l 6 6 . 
^Dunsmoor and M ille r , op. c i t . ,  p . 106. 
% ]iegs, op. c i t . ,  p. k.
^ I b id . ,  3 .
5ross and S tan ley , op. c i t . ,  p. 3^5. 
°T ie g s , op. c i t . ,  p . 1 .
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i d e n t i f ie d  and t h e i r  le a rn in g  needs f u l f i l l e d .  When th e  classroom  
te a c h e r  makes a d ia g n o sis  two m ajor fu n c tio n s  a re  perform ed. Evidence 
i s  fu rn ish e d  to  d isc o v e r academic d i f f i c u l t i e s  and s p e c if ic  s tre n g th s  
and weaknesses o f th e  in d iv id u a l p u p il o r  o f  th e  c l a s s ,  and an o b je c tiv e  
b a s is  i s  used in  an a ly z in g  academic d i f f i c u l t i e s .  T his i s  more r e l i a b le  
th a n  te a c h e r  judgment a lo n e . Even so , w hile  te a c h e r  judgment should no t 
be d isco u n ted , t e s t  r e s u l t s  should be used to  supplement te a c h e r  judg­
ment.
D iagnosis f o r  in d iv id u a l d if fe re n c e s  o f p u p il and c la s s
L earning i s  an in d iv id u a l m a tte r , and every  le a r n e r  i s  e n t i t l e d  
to  th e  b e s t te ach in g  a v a i la b le  which i s  s u ita b le  to  h is  r a te  o f le a rn in g . 
As th e  te a c h e r  a ttem p ts  an in s t r u c t io n  p la n , g e n e ra lly  i t  i s  found th a t
2
some o f  th e  p u p ils  do no t respond in  th e  same manner as  do th e  m a jo r ity . 
The te a c h e r 's  r e s p o n s ib i l i ty ,  th e n , i s  to  d i f f e r e n t i a t e  in s t r u c t io n ,  and 
in  t h i s  p rocess th e  r e s u l t s  o f t e s t s  a re  im p o rtan t.^  VJhatever th e  te c h ­
nique used to  provide f o r  in d iv id u a l d if f e re n c e s ,  g e n e ra lly  t e s t  r e s u l t s  
must be considered  e i t h e r  f o r  purposes o f determ in ing  a c tio n  to  be ta k en  
a n d /o r to  ev a lu a te  what success has been ach ieved . Hence, th e  adjustm ent 
to  in d iv id u a l d if fe re n c e s  becomes a te ach in g  problem w herein t e s t  r e s u l t s  
provide va luab le  in fo rm atio n .
G eneral C r ite r io n  X III
The classroom  te a c h e r  makes an e d u ca tio n a l d ia g n o sis  to  determ ine
^ I b id . ,  5 .
^Cronbach, op. c i t . ,  pp. 32^-325•
^ C h ish o lm , o p . c i t . ,  p p . 3 2 4 -3 2 $ .
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problems and causes o f u n s a tis f a c to ry  work of th e  p u p il an d /o r c la s s .
The o b je c tiv e  i s  to  c o rre c t o r  p reven t le a rn in g  d i f f i c u l t i e s  r a th e r  th a n  
to  d e sc rib e  th e  reasons f o r  d e f ic ie n c ie s .  The scope o f an e d u ca tio n a l 
d iag n o sis  exceeds th e  mere use o f  t e s t  r e s u l t s .  However, t e s t  r e s u l t s  
a re  an in t e g r a l  p a r t  o f  e d u c a tio n a l d ia g n o sis  and are  req u ire d  to  make a 
complete d ia g n o s is . T h ere fo re , i t  i s  n ecessary  f o r  th e  classroom  te a c h e r  
to  use t e s t  r e s u l t s  vhen making an ed u c a tio n a l d iag n o sis  o f th e  p u p il o r  
c la s s  and when determ in ing  th e  in d iv id u a l d if fe re n c e s  o f th e  p u p il o r  
c la s s .
Subordinate C r i t e r ia  M
1 . E ducational d iag n o sis  o f th e  p u p il o r  c la s s
When making an e d u c a tio n a l d ia g n o sis  th e  classroom  te a c h e r  needs 
to  use t e s t  r e s u l t s :
a . to  d isc o v e r p u p ils  who need s p e c ia l  a t te n t io n ;^
b . to  analyze o r  diagnose p u p il o r  c la s s  needs so as to  in d i-
2
ca te  rem edial trea tm e n t based  on th e  d iag n o sis ;
3
c . to  re v e a l p u p il o r  c la s s  needs;
4
d . to  a s se s s  read in ess  o f  c h ild re n  fo r  new le a rn in g ;
e . to  o b ta in  advance in fo rm atio n  concerning p ro f ic ie n c y  o f
^Greene, Jorgenson , and Gerber ic h ,  op. c i t . ,  pp. 105-10?.
% i l l e y  and Andrew, op. c i t . ,  p . l6 6 .
Sjowa T es ts  o f  E duca tiona l Development, A Manual f o r  Teachers 
and C ounselors, "How to  Use th e  T est R e s u l t s /  (Chicago, I l l i n o i s :
Science Research A sso c ia te s , 1953), p . 49 .
T h eo d o re  L. Torgerson and G eorgia S. Adams, Measurement and 
Evaluât ion  (New York: Dryden P re s s , 1954), p. 36.
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c la s s e s  in  c e r ta in  su b je c ts  and t h e i r  g en e ra l p re p a ra tio n ;^
f .  to  d isco v e r d i f f i c u l t i e s  in  s in g le  a re a s  by an item  an a ly ­
s i s .^
2. D iagnosis o f in d iv id u a l d if fe re n c e s
T est r e s u l t s  a re  an ind isp en sab le  p a r t o f d iagnosing  in d iv id u a l 
d if fe re n c e s  and need to  be u t i l i z e d  by th e  te a c h e r :
a . to  d isco v e r weaknesses and s tre n g th s  so th a t  work can be 
d ir e c te d  in  such a way th a t  th e  b e s t academic r e s u l t s  w i l l  
be o b ta in e d , and to  rev ea l th e  n a tu re  and range o f in d iv id u a l 
d if f e re n c e s .
P lanning In s tru c t io n a l  Programs
R ationale
The s p e c if ic  academic needs o f a p u p il o r  c la s s  should not be 
h
l e f t  to  chance d isco v ery . R ather, ed u ca tio n a l d ia g n o sis  should rev ea l 
p u p il and c la s s  needs, bu t th e  d iscovered  needs should be s a t i s f i e d  
through c a re fu l  and in t e l l ig e n t  p lanning  on th e  p a r t o f  th e  classroom  
te a c h e r . C arefu l p lann ing  o f in s t ru c t io n  programs and le a rn in g  a c t iv -
5
i t i e s  i s  one o f th e  f i r s t  s te p s  tow ard removing academic d e f ic ie n c ie s .
To perform  sy stem atic  p lann ing  o f in s tru c t io n  th e re  a re  im portan t fa c to rs
^Greene, Jorgenson , and Gerber ic h ,  op. c i t . ,  p . 106.
2
Jo rdan , op. c i t . ,  p. $0.
\ r a x l e r ,  op. c i t . ,  pp. iB y-lgh ; Flood, op. c i t . ,  pp. 325-326.
^ J .  C. U m stattd , Secondary School Teaching (New York: Ginn and
Company, 1955), P- 230.
5Ib id .
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th a t  should, he co n sid e red .^  The te a c h e r  should know th e  p u p i l 's  a b i l i t y , 
i n t e r e s t s ,  and purposes. T his im p lie s  t h a t  th e  te a c h e r  should know th e  
c h a r a c te r i s t i c s  o f  each p u p il in  d e t a i l  and th a t  in s t r u c t io n a l  p lan s  
should  have a lo g ic a l  and s c i e n t i f i c  b a s is  f o r  development.
P lanning in s t ru c t io n a l  programs f o r  th e  p u p il and c la s s
The d ir e c t io n  o f  a com plete in s t r u c t io n a l  program f o r  a  p u p il
o r  c la s s  i s  a fu n c tio n  o f  th e  classroom  te a c h e r  and one th a t  re q u ire s  th e
2
te a c h e r  to  know th e  p as t achievem ents o f  th e  p u p il and c la s s .  T h is in ­
fo rm atio n  enab les th e  te a c h e r  to  d es ig n  a  broad in s t r u c t io n a l  p la n  o r  a 
sm a lle r  u n i t  o f work f o r  th e  p u p il  o r  c la s s  and he lp s  reduce a im less  in -  
s t r u c t  io n  to  a minimum.”̂ By re v e a lin g  a rea s  o f academic d e f ic ie n c ie s  
which need to  be c o r re c te d , t e s t  r e s u l t s  c o n tr ib u te  to  i n t e l l i g e n t  p la n ­
n ing .
P lanning  rem edial in s t r u c t io n
Remedial in s t r u c t io n  should  be planned f o r  th e  in d iv id u a l p u p il ,
14.
and in  t h i s  p lann ing  t e s t  r e s u l t s  cannot be overem phasized. T es t re ­
s u l t s  serve  m eaningful purposes in  p lann ing  rem edial in s t r u c t io n  p ro ­
c ed u re s .^  T est r e s u l t s  re v e a l th e  need f o r  rem edial in s t r u c t io n  and th e
^I b id . , 236.
^ Ib id . , 2 k l .
^B arr, B urton, and B rueckner, op. c i t . ,  p . 238.
^Ross and S ta n le y , op. c i t . ,  pp. 3^1-3^5*
^C. C. Ross, Measurement in  T oday 's Schools (2d e d . ;  New York: 
P re n tic e -H a ll ,  I n c . ,  19^7)j P* 352.
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e f fe c t iv e n e s s  o f  such in s t r u c t io n  when g iv e n .^  An a n a ly s is  o f  t e s t  re ­
s u l t s  may re v e a l causes o f  academic d e f ic ie n c ie s  and can be h e lp fu l in
2
removing such cau ses . When th e  causes o f  an in d iv id u a l p u p i l 's  academic 
d e f ic ie n c ie s  can be a s c e r ta in e d , a s u ita b le  rem edial p lan  can be d ev e l­
oped.^
S e le c tio n  o f in s t r u c t io n a l  m a te r ia ls
A f a c to r  which th e  classroom  te a c h e r  should co n s id e r in  c re a tin g
4
a  fav o rab le  le a rn in g  s i tu a t io n  i s  p roper in s t r u c t io n a l  m a te r ia ls .  The 
s e le c tio n  o f p ro p e r in s t r u c t io n a l  m a te r ia ls  a f fo rd s  th e  p u p il le a rn in g  
m a te r ia ls  o f  a d i f f i c u l t y  commensurate w ith  h is  le v e l  o f  a b i l i t y .  In  
t h i s  way th e  te a c h e r  promotes a  degree o f  su ccess , r a th e r  th a n  f a i l u r e ,  
on th e  p a r t  o f th e  p u p il .  A c a re fu l  a n a ly s is  o f  t e s t  r e s u l t s  can focus 
a t te n t io n  on th e  type and d i f f i c u l t y  o f le a rn in g  m a te r ia ls  req u ire d  to  
he lp  th e  p u p il develop as  h is  a b i l i t y  p e rm its . Thus, th e  r e s u l t s  o f 
achievem ent t e s t s  p rov ide h e lp fu l evidence th a t  can be used in  th e  s e le c -
5
t io n  o f e f f e c t iv e  in s t r u c t io n a l  m a te r ia ls .
M otivation  o f p u p ils
M otiva tion  i s  an e s s e n t i a l  elem ent in  a l l  le a rn in g .^  One approach
^ Ib id .
% 'hom dike and Hagen, op. c i t . ,  p . 27o.
3r o s s  and S ta n le y , op. c i t . ,  p . 3^1.
^ B arr, B urton , and B rueckner, op. c i t . ,  p . 44$. 
^ L in d q u is t, op. c i t . ,  p . 63 .
^Cronbach, op. c i t . ,  p . U8 9 .
6 8
to  e f f e c t iv e  m otivation  may be made by prov id ing  an in s t r u c t io n  program 
w herein  th e  le a rn e r  i s  ad eq u a te ly  inform ed concerning su ccesses  and f a i l ­
u re s .^  Of equal im portance i s  th e  ta s k  o f  a s s is t in g  th e  p u p il t o  become 
acq u a in ted  w ith  le a rn in g  a re a s  and f a c to r s  in  which more su ccess could be
a t ta in e d ,  o r  a  d e fic ie n c y  improved o r  c o rre c te d , p rovided  th e  le a r n e r
2
e x e r t  more in te n s iv e  e f f o r t .  T est r e s u l t s  provide a s c i e n t i f i c  measure
o f  com parison to  a s c e r ta in  su c c e ss , mediocre e f f o r t ,  o r  f a i l u r e ,  and
prov ide an o b je c tiv e  b a s is  from which th e  classroom  te a c h e r  can draw
conc lu sio n s and inform  th e  le a r n e r  about h is  academic perform ance.^  On
th e  b a s is  o f  t e s t  r e s u l t s  a  te a c h e r  can provide m o tiv a tio n  by d iagnosing
perform ance in  term s o f  e s s e n t i a l  components o f an academic s k i l l  and
h
th e re b y  encourage more e f f o r t  on th e  p a r t  o f th e  le a r n e r .
G eneral C r ite r io n  XIV
As a genera l ru le  te a c h in g  should be d ire c te d  tow ard s p e c if ic  
d i f f i c u l t i e s  experienced  by p u p il s .  This im plies th a t  th e  te a c h e r  must 
keep in  mind th e  known needs and c h a r a c te r i s t i c s  o f  h is  p u p ils  when p la n ­
n ing  th e  in s t r u c t io n a l  program. Since th e  needs o f  p u p ils  w i l l  v a ry , 
and in  o rd e r  to  s a t i s f y  th e  needs o f  a l l  p u p ils  invo lved , th e  te a c h e r  
m ust, in  p a r t ,  depend upon t e s t  r e s u l t s  to  provide in fo rm atio n  which 
w i l l  be h e lp fu l in  p lanning  in s t r u c t io n a l  programs. T h e re fo re , t e s t  r e ­
s u l t s  a re  e s s e n t ia l  to  th e  classroom  te a c h e r  f o r  p lann ing  in s t r u c t io n a l
^Chisholm, op. c i t . ,  p. $4.
^ Ib id .
%’hom dike and Hagen, op. c i t . ,  p. 2%.
^Cronbach, op. c i t . ,  p . 48$.
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programs f o r  th e  p u p il and c la s s ,  f o r  p lanning  rem edial in s tru c t io n ,  
f o r  th e  s e le c tio n  o f  in s t r u c t io n a l  m a te r ia ls ,  and f o r  th e  m otivation  o f  
p u p ils .
Subordinate C r i t e r ia  N
1 . Planning in s t r u c t io n a l  programs
When p lann ing  in s t r u c t io n a l  programs f o r  th e  p u p il o r  c la s s ,  th e  
classroom  te a c h e r  needs to  u t i l i z e  t e s t  r e s u l t s  :
a . to  determ ine a reasonable achievem ent le v e l  f o r  each p u p il 
and to  e v a lu a te  d isc rep a n c ie s  between p o te n t ia l i ty  and 
achievem ent;^
b . to  in d iv id u a l iz e  in s tru c tio n  w ith in  th e  group and to  p ro­
vide an o b je c tiv e  b a s is  f o r  s ta r t in g  d i f f e r e n t ia t e d  in -
2s t r u c t  io n ;
3
c . to  adap t in s t r u c t io n  to  in d iv id u a l p u p il  needs;
d. to  group p u p ils  f o r  in s tru c t io n  w ith in  a  c la s s  and to  c la s s -
i f y  p u p ils  w ith in  a room f o r  in s t r u c t io n a l  purposes.
2. Planning rem edial programs
T est r e s u l t s  need to  be included  in  th e  p lann ing  o f  rem edial in ­
s tru c t io n  programs by th e  classroom  te a c h e r  in  o rd e r :
a . to  d isc o v e r  d e f ic ie n c ie s  and th e n  to  p lan  and apply appro­
p r ia te  rem edial measure s .^
^Nelson, op. c i t . ,  p. 115.
% r a x le r ,  e t  a l . , op. c i t . ,  pp. 92- 93 -
^Science Research A sso c ia tes , op. c i t . ,  pp. 46-51.
T h o rn d ik e  and Hagen, op. c i t . ,  pp. 238-24-0 , 424.
^ L in d q u is t, op. c i t . ,  pp. 51-52.
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3. S e le c tin g  in s t ru c t io n a l  m a te r ia ls
I t  i s  d e s ira b le  f o r  th e  classroom  te a c h e r  to  c o n s id e r and use 
t e s t  r e s u l t s :
a . in  th e  s e le c tio n  and a d a p ta tio n  o f  in s t r u c t io n a l  m a te r ia ls  
and p rocedu res.^
4 . P up il m o tiva tion
As a  b a s is  f o r  m o tiv a tio n , th e  classroom  te a c h e r  should make ap­
p ro p r ia te  use o f t e s t  r e s u l t s :
a . to  d isc o v e r th e  academic p ro g ress  being  a t ta in e d  by th e
le a rn e r  and to  s tim u la te  th e  l e a r n e r 's  in t e r e s t  in  h is  own 
2p ro g re ss .
E valuât ion
R ationale
A purpose o f measurenent i s  to  fu rn is h  d a ta  which w i l l  h e lp  f u l -
7.
f i l l  th e  purposes o f e v a lu a tio n . E ffe c tiv e  measurement should a s s i s t  
in  th e  so lu tio n  o f  le a rn in g  problems and provide d a ta  from which th e
i*.
classroom  te a c h e r  may fo m u la te  in s t r u c t io n a l  p lan s  fo r  th e  le a r n e r .  Ob­
je c t iv e  t e s t  r e s u l t s  help  re f in e  d e c is io n s  invo lved  in  e v a lu a tio n .^
^ B arr, Burton, and Brueclcner, op. c i t . , p . 445.
G i l l e y  and Andrew, op. c i t . ,  p . l6 6 ; Norma E. C u tts , "Use o f  
T es ts  by th e  Classroom T eacher, A Report o f  th e  l$ th  E ducational Con­
fe ren ce  on Measurement and E valuation  in  th e  Improvement o f  E duca tion ,
New York, O ctober 26-27, 1950, P repared  by th e  American Council on Educa- 
t i o n  (W ashington, D. C .: American Counci l  on E ducation , Vol. XV, No. 46 ,
A p ril, 1951), p . 117.
^Torgerson and Adams, op. c i t . ,  p . 353.
^ L in d q u is t, op. c i t . ,  p . 6 l .
^ B arr, B u rto n , and B r u e c k n e r , o p . c i t . ,  p p . 2 8 8 -2 8 9 -
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E valuation  o f  th e  p u p il and c la s s
An im portan t ta s k  o f  th e  te a c h e r  i s  to  d isco v e r how w e ll planned
o b je c tiv e s  a re  being  a t ta in e d .^  E valua tion  serves to  re v e a l th e  p re sen t
s ta tu s  o f th e  p u p il o r  c la s s  so th a t  p rog ress may be made more d i r e c t ly
2
tow ard planned o b je c tiv e s .  A lso , e v a lu a tio n  tech n iq u es  p rov ide a  means 
o f  judging  th e  r e s u l t s  o f  a p lanned rem edial o r  in s t r u c t io n a l  program. 
T est r e s u l t s  a re  a  p a r t  o f th e  e v a lu a tiv e  p ro cess , and in  some in s ta n c e s  
i t  i s  o n ly  th rough  t e s t  r e s u l t s  th a t  some ev a lu a tiv e  d a ta  may be ob­
ta in e d .^
E va lu a tio n  o f  methods and te ch n iq u es  o f te ach in g
The modem classroom  te a c h e r  i s  expected  to  u nders tand  th e  p ro ­
cess o f  e v a lu a tio n  and app ly  them to  h is  own methods and te ch n iq u es  o f 
te a c h in g .^  The fundam ental q u es tio n  to  keep in  mind i s  what in s t r u c t io n ­
a l  methods o r  te ch n iq u es  are  most a p p lic a b le  and e f f e c t iv e  to  produce th e  
most e f f ic ie n c y  in  le a rn in g  and th u s  a t t a in  p rev io u s ly  fo rm u la ted  goals  
o r  o b je c t iv e s .^  T his im p lie s  th a t  no t only must t e s t  r e s u l t s  be used in  
th e  s e le c t io n  o f p ro p er in s t r u c t io n a l  m a te r ia ls ,  bu t t h a t  t e s t  r e s u l t s  
a s s i s t  in  th e  measurement and e v a lu a tio n  o f  th e  methods and tech n iq u es  
o f  te a c h in g  in  which th e  in s t r u c t io n a l  m a te r ia ls  a re  used .
^Remmers and Gage, op. c i t . ,  p . 15- 
Thom as, op. c i t . ,  pp. 1Ô-22.
% i d . , 2 1 -2 ).
^U m stattd , op. c i t . ,  p . k-2'J.
^L in d q u ist, op. c i t . ,  p . 63 .
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G eneral C r ite r io n  XV
E valuation  i s  p robab ly  one o f  th e  t e a c h e r 's  most d i f f i c u l t  ta s k s .  
Because e v a lu a tio n  im p lie s  a  b ro ad er concept th an  measurement, i t  i s  
more complex f o r  th e  classroom  te a c h e r .  However, s in ce  measurement i s  a 
p a r t  o f  e v a lu a tio n  and a f fo rd s  th e  te a c h e r  s c i e n t i f i c  in fo rm atio n , t e s t
r e s u l t s  a re  va luab le  in  th e  e v a lu a tiv e  p rocess to  a s s i s t  in  th e  evalua-
1 2  1 t i o n  o f  th e  p u p il ,  c l a s s ,  and methods and tech n iq u es  o f  te a c h in g .
Subordinate C r i t e r ia  0
1 . E valuation  o f  th e  p u p il and c la s s
T est r e s u l t s  should be used by th e  classroom  te a c h e r  in  th e  
e v a lu a tiv e  p ro cess :
a . to  ev a lu a te  th e  p u p il  by determ ining  th e  achievem ent s ta tu s
o f c la s s  members in  c e r ta in  fundam entals a t  th e  beginning o r  
k
end o f a  te rm ;
b . to  compare p re se n t achievem ent w ith  p a s t achievem ent;^
c . to  determ ine th e  achievem ent le v e l  o f each p u p il in  each
su b jec t w ith  r e la t io n  to  age and a b i l i t y ; ^
d. to  determ ine th e  achievem ent le v e l  o f th e  c la s s  a t  th e  begin-
7
ning o r  end o f th e  y e a r .
^Dunsmoor and M il le r ,  op. c i t . ,  p . 106.
^ H ild re th , op. c i t . ,  p . 4$.
3w illey  and Andrew, op. c i t . ,  pp. l6 4 - l6 6 .
^Crook, op. c i t . ,  pp. 16O-I67 .
^ îlo o d , op. c i t . ,  pp. 325- 326.
^ H ild r e th , o p . c i t . ,  p .  51*
7
Thom as, o p . c i t . ,  p .  9-
73
2 . E valuation  o f methods and tech n iq u es  o f  te a c h in g
While t e s t  r e s u l t s  do no t c o n s t i tu te  th e  t o t a l  ev a lu a tiv e  p ro­
c e s s ,  th e y  should be employed by th e  classroom  te a c h e r  as a  p a r t  o f e v a l­
u a tio n :
a .  to  h e lp  measure th e  e f fe c t iv e n e s s  o f  methods and techn iques 
o f  te ach in g  by focusing  a t te n t io n  on in s t r u c t io n a l  e f f o r t  
which should be co o rd in a ted ;^
b . to  c a l l  a t te n t io n  to  su b jec t a re a s  in  which more measure i s
2
req u ired  to  check on th e  e f fe c t iv e n e s s  o f  te a c h in g .
R eporting and Counseling
R ationale
I t  i s  g e n e ra lly  agreed  th a t  th e  classroom  te a c h e r 's  use o f  t e s t  
r e s u l t s  o v erlap s  th a t  o f  speciad  guidance w o r k e r s . ^ in  some re sp ec ts  
th e  te a c h e r  has an o p p o rtu n ity  to  observe p u p ils  more c lo s e ly  th an  th e  
sp e c ia l guidance w orker and th u s  has a more reasonab le  o p p o rtu n ity  to  
provide guidance th a t  could  not be fu rn ish e d  by an o th e r person . A lso, 
im portant re la t io n s h ip s  a re  developed from tim e to  tim e between th e  te a c h ­
e r  and p u p il o r  p a re n t.  Because o f  th e  c lo se  and freq u en t co n ta c ts  w ith  
p u p il and p a re n t, i t  i s  e s s e n t i a l  f o r  th e  te a c h e r  to  possess s c ie n t i f i c  
d a ta  th a t  w i l l  be o f  m utual b e n e f i t  to  th e  p u p il and p a re n t . As a re ­
s u l t  o f  t h i s  c lo se  c o n tac t th e  te a c h e r  i s  in  a  prom inent p o s itio n  to
^L in d q u ist, op. c i t . ,  p. 6 l .
% i ld r e th ,  op. c i t . ,  p . 2.
^Dunsmoor and M ille r ,  op. c i t . ,  p . ^3*
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e x p la in  and use t e s t  In fo rm ation  when re p o rtin g  and counseling  w ith  th e  
p u p il and paren t
R eporting and counseling  w ith  p u p il and p a ren t
There a re  s e v e ra l re p o r tin g  and counseling  s i tu a t io n s  which neces­
s i t a t e  a conference between th e  classroom  te a c h e r  and th e  p u p il o r  p ar- 
2
e n t .  One o f th e  se v e ra l s i tu a t io n s  re q u ir in g  a conference i s  re p o rtin g  
th e  p u p i l 's  p ro g re ss . In  a conference o f  t h i s  n a tu re  th e  te a c h e r  must 
provide some in fo rm atio n . However^ to  have th e  p aren t o r  p u p il accep t th e  
in fo rm ation  g iv en , a v a l id  judgm ent, o th e r  th a n  te a c h e r  judgment o f  th e  
p u p i l 's  p ro g re ss , should  be a v a i la b le  ?  This im p lie s  th a t  t e s t  r e s u l t s  
should not on ly  be used to  s u b s ta n tia te  te a c h e r  judgment bu t should  be 
used as  a  b a s is  f o r  re p o r tin g  p u p il p ro g ress  and counseling  w ith  th e  pu­
p i l  and p a re n t.
G eneral C r i te r io n  XVI
I t  i s  reasonab le  to  expect classroom  te a c h e rs  to  perform  some 
guidance fu n c tio n s  th a t  o v e rlap  th a t  o f th e  guidance w orker. One o f th e se  
fu n c tio n s  i s  re p o r tin g  and counseling  w ith  p u p ils  and p a re n ts . The 
te a c h e r  th e re fo re  works in  a dual c a p a c ity ; ( l )  He must be su b je c tiv e  in  
oixler to  liavc rap p o rt w ith  p u p ils ,  and (2) he must be o b je c tiv e  when 
counseling  w ith  p u p ils  o r  p a re n ts . T est r e s u l t s ,  th e n , a re  necessary
^ Ib id . , 6o
Thom as, op. c i t . ,  p . 338.
^Thorndike and Hagen, op. c i t . ,  p . 425.
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f o r  th e  classroom  te a c h e r  to  use to  re p o rt th e  academic p ro g ress  o f pu-
1 2 p l l s ,  and to  counsel w ith  p u p ils  and p a re n ts .
Subordinate C r i t e r ia  P 
1 . R eporting to  p u p il and p a re n ts
When c o n fe rr in g  w ith  th e  p u p il o r  p a re n ts  i t  i s  e s s e n t ia l  f o r  
th e  te a c h e r  to  use t e s t  r e s u l t s ;
a . a s  a  guide f o r  re p o r tin g  to  p a re n ts , and as evidence in  re ­
p o rtin g  th e  c h i l d ’s p ro g ress  to  h is  p a re n ts ;^
b . as n b a s is  t o  h e lp  p u p ils  make e d u c a tio n a l and v o c a tio n a l 
p la n s;
c . a s  evidence to  determ ine reasons f o r  p u p il  f a i l u r e .^
Summary
C r i te r ia  and su b o rd in a te  c r i t e r i a  have been developed and p re ­
sen ted  in  t h i s  c h a p te r . I t  was found th a t  s tan d a rd ized  t e s t  r e s u l t s  
should be used f o r  v a r io u s  purposes by a d m in is tra to rs ,  guidance person­
n e l ,  and classroom  te a c h e r s .
A d m in istra to rs  should  use t e s t  r e s u l t s  f o r  ( l )  p lann ing  and de­
veloping  th e  s c h o o l 's  e d u c a tio n a l program; (2) p u b lic  r e la t io n s ;  (3 ) in - 
sei-vice t r a in in g  o f  th e  s t a f f ;  (4-) re se a rc h  on th e  e d u ca tio n a l problems
^ C u tts , op. c i t . ,  p . 117.
^Flood, op. c i t . ,  p . 325*
Thom as, op. c i t . ,  pp. 339-3^0»
^Crook, op. c i t . ,  p . I 65 .
^Science R esearch A sso c ia te s , op. c i t . ,  pp. 46-51.
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o f th e  school system; (5 ) m o tiv a tio n  o f th e  academic s t a f f  f o r  b e t t e r  
te a c h in g ; and (6 ) e v a lu a tio n  o f  th e  e d u ca tio n a l program.
Guidance personnel should use t e s t  r e s u l t s  f o r  ( l )  th e  a p p ra is a l  
o f  p u p ils ;  (2 ) counseling  th e  p u p il and paren t ; (3 ) gu id ing  p u p ils  in  
making e d u c a tio n a l and v o c a tio n a l p lan s  ; (4-) improving co u n se lo r , te a c h e r  
and p a ren t understand ing  o f  in d iv id u a l p u p ils ; and (5) re p o r tin g  to  c o l­
le g e s  and p ro sp e c tiv e  em ployers.
Classroom te a c h e rs  should use t e s t  r e s u l t s  f o r  ( l )  th e  a p p ra is a l  
o f p u p ils  and c la s s ;  (2 ) e d u c a tio n a l d ia g n o s is ; (3) p lann ing  in s t r u c t io n ­
a l  program s; (4 ) e v a lu a tio n  o f  th e  p u p il and c la s s  and methods o f te a c h ­
ing ; and ( 5 ) re p o rtin g  and co unse ling  purposes.
CHAPTER I I I  
ADMINISTRATIVE USES OF TEST RESUITS
The in fo rm ation  given in  t h i s  ch ap te r shows th e  responses o f 
su p e rin ten d en ts  ob ta in ed  by in te rv iew s  and q u e s tio n n a ire s . The d erived  
in fo rm atio n  seeks to  answer th e  q u es tio n : "Are s tan d ard ized  t e s t
r e s u l t s  be in g  used adequa te ly  by s e le c te d  Oklahoma p u b lic  school 
su p e rin ten d en t s?"
R eported A d m in is tra tiv e  Uses o f  T es t R esu lts  
as  Compared w ith  C r i t e r ia  o f  P roper Use
The va lue  o f  t e s t  r e s u l t s  to  an a d m in is tra to r  i s  to  be found in  th e  
use he can make o f  th e  r e s u l t s  in  determ in ing  th e  achievem ent s ta tu s  
o f  tn e  school u n i t  as a w hole, in  each su b je c t in  com parison w ith  
a p p ro p r ia te  norms. Weaknesses and s tre n g th s  in  v ario u s  su b je c t-  
m a tte r  a re a s  can be sp o tte d  and a b a s is  fo r  working w ith  i n d i ­
v id u a l classroom  te a c h e rs  on methods o f  te a c h in g , e tc .  can be 
determ ined .
The a d m in is tra to r  through a s tudy  o f th e  con tinu ing  reco rd  o f 
achievem ent i s  ab le  to  observe th e  changing c h a r a c te r i s t i c s  o f th e  
s tu d en t p o p u la tio n  and b r in g  about a change in  curricu lum  em phasis. 
He i s  a b le  to  determ ine th e  n a tu re  and range o f  th e  s c h o la s t ic  po­
t e n t i a l  o f  th e  school u n i t  a s  a w hole.^
R atio n a le  o f  th e  T ables 
The q u es tio n s  shown in  T ables 4 - 13 were d eriv ed  from and
^Mary L. F lood, "How Can th e  R esu lts  o f a T esting  Program be 
Used Most E f f e c t iv e ly ,"  N atio n a l A sso c ia tio n  o f  Secondary School 
P r in c ip a l s , XL (A p ril, 1956), p . 326.
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correspond w ith the c r i t e r ia  explained in  Chapter I I .  These uses of 
t e s t  r e s u l ts ,  as explained by a u th o r it ie s  w riting  in  cu rren t l i t e r a tu r e ,  
were compared to  determine the  ex ten t o f agreement among a u th o r it ie s  
concerning the uses of t e s t  r e s u l ts  fo r adm in istra tive  purposes. Only 
those uses of t e s t  re s u lts  upon which a m ajority  o f the a u th o r it ie s  
agreed were considered as an acceptable  p a r t o f the  c r i t e r i a .
Standardized t e s t s  a re  a means of securing ob jec tiv e  data 
r e la t iv e  to  p a r tic u la r  s i tu a t io n s . I t  would seem appropria te  to  p ro ­
pose th a t  the more frequen tly  t e s t  r e s u lts  are  u t i l iz e d  in  the so lu tio n  
of educational problems, the more v a lid  the so lu tions are l ik e ly  to  be.
The explanation o f the ta b le s  in  th is  Chapter and Chapters IV 
and V are concerned w ith two groups o f responses. The sum of the  per 
cents o f each response, "Always" through "Frequently ," c o n s ti tu te  one 
group. The sum of the per cen ts o f each response, "Sometimes" through 
"Never," co n stitu te  a second group.
The f i r s t  p a rt of the explanation  is  always concerned w ith the 
t o t a l  per cent (Totals lin e )  of each o f these  groups fo r each c r i t e r i a .  
The per cents quoted in  the explanations are found by summing 
h o riz o n ta lly  the per cent o f superintendents responding "Always" through 
"Frequently ," or "Sometimes" through "Never," The explanation o f the 
subordinate c r i t e r ia  i s  developed in  the same manner.
For example in  Table 4 , t o t a l  l i n e ,  to  f in d  th e  t o t a l  p e r  cen t 
o f responses given to  "Always" th rough  "F req u en tly ,"  read  h o r iz o n ta l ly  
and add th e  p e r cen t g iven to  "Always," "Very O ften ,"  "O ften ,"  and 
"F req u en tly ."  Thus, 10 per cen t p lu s  39 p e r cen t p lu s  26 p e r cen t 
p lu s  12 per cen t equals 87 p er c e n t. S im ila r ly , to  f in d  th e  p e r  cent
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o f responses g iven  to  "Sonetim es" th rough  "N ever," add 9 p e r  cen t p lu s  
3 p e r cen t p lu s  1 per cen t eq u a ls  13 per c e n t.
The p ercen tag e  o f  use o f  t e s t  r e s u l t s  in  term s o f tim e i s  found 
by r e f e r r in g  to  th e  d e f in i t io n s  o f th e  responses in  C hapter I ,  o r in  
each ta b le  in  th e  box headings im m ediately below th e  resp o n ses . For 
example: "Always" i s  equal to  100 p e r c e n t; "Very O ften" i s  equal to
80 - 99 p e r c e n t; "Often" i s  equal to  60 - 79 p e r c e n t; "F requen tly" 
i s  equal to  40 - 59 p e r  c e n t; "Sometimes" i s  equal to  20 - 39 p e r cen t; 
"Seldom" i s  eq u a l to  1 - 19 p e r  c e n t; and "Never" i s  equal to  no u se .
The responses o f  th e  su p e rin ten d en ts  r e v e a l  th e  e x te n t to  which 
t e s t  r e s u l t s  were used fo r  a d m in is tra t iv e  p u rp o ses . The responses 
a lso  r e f l e c t  th e  p ra c t ic e s  fo r  which t e s t  r e s u l t s  were used by p u b lic  
school su p e rin ten d en ts  in  com parison w ith  c r i t e r i a  o f  p roper use .
The degree o f r e la t io n s h ip  o f  th e  responses  made by su p e rin ­
te n d en ts  on q u e s tio n n a ire s  and th o se  made du ring  in te rv iew s as ccm- 
pu ted  th rough  use o f Spearm an's rho form ula was found to  be .897 
which i s  s ig n if ic a n t  a t  th e  0.01 le v e l .  By app ly ing  th e  " t"  t e s t  o f 
s ig n if ic a n c e  i t  was found th a t  a Spearman rho must be .602 to  be s ig ­
n if ic a n t  a t  th e  .05 le v e l  and .735 to  be s ig n i f i c a n t  a t  th e  .01 le v e l .
Computation o f Spearm an's form ula may be found in  Appendix A.
P lanning  and Developing th e  Curriculum  (A 1 .)
The value o f  th e  e d u c a tio n a l t e s t  i s  d i r e c t ly  p ro p o r tio n a l to  th e  
ex te n t to  which th e  r e s u l t s  from i t s  use a re  t r a n s la te d  in to  im­
proved in s t r u c t io n a l ,  gu idance, and a d m in is tra t iv e  p ra c t ic e s  in  th e  
school. I f  th e se  p r a c t ic e s  b rin g  about improvement in  th e  con­
d it io n s  under which te a c h e rs  te a c h  and c h ild re n  le a rn , th e  prim ary
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fu n c tio n  o f  school a d m in is tra t io n  and su p e rv is io n  w i l l  have been 
re a l iz e d .
Table 4 shows th a t  87 p e r  cen t o f  th e  su p erin ten d en ts  used t e s t  
r e s u l t s  fo r  p lan n in g  and developing  th e  curricu lum  from 40 to  100 p e r 
cen t o f  th e  tim e . By c o n t ra s t  13 p e r  cen t used t e s t  r e s u l t s  fo r  t h i s  
purpose only  39 p e r  cen t o f th e  tim e or l e s s .  I t  seems, th e re f o r e ,  
t h a t  improvements could  be made in  th e  use o f  t e s t  r e s u l t s  fo r  p lan n in g  
and developing th e  s c h o o l 's  curricu lum . At l e a s t ,  i t  appears th a t  13 
p e r  cen t o f  th e  su p e rin te n d e n ts  sampled could  be shown how t e s t  r e s u l t s  
can be used fo r  p lann ing  and developing th e  s c h o o l 's  cu rricu lum .
T est r e s u l t s  were used l e a s t  fo r  developing c u r r ic u la r  e x p e r i­
m ents. A ccording to  th e  r e s u l t s  o f fo llow -up in te rv ie w s , one reason  
fo r  t h i s  i s  t h a t  few su p e rin te n d e n ts  conduct c u r r ic u la r  experim en ts. 
P re ssu re s  o f  day to  day a d m in is tra t iv e  d e t a i l s  and a la ck  o f  p e rso n n e l 
account fo r  a d rou th  o f  experim en ta l c u r r ic u la r  s tu d ie s  a t  th e  lo c a l  
le v e l .  More use o f t e s t  r e s u l t s  was made fo r  curricu lum  emphases th a n  
fo r  any o f  th e  o th e r  su b o rd in a te  c r i t e r i a .
In  o rd e r  to  determ ine th e  average w eighted score o f  th e  group, 
a sco rin g  form ula was developed. An ex p lan a tio n  o f  th e  form ula may be 
found on page
By app ly ing  th e  sco rin g  form ula, i t  was found th a t  bhe average 
w eighted sco re  was h . 2  which corresponds to  a r a t in g  o f "Above 
A verage." By r e f e r r in g  to  th e  d e f in i t io n  o f  th e  r a t in g ,  i t  appears 
th e  su p e rin ten d en ts  who p a r t i c ip a te d  in  t h i s  in v e s t ig a t io n  averaged
% . A. Greene, A. M. Jo rgensen , and J .  R. G erberich , Measurement 
and E v a lu a tio n  in  th e  Secondary School (New York: Longmans, Green and
C o., 195 0̂ , P- 105.
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îfUIvlBER AND PER CENT OF THE RESPONSES OF 63  SUPERIIWENDEIWS OF SCHOOLS REPORTING ON
THE USE OF TEST RESULTS FOR PLAIHECNG AND DEVELOPING THE SCHOOL'S
CURRICULUI4 FOR THE SCHOOL YEAR 1 9 5 ^ -1 9 5 9

















( no use )
No. 7̂ No. No. No. i> No. g No. h No.
1 . Wien th e  problem  o c c u rs , 
t o  what deg ree  do you use 
t e s t  r e s u l t s  in  p la n n in g  and 
s e le c t in g  th o se  p a r t s  o f  th e  
c u rric u lu m  t h a t  shou ld  r e ­
c e iv e  more em phasis th a n  
o th e rs ? k 6 33 93 17 27 4 6 4 6 1 2 0 0
2 . When th e  problem  o c c u rs , 
t o  wliat e x te n t  do you use 
t e s t  r e s u l t s  when p lan n in g  
t o  re v is e  th e  cu rric u lu m ; 7 11 23 37 17 27 7 11 0 12 1 2 0 0
3 . When th e  problem  occucrs, 
how e x te n s iv e ly  a re  t e s t  
r e s u l t s  e v e r  u sed  f o r  th e  
p la n n in g  and developm ent o f 
c u r r i c u l a r  experim en ts? Ü 12 18 29 15 24 11 17 6 10 4 6 1 2
T o ta ls 19 10 74 39 49 26 22 12 10 9 6 3 1 1
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study ing  and using  t e s t  r e s u l t s ,  when a p p lic a b le , roughly  60 to  79 p e r 
cen t o f th e  tim e in  p lann ing  and developing  th e  s c h o o l 's  curricu lum .
P lann ing  and Developing th e  I n s t ru c t io n a l  Program (A 2 . )
I t  i s  shown in  Table 5 th a t  77 per cent o f th e  su p e rin ten d en ts  
sampled used t e s t  r e s u l t s  fo r  p lan n in g  and developing th e  s c h o o l 's  i n ­
s t r u c t io n a l  program from kO to  100 p e r  cent o f th e  tim e . Ten p e r  cen t 
o f th e  re p o r tin g  su p e rin ten d en ts  responded th a t  t e s t  r e s u l t s  were used 
100 p e r  cen t o f  th e  tim e fo r  t h i s  purpose.
On th e  o th e r hand 23 p e r  cen t o f  th e  su p erin ten d en ts  used t e s t  
r e s u l t s  39 p e r cent o f  th e  tim e o r le s s  fo r  th i s  same purpose . I t  
seems th e n  th a t  improvement in  th e  use o f t e s t  r e s u l t s  fo r  th e  s ta te d  
purpose may be made. This l a t t e r  group could be made aware o f  how 
t e s t  r e s u l t s  can be used to  a s s i s t  in  th e  p lann ing  and development o f 
th e  in s t r u c t io n a l  program.
More use was made o f  t e s t  r e s u l t s  fo r  th e  p lan n in g  and develop­
ment o f  rem edial programs th a n  fo r  any o f  th e  o th e r  su b o rd in a te  
c r i t e r i a .  L east use o f  t e s t  r e s u l t s  was made fo r  th e  p lann ing  and 
development o f procedures fo r  th e  prom otion or r e te n t io n  o f  p u p ils .  
Some reasons fo r  th i s  la ck  o f  use o f  t e s t  r e s u l t s ,  acco rd in g  to  some 
in te rv ie w e e s , stem from th e  p r a c t ic e  of p u p ils  being  passed  from grade 
to  grade in  hopes th a t  th e  p u p il  w i l l  m ature l a t e r  and consequen tly  be 
ab le  to  "ca tch  up" w ith  h is  grade group. O thers su b sc rib e  to  th e  
th e o ry  th a t  i f  th e  p u p il i s  doing " h is  b e s t"  th e re  a re  no p u p il  f a i l ­
u re s , and th e re fo re  th e re  i s  no reaso n  to  use t e s t  r e s u l t s  fo r  t h i s  
purpose.
TABLE 5
NIMBER Aîro PER CENT OF RESPONSES OF 63  SUPERINTENDENTS OF SCHOOLS REPORTING ON THE
USE OF TEST RESULTS FOR PLANNING AND DEVELOPING THE SCHOOL'S INSTRUCTIONAL
PROGRAM FOR THE SCHOOL YEAR 1 9 5 8 -1 9 5 9

















(no u s e )
No. No. No. No. No. /' No. No.
4 . When th e  problem  o c c u rs , 
t o  what deg ree  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s i s  f o r  th e  p la n n in g  and 
developm ent o f  rem ed ia l 
p rogram s; 12 19 24 30 16 25 6 10 5 8 0 0
5 . VHien th e  problem  o c c u rs , 
to  what e x te n t  do you use 
t e s t  r e s u l t s  when p la n n in g  
o r  d ev e lo p in g  in s t r u c t io n a l  
m ethods, m a te r ia l s ,  and 
p h y s ic a l  f a c i l i t i e s ? 3 5 15 24 22 35 l4 22 9 l4 0 0
6 . When th e  problem  o c c u rs , 
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  In  th e  p la n n in g  
o r  developm ent o f  p ro ced u res  
f o r  th e  prom otion o r  le te n -  
t i o n  o f  p u p ils ? 5 8 18 29 7 11 7 11 16 25 7 11 3 5
T o ta ls 20 10 57 30 45 23 27 14 30 15 7 3 3 5
COuo
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When th e  sco rin g  form ula was a p p lie d , th e  average w eighted score 
o f th e  group was found to  he 3-9 which corresponds to  a r a t in g  o f 
"Average." Thus by d e f in i t io n ,  su p e rin ten d en ts  who p a r t ic ip a te d  in  
t h i s  in v e s t ig a t io n  averaged s tudy ing  and using  t e s t  r e s u l t s ,  when th e  
need o ccu rs , to  p la n  and develop th e  s c h o o l 's  in s t r u c t io n a l  program, 
roughly  40 to  59 p e r cen t o f  th e  tim e .
D eterm ining P u p il S ta tu s  ( A 3 - )
I t  i s  d isc lo se d  in  Table 6 th a t  92 p e r cen t o f  th e  su p e rin ten d en ts  
in d ic a te  th a t  t e s t  r e s u l t s  were used to  determ ine p u p il  s ta tu s  from 40 
to  100 p e r  cen t o f  th e  tim e . I t  i s  im portan t to  n o te  th a t  only  8 p e r 
cen t o f th e  su p e rin ten d en ts  used t e s t  r e s u l t s  fo r  t h i s  purpose 39 p e r 
cen t o r le s s  o f  th e  tim e . This l a t t e r  group could  be ta u g h t th e  
advantages o f  u s in g  t e s t  r e s u l t s  to  determ ine p u p il  s ta tu s ,  and knowing 
th e  s ta tu s  o f p u p i ls ,  be shown how t h i s  in fo rm atio n  may be used to  
accommodate th e  needs o f  th e  in d iv id u a l  p u p il ,  group, o r c la s s .
More use was made o f  t e s t  r e s u l t s  to  o b ta in  advance knowledge 
o f  in d iv id u a l p u p ils ,  a group, o r c la s s  th an  was made fo r  e i th e r  o f  th e  
o th e r  su b o rd in a te  c r i t e r i a .  The l e a s t  use made o f  t e s t  r e s u l t s  was fo r  
th e  placem ent o f p u p ils  in  th e  p roper c la s s e s .  According to  some o f 
th e  in te rv ie w e e s , one reaso n  fo r  t h i s  i s  th a t  some cu rricu lum s a re  so 
lim ite d  t h a t  th e re  i s  l i t t l e  need o f t e s t  r e s u l t s  fo r  th e  p roper p la c e ­
ment o f  p u p ils .
When th e  sco rin g  form ula was a p p lie d  th e  average w eighted sco re  
fo r  t h i s  c r i t e r i a  was found to  be 4 .5  which corresponds to  a r a t in g  o f  
"Above A verage." T h ere fo re , by d e f in i t io n  o f th e  r a t in g ,  th e  average 
o f t h i s  group o f  Oklahoma su p e rin ten d en ts  appeared to  study  and use
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No. $ No. No. No. No. No. No.
7. When th e  need a r i s e s ,  to  
what e x te n t  do you use t e s t  
r e s u l t s  t o  o b ta in  advance 
Icnowledge o f  in d iv id u a l  
p u p ils  o r  a  c l a s s  o r  group: IL 22 31 49 12 19 5 8 1 2 0 0
8 . V/hen th e  need a r i s e s ,  how 
e x te n s iv e ly  do you use t e s t  
r e s u l t s  a s  a  p a r t i a l  b a s is  to  
de term ine  th e  e l i g i b i l i t y  o f  
p u p ils  f o r  s p e c ia l  c la s s e s ? 19 30 23 37 0 13 6 9 3 8 0 2 3
9. VHien th e  need a r i s e s ,  to  
wliat deg ree  do you use t e s t  
r e s u l t s  a s  a  gu ide  f o r  th e  
p lacem ent o f  p u p i ls  in  th e  
p ro p e r  c la s s e s ? 7 11 23 37 16 28 7 11 6 10 2 3 0 --
T o ta ls 4o 21 77 4 l 38 20 16 10 12 6 2 1 2 1
00
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t e s t  r e s u l t s ,  when th e  need o ccu rs , to  he lp  determ ine th e  s ta tu s  o f 
p u p ils  roughly  60 to  79 per cen t o f  th e  tim e .
Using T est R esu lts  fo r  P u b lic  R e la tio n s  Purposes (B 1 .)
Table 7 re v e a ls  th a t  85 p e r  cen t o f th e  re p o r tin g  su p e rin ­
te n d en ts  responded th a t  th e y  used t e s t  r e s u l t s  fo r  p u b lic  r e la t io n  
purposes from 40 to  100 per cen t o f  th e  tim e . Only 8 p e r cen t 
responded "Always" and th e re b y  claim ed to  use t e s t  r e s u l t s  fo r  th i s  
purpose 100 p e r cen t o f  th e  tim e when th e  need occu rs .
Conversely, on ly  15 p e r  cen t o f  th e  su p e rin ten d en ts  questioned  
used t e s t  r e s u l t s  fo r  t h i s  purpose 39 p e r cen t o f th e  tim e o r le s s .
I t  i s  t h i s  l a t t e r  group th a t  should  be shown how t e s t  r e s u l t s  may be 
used to  good advantage fo r  p u b lic  r e la t io n s  pu rposes. C e r ta in ly  im­
provements could be made in  th e  use o f  t e s t  r e s u l t s  fo r  t h i s  purpose. 
During t h i s  c u rre n t p e rio d  o f c r i t ic i s m  o f ed u ca tio n  t h i s  in fo rm ation  
i s  im p o rtan t.
An exam ination o f th e  responses to  each q u es tio n  re v e a ls  th a t  
th e re  i s  a descending o rder fo r  th e  use o f t e s t  r e s u l t s  fo r  p u b lic  
r e la t io n s  purposes. More use was made o f t e s t  r e s u l t s  to  inform 
p a re n ts  about th e  academic achievem ents o f t h e i r  c h ild re n  th an  fo r 
h e lp in g  th e  Board o f Education o r  th e  community to  understand  how w ell 
e d u ca tio n a l o b je c tiv e s  were being  ach ieved . The l e a s t  use o f t e s t  
r e s u l t s  was made fo r  h e lp in g  th e  community and in te r e s te d  agencies 
understand  how w ell academic aims were being  ach ieved . Seme i n t e r ­
viewees exp lained  th a t  th ey  d id  no t know how to  cem pile t e s t  r e s u l t s  
fo r  t h i s  purpose. T his was re p o r te d  as a b a s ic  reason  fo r  t e s t  
r e s u l t s  not being b e t t e r  u t i l i z e d  fo r  p u b lic  r e la t io n s  purposes.
TABLE 7
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No. 'A No. No. No. No. No. # No. #
10 . When th e  problem  o c c u rs , 
t o  what e x te n t  do you use 
t e s t  r e s u l t s  as  a  p a r t i a l  
b a s is  f o r  in fo rm ing  p a re n ts  
o f  th e  academ ic achievem ent 
o f  t h e i r  c h ild re n ? Ü 13 26 4 l 18 29 7 11 4 6 0 0
11. When th e  need a r i s e s ,  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s is  f o r  h e lp in g  th e  Boaid 
o f  E du ca tio n  to  b e t t e r  u n d er­
s ta n d  how w e ll  ed u ca tio n a l, ob 
j e c t i v e s  a re  b e in g  ach ieved? 6 9 21 33 18 29 9 l4 7 11 1 2 1 2
12. When th e  need o c c u rs , t o  
w hat d eg ree  do you use t e s t  
r e s u l t s  as  a  p a r t i a l  b a s is  
f o r  h e lp in g  th e  community and 
i n t e r e s t e d  a g e n c ie s  to  u n d er­
s ta n d  how w e ll  academ ic r e ­
s u l t s  a re  b e in g  ach ieved? 3 k 20 32 16 25 12 19 10 16 1 2 1 2
T o ta ls 17 8 67 35 52 28 28 14 21 11 2 2 2 2
03
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A p p lica tio n  o f  th e  sco rin g  formula re v e a le d  th a t  th e  average 
w eighted score o f  th e  group fo r  t h i s  c r i t e r i a  was 4 .1  which corresponds 
to  a r a t in g  o f "Above A verage." T h ere fo re , by  re fe re n c e  to  th e  d e f i ­
n i t io n  o f  th e  r a t in g ,  th e  su p erin ten d en ts  sampled averaged  study ing  and 
u sin g  t e s t  r e s u l t s ,  when th e  need o ccu rs , as  an a id  to  he lp  so lve 
p u b lic  r e la t io n s  problem s, roughly  60 to  79 p e r  cen t o f  th e  tim e .
P lanning  In -S e rv ic e  T ra in in g  o f  th e  S ta f f  (C 1 .)
Table 8 shows th e  e x te n t to  which th e  su p e rin te n d e n ts  p a r t i c i ­
p a tin g  in  t h i s  study  used t e s t  r e s u l t s  to  p la n  in - s e rv ic e  t r a in in g  
programs fo r  th e  s t a f f .  Seventy-one p e r cen t o f  th e  su p erin ten d en ts  
used t e s t  r e s u l t s  fo r  t h i s  purpose a t  l e a s t  40 to  100 p e r cen t o f th e  
tim e . I t  i s  im portan t to  no te th a t  2 p e r  c en t o f  th e  su p erin ten d en ts  
re p o rte d  th e y  used t e s t  r e s u l t s  fo r  t h i s  pu rp o se , when th e  need o ccu rs , 
100 p e r  cen t o f th e  t im e .
Twenty-nine p e r cen t o f  th e  su p e rin ten d en ts  used t e s t  r e s u l t s  
fo r  t h i s  purpose 39 p e r cen t o f th e  tim e o r l e s s .  I t  appears th e n  th a t  
t h i s  group could be shown th a t  t e s t  r e s u l t s  can c o n tr ib u te  to  th e  im­
provement o f th e  s t a f f  as  w e ll as improve p ro f ic ie n c y  in  th e  in te r p r e ­
t a t io n  and use o f t e s t  r e s u l t s .  When one c o n s id e rs  t h a t  modern day 
t e s t in g  i s  only  a l i t t l e  more th a n  f i f t y  y ears^  o ld , t h i s  use o f t e s t  
r e s u l t s  by su p e rin ten d en ts  i s  p a r t i c u la r ly  im p o rtan t.
The average w eighted score o f th e  group, o b ta in ed  by app ly ing  
th e  sco rin g  form ula, was found to  be 3*6 which i s  eq u a l to  a r a t in g  o f 
"A verage." T herefore by d e f in i t io n ,  th e  su p e r in te n d e n ts  sampled
^ d g a r  W. K night, E ducation  in  th e  U nited  S ta te s  (Boston:
Ginn and Company, pp. 549-551*
TABLE 8
NUMBER AND PER CENT OF RESPONSES OF 6 3  SUPERINTENDENTS OF SCHOOLS REPORTING
ON THE USE OF TEST RESULTS FOR PLANNING IN-SERVICE TRAINING
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1 3 . When th e  need o c c u rs , 
t o  what e x te n t  do you use 
t e s t  r e s u l t s  a s  one b a s is  
f o r  p la n n in g  in - s e r v ic e  
t r a i n in g  program s f o r  c l a s s ­
room te a c h e r s ? 21 33 16 25 11 11 17 10
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averaged studying  and using  t e s t  r e s u l t s ,  when th e  need o ccu rs , a s  an 
a id  in  p lanning  in - s e rv ic e  t r a in in g  programs fo r  th e  s t a f f ,  roughly  40 
to  59 per cen t o f  th e  tim e.
Research on th e  E duca tio n a l Problems 
o f  th e  School System (D 1 .)
Table 9 shows th a t  8 l p e r cen t o f  th e  responding su p erin ten d en ts  
used t e s t  r e s u l t s  fo r  re se a rc h  purposes to  he lp  solve ed u ca tio n a l 
problems o f th e  school system from 4o to  100 p e r cen t o f th e  tim e. On 
th e  o th e r hand 19 p e r  cen t o f th e  su p e rin ten d en ts  used t e s t  r e s u l t s  fo r  
t h i s  same purpose on ly  39 p e r cen t o f  th e  tim e or l e s s .  During fo llo w - 
up in te rv iew s some o f  th e  a d m in is tra to rs  rev ea led  th a t  l i t t l e  o r no 
re sea rch  was c a r r ie d  on a t  th e  lo c a l  le v e l .  Some su p erin ten d en ts  
m entioned th a t  th ey  "do not have th e  tim e" o r "do no t have th e  p e rso n ­
n e l"  to  c a rry  on any re se a rc h . S ev era l re p o rte d  th a t  th e  re sea rch  
accom plished could sc a rc e ly  be c a l le d  " re se a rc h ."  This in fo rm ation  r e ­
v ea ls  th a t  th e  re p o r tin g  su p erin ten d en ts  could probab ly  use some he lp  
in  being shown how t e s t  r e s u l t s  can be used in  a c t io n  re se a rc h .
When th e  sco rin g  formula tos a p p lie d , th e  average w eighted 
score o f the  group was found to  be 3 .8  which corresponds to  a r a t in g  
o f  "Average." Thus by d e f in i t io n ,  su p e rin ten d en ts  inc luded  in  t h i s  
in v e s t ig a t io n  averaged study ing  and u sing  t e s t  r e s u l t s ,  when th e  need 
o ccu rs , fo r  re se a rc h  on th e  e d u ca tio n a l problem s in  th e  school system , 
roughly  40 to  59 per cen t o f th e  tim e .
TABLE 9
ITUl-IBER AND PER CENT OF RESPONSES OF 63  SUPERINTENDENTS OF SCHOOLS REPORTING
ON THE USE OF TEST RESULTS FOR RESEARCH ON THE EDUCATIONAL PROBLEMS
OF THE SCHOOL SYSTEM FOR THE SCHOOL YEAR I 9 5 0 - I 9 5 9
























14. When th e  need o c c u r s , 
t o  what d eg ree  do you use 
t e s t  r e s u l t s  to  d is c o v e r  o r  
p ro v id e  in fo rm a tio n  f o r  
s o lv in g  e d u c a tio n a l  problem s 
p e c u l ia r  to  th e  school?
1 5 . When th e  need o c c u rs , 
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  in  program s o f  
a c t io n  re se a rc h ?


















M otiva tion  o f  th e  Academic S ta f f  
fo r  B e t te r  Teaching ( E l . )
T a b le -10 re v e a ls  th a t  ?8 p e r  cen t o f  th e  su p e rin ten d en ts  
sampled re p o rte d  th a t  t e s t  r e s u l t s  were used from hO to  100 p e r  cen t 
o f th e  tim e to  p rov ide m o tiv a tio n  and th e re b y  s tim u la te  b e t t e r  te ach in g  
e f f o r t s  on th e  p a r t  o f th e  f a c u l ty .  Twenty-two p e r  cen t o f  th e  super­
in te n d e n ts  used t e s t  r e s u l t s  fo r  t h i s  purpose o n ly  39 p e r  cen t o f  th e  
tim e o r l e s s .  I t  appears th a t  t h i s  l a t t e r  group does n o t use t e s t  
r e s u l t s  as  e x te n s iv e ly  as  th e y  could  fo r  t h i s  purpose and th e re fo re  
could use sane h e lp  toward b e in g  shown how t e s t  r e s u l t s  may be u t i l i z e d  
fo r  m o tiv a tio n  purposes.
More use o f t e s t  r e s u l t s  was in d ic a te d  fo r  s tim u la tin g  c l a s s ­
room te a c h in g , su p erv is io n  o f  in s t r u c t io n ,  and a d m in is tra t io n  th a n  fo r  
use as a p a r t i a l  measure o f  th e  e f f e c t  o f s p e c ia l  su p e rv iso ry  e f f o r t .
The sco rin g  form ula re v e a ls  th a t  th e  average w eighted  score o f 
th e  group fo r  t h i s  c r i t e r i a  was 3-7 which equals  a r a t in g  o f  "Average." 
Thus by re fe re n c e  to  th e  d e f in i t i o n  o f th e  r a t in g ,  i t  was found th a t  
th e  su p erin ten d en ts  qu estio n ed  averaged study ing  and u s in g  t e s t  r e s u l t s ,  
when th e  need o ccu rs , in  p ro v id in g  m o tiv a tio n  fo r  th e  academic s t a f f  
to  acco n p lish  b e t t e r  te a c h in g , roughly  40 to  59 p e r  cen t o f  th e  tim e.
E valua tion  o f  th e  In s t r u c t io n a l  Program ( F I . )
Table 11 re v e a ls  th a t  10 p e r  cen t o f  th e  su p e r in te n d e n ts  r e ­
p o rte d  th a t  t e s t  r e s u l t s  were no t used more th a n  39 p e r  cen t o f  th e  
tim e as  one b a s is  fo r  e v a lu a tin g  th e  in s t r u c t io n a l  program o f th e  
school. I t  appears th a t  t h i s  group could p r o f i t  by b e ing  ta u g h t how 
t e s t  r e s u l t s  may be used fo r  t h i s  purpose. In  c o n t r a s t ,  $0 p e r  cent
TABLE 1 0
NUI4BER AND PER CENT OF RESPONSES OF 63  SUPERIIWENDSNTS OF SCHOOLS REPORTING
ON THE USE OF TEST RESULTS FOR MOTIVATION OF THE ACADEMIC STAFF
FOR BETTER TEACHING FOR THE SCHOOL YEAR 19^38-1959
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l o .  When th e  problem  o c ­
c u r s ,  t o  what degree  do you 
use t e s t  r e s u l t s  a s  a  p tir- 
t i a l  m easure o f  th e  e f f e c t  
o f  s p e c ia l  su p e rv iso ry  
e f f o r t ?
1 7 . When th e  need a r i s e s ,  
t o  w hat e x te n t  do you use 
t e s t  r e s u l t s  to  h e lp  s tim u ­
l a t e  th e  improvBiTient o f  
c la ssro o m  te a c h in g ,  su p e r- 
v is io n  o f  i n s t r u c t io n ,  :and 
adm ini s t  r a t  io n  ?














NU14BER AND PER CENT OF RESPONSES OF 63  SUPERINTENDENTS OF SCHOOLS REPORTING
ON THE USE OF TEST RESULTS FOR MOTIVATION OF THE ACADEMIC STAFF
FOR BETTER TEACHING FOR THE SCHOOL YEAR 1 9 5 8 -1 9 5 9
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No. #
1 6 . When th e  problem  o c­
c u r s ,  t o  what degree  do you 
use t e s t  r e s u l t s  a s  a  p a r ­
t i a l  m easure o f  th e  e f f e c t  
o f  s p e c ia l  s u p e rv iso ry  
e f f o r t ?
1 7 . When th e  need a r i s e s ,  
t o  what e x te n t  do you use 
t e s t  r e s u l t s  to  h e lp  s tim u ­
l a t e  th e  improvement o f  
c la ssro o m  te a c h in g ,  su p e r­
v is io n  o f  in s t r u c t io n ,  and 
a d m in is tra t io n ?
T o t a l s
19 30 10 lb
23 37 IT 27
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Id. When th e  need a r i s e  
t o  what degree  do you use 
t e s t  r e s u l t s  as  a  p a r t i a l  
b a s is  f o r  a s c e r ta in in g  th e  
common academ ic needs o f  
th e  t o t a l  p u p il  p o p u la tio n ? 5 6 26 4 l 16 25 13 21 3 5
1 9 . When th e  problem  o ccu rs  
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  a s  one b a s is  
f o r  h e lp in g  to  s a t i s f y  th e  
academ ic needs o f  b o th  th e  
in d iv id u a l  p u p il  and t o t a l  
p u p i l  p o p u la tio n ? 5 0 24 38 17 27 11 17 D 10
20 . When th e  need o c c u rs , 
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  a s  one b a s is  to  
h e lp  th e  t o t a l  f a c u l ty  u id e r- 
s ta n d  th e  t o t a l  i n s t  ru c t  ional 
program? 4 6 23 37 17 27 11 17 7 11 1 2
T o ta ls l4 7 73 39 30 26 35 18 16 8 -- -- 1 2
'g-
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of the  superintendents questioned repo rted  the  use o f t e s t  r e s u l ts  fo r 
th i s  purpose a t  le a s t  40 to  100 p er cent o f the  tim e. More use was 
made of t e s t  re s u lts  fo r a sce rta in in g  the  common academic needs o f the  
to t a l  p u p il population than to  help s a t i s fy  the  needs o f the  in d i­
v idual p u p il, or to  help the  fa c u lty  understand the  t o t a l  in s tru c tio n a l 
program.
When the  average weighted score was computed fo r  the  group i t  
was found to  he k .2  which corresponds to  a ra tin g  of "Above Average." 
Hence by reference to  the  d e f in it io n  o f the  r a t in g , the  superin tendents 
questioned averaged studying and using t e s t  r e s u l t s ,  when the need 
occurs, in  evaluating  the  in s tru c tio n a l program, roughly 60 to  79 per 
cent of the  tim e.
Evaluation o f th e  Curriculum (F 2 . )
From the  data reported  in  Table 12 i t  appears th a t  a t  le a s t  l 4 
per cent of the  superintendents questioned d id  not u t i l i z e  t e s t  r e s u l ts  
s u f f ic ie n tly  in  helping to  evaluate  the  curriculum . This group used 
t e s t  re s u lts  fo r th i s  purpose only 39 per cent o f the  time or le s s .  
These ind iv idua ls  then could probably use seme a id  in  being shown how 
te s t  re s u lts  can be used as one b a s is  fo r evaluating  the  curriculum .
By c o n tra s t, the  remaining 86 per cent used t e s t  r e s u l ts  fo r th i s  
purpose from 40 to  100 per cent of the  tim e. Despite th i s  extensive 
use of t e s t  r e s u l t s ,  improvements could be made in  the  use of t e s t  
re s u lts  fo r evaluating  the  curriculum . For example, 25 per cent of 
the  superin tendents sa id  they  used t e s t  r e s u l ts  to  evaluate c u rr ic u la r  
experiments 39 per cent o f the time or le s s .  On the  o ther hand, 75 per 
cent used t e s t  r e s u lts  fo r th i s  same purpose 40 to  100 per cent of the
TABLE 12
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21. EHien th e  problem  
a r i s e s ,  how e x te n s iv e ly  do 
you use t e s t  r e s u l t s  a s  one 
b a s is  f o r  e v a lu a tin g  th e  
r e s u l t s  o f  em phasis g iv en  to  
v a r io u s  p a r t s  o f  th e  c u r r i ­
culum? 7 11 24 38 12 19 15 24 4 6 1 2
22. When th e  problem  o c­
c u r s ,  how f r e q u e n t ly  do you 
use t e s t  r e s u l t s  as  one 
b a s is  t o  h e lp  e v a lu a te  c u r ­
r i c u l a r  experim en ts? 7 11 16 29 10 16 12 19 9 l4 4 6 3 5
2 3 . When th e  need a r i s e s ,  
t o  what degree  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s i s  f o r  e v a lu a tin g  th e  
t o t a l  c u rric u lu m  program? 7 11 24 38 12 19 13 21 4 6 2 3 1 2
T o ta ls 21 11 66 35 34 16 40 22 17 9 6 3 5 2
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tim e. A l i t t l e  more use was made o f  t e s t  r e s u l t s  to  e v a lu a te  emphasis 
g iven to  v a rio u s  p a r ts  o f th e  curricu lum  th a n  to  e v a lu a te  th e  t o t a l  
curricu lum .
VJhen th e  sco rin g  foim ula was computed th e  average w eighted 
score o f  th e  group was 4 .0  which i s  e q u iv a len t to  a r a t in g  o f  "A verage." 
Thus hy r e f e r r in g  to  th e  d e f in i t io n  o f th e  r a t in g ,  i t  was found th a t  
th e  su p erin ten d en ts  qu estio n ed  averaged study ing  and u s in g  t e s t  r e s u l t s ,  
when th e  need o ccu rs , to  h e lp  e v a lu a te  th e  cu rricu lum , rough ly  40 to  
59 p e r  cent o f  th e  tim e .
A p p ra isa l o f  Academic Achievement (f  3*)
Table 13 shows th a t  86 p e r c en t o f  th e  su p e rin ten d en ts  sampled 
in  t h i s  study  used t e s t  r e s u l t s  to  ap p ra ise  academic achievem ent from 
40 to  100 p e r cen t o f  th e  tim e . By c o n t ra s t ,  i t  appears th a t  l4  per 
cent d id  not use t e s t  r e s u l t s  s u f f ic ie n t ly  fo r  t h i s  pu rpose . This 
l a t t e r  group could p ro b ab ly  use some he lp  in  being  shown how t e s t  r e ­
s u l ts  can be can p iled  and in te rp r e te d  so th a t  academic achievem ent can 
be a p p ra ise d . As a group, th e  su p e rin ten d en ts  made a l i t t l e  more use 
o f t e s t  r e s u l t s  fo r  th e  a p p ra is a l  o f  te ach in g  u n i t s  o r c la s s e s  th a n  fo r  
th e  a p p ra is a l  o f th e  e n t i r e  g rade . This in d ic a te s  th a t  su p e rin ten d en ts  
a re  g iv ing  more a t te n t io n  to  and a re  more concerned w ith  sm a lle r u n its  
than  th e  t o t a l  school p ic tu r e .  The group then  could  p robab ly  use some 
fu r th e r  in s t r u c t io n  tow ard t h i s  o b je c tiv e .
By app ly ing  th e  sco rin g  form ula th e  average w eighted sco re  o f 
th e  group was found to  be 4 .2  which corresponds to  a r a t in g  o f "Above 
A verage." T herefo re  by re fe re n c e  to  th e  d e f in i t io n  o f  th e  r a t in g ,  th e  
su p erin ten d en ts  p a r t i c ip a t in g  in  t h i s  in v e s t ig a t io n  averaged study ing
TABLE 1 3
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No.
24. VHien th e  need o c c u rs , 
t o  what e x te n t  do you use 
t e s t  r e s u l t s  com piled in  a  
m anner so t h a t  th e  a c h ie v e ­
ment o f  c la s s e s  may be com­
p a red  w ith  th e  p ro p e r ly  
e s ta b l i s h e d  norms and th u s  
de te rm in e  th e  amount o f  
academ ic p ro g re s s  b e in g  
a t ta in e d ?
2 5 . V/hen th e  need o c c u rs , 
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  com piled  i n  a 
m anner so t h a t  th e  a c h ie v e ­
ment o f  g rad es  may be com­
p a red  w ith  th e  p ro p e r ly  
e s ta b l i s h e d  norms and th u s  
de te rm in e  th e  amount o f  
academ ic p ro g re s s  b e in g  
a t ta in e d ?
T o t a l s
%













and using  t e s t  r e s u l t s ,  when th e  need o ccu rs , to  a p p ra ise  academic 
achievem ent, roughly  60 to  79 p e r  cen t o f th e  tim e.
Summary
An exam ination o f  Table l4 ,  p r o f i l e  fo r  su p e rin te n d e n ts , shows 
th a t  th e  t o t a l  average w eighted score (broken l in e )  o f  th e  group o f  
su p e rin ten d en ts  was 4 .0  which re v e a ls  an o v e ra l l  r a t in g  o f  "Average." 
Thus by d e f in i t io n  o f  th e  r a t in g ,  t h i s  group o f  su p e rin ten d en ts  
averaged study ing  and u sin g  t e s t  r e s u l t s  to  a id  in  th e  s o lu tio n  o f  
ed u ca tio n a l p ro b la n s , when th e  need o c c u rs , roughly  40 to  59 p e r cen t 
o f th e  tim e.
The h ig h e s t r a t in g  a t ta in e d  was fo r  th e  c r i t e r i a  D eterm ining 
P u p il S ta tu s .  A la rg e r  number o f su p e rin ten d en ts  made more use o f  t e s t  
r e s u l t s  fo r  t h i s  purpose th an  fo r  any o f  th e  o th e r  c r i t e r i a .  On th e  
o th e r hand, th e  low est r a t in g s  a t ta in e d  by th e  su p e rin ten d en ts  p a r t i c i ­
p a tin g  in  t h i s  study  were fo r  th e  fo llow ing  c r i t e r i a :  In -S e rv ice
T ra in in g  o f  th e  S ta f f ;  Research on th e  E duca tio n a l Problems o f th e  
School System; and M otiva tion  o f th e  Academic S ta f f  fo r  B e t te r  Teaching. 
G enerally  speak ing , th e  su p erin ten d en ts  seemed to  make more use o f  t e s t  
r e s u l t s  f o r  th e  b e n e f i t  o f in d iv id u a l p u p il s ,  th an  fo r  re s e a rc h , o r  fo r  
th e  b e n e f i t  o f groups, o r  th e  academic s t a f f .  Thus i t  appears th a t  
su p e rin ten d en ts , p a r t i c ip a t in g  in  t h i s  s tu d y , were overlook ing  t h i s  use 
o f t e s t  r e s u l t s  which would b e n e f i t  groups—a fa c to r  which would bene­
f i t  th e  su p e rin ten d en ts  as  w e ll as th e  p u p ils  and classroom  te a c h e rs .
In  g e n e ra l, i t  seams th a t  a d m in is tra to rs  could  improve t h e i r  use 
o f t e s t  r e s u l t s  a c ro ss  th e  board . However, th e  a re a s  in  which im­
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Plann ing  In -S e rv ice  T ra in in g  o f th e  S ta f f ;  R esearch on th e  E d uca tiona l 
Problems o f  th e  School System; and M otiva tion  o f  th e  Academic S ta f f  
fo r  B e tte r  Teaching.
CHAPTER IV
GUIDMCE USES OF TEST RESULTS
T his c h ap te r i s  concerned w ith  th e  uses made o f  t e s t  r e s u l t s  by 
guidance p e rso n n e l. The d a ta  p re sen te d  h e re in  h e lp s  to  determ ine 
whether th e se  uses compare fa v o rab ly  o r un favorab ly  w ith  th e  c r i t e r i a  
o f  p roper u se . The deriv ed  in fo rm atio n  seeks to  answer th e  q u es tio n : 
"Are s tan d a rd ized  t e s t  r e s u l t s  being  used ad equa te ly  by guidance 
perso n n e l in  s e le c te d  Oklahoma p u b lic  schools?"
Reported Guidance Uses o f  T est R esu lts  
as  Compared w ith  C r i te r ia  of 
P roper Use
There i s  a v a r ie ty  o f  reasons fo r  th e  a d m in is tra tio n  o f  t e s t s  in  
schools and c o l le g e s ,  and th e re  a re  s e v e ra l im portan t uses o f  t e s t  
r e s u l t s .  Of th e s e , th e  guidance use would seem to  be th e  most im­
p o r ta n t .  H is to r ic a l ly ,  measurement and guidance have grown up t o ­
g e th e r  in  th e  U nited S ta te s .  Measurement w ithou t guidance lo se s  
much o f i t s  purpose; guidance w ithou t measurement lo se s  i t s  s c ie n ­
t i f i c  c h a ra c te r  and becanes h ig h ly  i n t u i t i v e .  The r e la t io n  o f 
measurement to  guidance grows out o f  th e  simple th e s i s  th a t  in  
o rd e r to  p rov ide  guidance s e rv ic e s  fo r  an in d iv id u a l a counselor 
must f i r s t  understand  him and th a t  o b je c tiv e  a p p ra is a l  i s  an 
e s s e n t i a l  elem ent in  th a t  u n d ers tan d in g .^
Guidance P ersonnel R eporting 
An in te r e s t in g  a sp e c t o f  t h i s  ch ap te r i s  a survey o f th e
^A. E. T ra x le r , e t  a l . , In tro d u c tio n  to  T estin g  and th e  Use o f 




p o s it io n s  o f perso n n e l who a re  a c t in g  o r a re  designated  as  th e  guidance 
p e rso n n e l in  th e  re p o r tin g  sch o o ls . These a re  th e  in d iv id u a ls  who com­
p le te d  th e  q u e s tio n n a ire s  from which d a ta  fo r  t h i s  Chapter were c o l­
le c te d . Of th e  63 re p o r tin g  schoo ls :
Fourteen  schools had a f u l l - t im e  o r p a r t- t im e  d ir e c to r  o f 
gu idance.
Twenty-one schools had a p a r t- t im e  counse lo r.
In  n in e teen  schools th e  p r in c ip a l  was th e  d ir e c to r  o f  guidance 
o r co u nse lo r.
In  th re e  schools th e  su p e rin ten d en t a c te d  as th e  d ir e c to r  o f 
gu idance .
In  one school th e  curricu lum  co o rd in a to r  was d es ig n a ted  a s  th e  
d i r e c to r  o f guidance.
In  f iv e  schools a classroom  te a c h e r  was desig n a ted  as th e  
co u n se lo r. Of th e se  f iv e ,  two were E n g lish  te a c h e rs ; one a b u s in ess  
edu ca tio n  te a c h e r ;  one a m athem atics te a c h e r ;  and one a coach o f  
a t h l e t i c s .
T his s tudy  was i n i t i a t e d  on ly  a sh o r t tim e b efo re  th e  enactm ent 
o f th e  N ational Defense Education A ct. Because th e  above in fo rm atio n  
cou ld  be considered  as p a r t i a l  d a ta  in  th e  assessm ent o f th e  s ta tu s  o f 
guidance p e rso n n e l, and since  th e  a c t  could  be expected to  r e s u l t  in  
improvement o f th e  q u a l i ty  as w e ll as  th e  q u a n tity  o f c e r t i f i e d  p e rso n ­
n e l ,  i t  would be in te r e s t in g  a t  a fu tu re  d a te  to  determ ine w hether th e  
number o r s ta tu s  o f  guidance p e rso n n e l in  th e  re p o r tin g  schools has im­
proved as a r e s u l t  o f t h i s  a c t .
The q u es tio n s  shown in  T ables 15 through 21 were d e riv ed  from
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and correspond w ith  th e  c r i t e r i a  exp la in ed  in  C hapter I I .  The r a t io n a le  
on which th e se  ta b le s  were based  and in te rp r e te d  i s  th e  same as  in  
C hapter I I I .
The responses o f  guidance p erso n n e l show th e  e x te n t  to  which 
t e s t  r e s u l t s  were used f o r  guidance purposes. The responses  a ls o  r e ­
f l e c t  th e  p ra c t ic e s  fo r  which t e s t  r e s u l t s  were used by  guidance p e rso n ­
n e l in  comparison w ith  c r i t e r i a  o f  p ro p er use .
The degree o f  r e la t io n s h ip  o f  th e  responses made by guidance 
p e rso n n e l on q u e s tio n n a ire s  and th o se  made d u ring  in te rv ie w s  as com­
p u ted  th rough  th e  use o f  Spearm an's rho form ula was found to  be .876 
which i s  s ig n if ic a n t  a t  th e  0.01 le v e l .  By app ly in g  th e  " t"  t e s t  o f 
s ig n if ic a n c e  i t  was found th a t  a Spearman rho must be .602 to  be s ig ­
n i f i c a n t  a t  th e  .05 le v e l  and .735 to  be s ig n i f i c a n t  a t  th e  .01 le v e l .  
Ccm putation o f Spearm an's c o e f f ic ie n t  o f  c o r r e la t io n  rho  may be found 
in  Appendix A.
The A p p ra isa l o f  Academic A b i l i ty  (G 1 . )
Schools a re  under c o n s ta n t c r i t ic i s m  fo r  t h e i r  ap p aren t f a i l u r e  to  
id e n t i f y  th e  s p e c ia l  a b i l i t i e s  o f  t h e i r  p u p ils  and to  challenge  
th e se  c h ild re n  to  g r e a te r  e f f o r t s .  T his i s  one a sp e c t o f  edu­
c a t io n a l  gu idance. F urtheim ore, i t  i s  charged t h a t  l i t t l e  o r no 
a ttem p t i s  made to  d i r e c t  c h ild re n  away from f i e l d s  in  which th e y  
a p p a re n tly  have l i t t l e  a p t i tu d e .  With th e  modern o b je c tiv e  dev ices 
now a v a i la b le  fo r  th e  measurement o f  g en e ra l as  w e ll as  s p e c if ic  
a b i l i t i e s  o f  c h i ld re n , n e i th e r  o f  th e se  s i tu a t io n s  need to  e x i s t .^
Table 15 re v e a ls  th a t  93 p e r cen t o f  th e  r e p o r t in g  guidance 
p e rso n n e l used t e s t  r e s u l t s  to  a p p ra ise  th e  academic a b i l i t i e s  o f  p u p ils  
a t  l e a s t  40 to  100 p e r  c en t o f th e  tim e . By c o n t r a s t ,  7 p e r cen t o f  
th e  re p o r tin g  guidance p e rso n n e l used t e s t  r e s u l t s  f o r  t h i s  purpose
G re e n e , Jo rg en sen , and G erberich , op . c i t . ,  p . IO9 .
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(no u se )
No. No. No. No. % No. # No. # No. #
1 . % e n  th e  need a r i s e s ,  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  t o  d is c o v e r  th e  
o u ts ta n d in g  academ ic a p t i ­
tu d e s  o f  in d iv id u a l  p u p ils? 26 k l 27 43 4 6 2 3 3 5 1 2 0 0
2 . 'I'fhen th e  problem  o c c u rs , 
t o  what e x te n t  do you use 
t e s t  r e s u l t s  t o  i d e n t i f y  th e  
e x c e p tio n a l  a b i l i t i e s  and 
s k i l l s  o f  in d iv id u a l  p u p ils ? 23 36 27 43 8 12 1 2 3 5 1 2 0 0
3 . When th e  problem  a r i s e s ,  
t o  what deg ree  do you use 
t e s t  r e s u l t s  t o  de term ine  
th e  academ ic a b i l i t i e s  o f  
p u p ils  t h a t  shou ld  be 
developed  f u r th e r ? 18 29 31 49 8 12 1 2 4 6 1 2 0 0
T o ta ls 67 36 85 45 20 11 4 1 10 5 3 2 0 0
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on ly  39 p e r cen t o f  th e  tim e o r l e s s .  T h ere fo re , i t  seems t h a t  t h i s  
l a t t e r  group o f  guidance p e rso n n e l could  use sane a d d i t io n a l  t r a in in g  
in  th e  use o f  t e s t  r e s u l t s  to  a p p ra ise  th e  academic a b i l i t i e s  o f  p u p i ls .
Guidance p erso n n e l p a r t i c ip a t in g  in  t h i s  study  made more use o f  
t e s t  r e s u l t s  to  d isco v e r o u ts ta n d in g  academic a p titu d e s  o f  p u p i ls  th an  
fo r  any o f  th e  o th e r  su b o rd in a te  c r i t e r i a .  The l e a s t  use o f  t e s t  r e ­
s u l t s  was made in  th e  p ro cess  o f  a p p ra is in g  academic a b i l i t i e s  to  d e te r ­
mine th e  academic a b i l i t i e s  o f  p u p ils  t h a t  should be developed f u r th e r .  
This i s  a phase o f academic a b i l i t y  a p p ra is a l  th a t  could be used  by 
more guidance p e rso n n e l. While th e  use o f  t e s t  r e s u l t s  in  t h i s  phase 
o f  a p p ra is a l  i s  no t a d e f ic ie n c y , improvements could  be made in  th e  use 
o f t e s t  r e s u l t s  fo r  t h i s  purpose.
When th e  sco rin g  form ula was a p p l ie d , th e  average w eighted score 
o f  th e  group was found to  be $ .0  which corresponds to  a r a t in g  o f 
"E x c e lle n t."  T herefo re  by d e f in i t io n  o f  th e  r a t in g ,  guidance p erso n n e l 
who p a r t ic ip a te d  in  t h i s  in v e s t ig a t io n  averaged s tudy ing  and u sin g  t e s t  
r e s u l t s ,  when a p p lic a b le ,  t o  a p p ra ise  th e  academic a b i l i t y  o f  p u p i ls ,  
roughly  8o to  99 p e r  cen t o f  th e  tim e .
The A p p ra isa l o f Achievement as 
R e la ted  to  A b i l i ty  (G 2 . )  I
Table l6  shows th a t  80 p e r  cen t o f  th e  guidance p e rso n n e l who 
p a r t i c ip a te d  in  t h i s  study  used t e s t  r e s u l t s  from 40 to  100 p e r  cen t o f 
th e  tim e to  determ ine w hether a p u p il  was ach iev ing  what he should  w ith  
re sp e c t to  h is  a b i l i t y .  On th e  o th e r  hand 20 p e r cen t used t e s t  r e ­
s u l t s  fo r  t h i s  purpose on ly  39 p e r cen t o f  th e  tim e o r l e s s .  This i s  
one a rea  in  which improvement in  th e  use o f  t e s t  r e s u l t s  should  be made
TABLE 16
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No
4 . When th e  need a r i s e s ,  
t o  what deg ree  do you use 
t e s t  r e s u l t s  to  de term ine  
i f  th e  p u p il  i s  w orking up 
to  h i s  c a p a c ity ?
5 . When th e  problem  o c c u rs , 
how f r e q u e n t ly  do you use; 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s is  t o  d e term in e  what th e  
p u p i l  has ach iev ed  p re ­
v io u s ly  in  le a rn in g  s k i l l s  
and sch o o l s u b je c ts ?
6 . When th e  need a r i s e s ,  to  
what e x te n t  do you use t e s t  
r e s u l t s  a s  a  p a r t i a l  b a s is  
to  make d e c is io n s  when 
p u p ils  a re  ready  to  ta k e  
e n d -o f-c o u rse  o r  f i n a l  








11 'ILO I d 1 ? 24 18 29
TABLE l6 --C o n tin u e d























(no u s e )
No
7 . When th e  problem  o c c u rs , 
t o  what deg ree  do you use- 
t e s t  r e s u l t s  t o  id e n t i f y  
academ ic w eaknesses o f  
in d iv id u a l  p u p ils ?
8 . When th e  need o c c u rs , 
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s i s  t o  d e term ine  i f  th e  
p u p il  has a t t a in e d  th e  
minimum l e v e l s  o f  a c h ie v e ­
ment n e c e ssa ry  f o r  su ccess  
in  subsequen t co u rses?
T o ta ls
20 31 30 47
11 26 h i











"because t h i s  i s  p ro b a b ly  one o f  th e  m ost l e g i t im a te  u se s  o f  t e s t  r e ­
s u l t s  .
More u se  was made o f  t e s t  r e s u l t s  t o  d e te rm in e  i f  th e  p u p i l  was 
w orking up t o  h i s  c a p a c i ty  and t o  i d e n t i f y  academ ic w eaknesses th a n  
f o r  any o f  th e  o th e r  su b o rd in a te  c r i t e r i a .  A m ajo r use  was made o f  
t e s t  r e s u l t s  t o  l e a r n  what th e  p u p i l  had a c h ie v e d  p r e v io u s ly  in  l e a r n ­
in g  s k i l l s  and  sch o o l s u b je c t s .  Guidance p e rs o n n e l ,  who p a r t i c i p a t e d  
i n  t h i s  s tu d y , u t i l i z e d  t e s t  r e s u l t s  l e a s t  t o  make d e c is io n s  when 
p u p i ls  w ere re a d y  to  ta k e  e n d -o f -c o u rs e  o r  f i n a l  e x a m in a tio n s , and  to  
d e te rm in e  i f  th e  p u p i l  had  a t t a in e d  th e  minimum l e v e l s  o f  ach ievem ent 
n e c e s s a ry  f o r  su c c e ss  in  subsequen t c o u rs e s .
I t  i s  im p o rta n t t o  n o t ic e  th e  re sp o n se s  g iv en  %  Q u e s tio n  6 . A 
m a jo r i ty  o f  th e  gu idance  p e rs o n n e l r e p o r t in g  made l i t t l e  u se  o f  t e s t  
r e s u l t s  f o r  t h i s  p u rp o se . One re a so n  f o r  t h i s ,  a c c o rd in g  t o  i n t e r ­
v iew e es , i s  t h a t  few sc h o o ls  have s p e c ia l  o r  ungraded  c la s s e s  w here in  
i t  i s  n e c e s s a ry  t o  d e te rm in e  when p u p i ls  a re  re a d y  to  ta k e  e n d -o f -  
c o u rse  o r  f i n a l  e x a m in a tio n s . A lso  th e r e  seems t o  be a c e r t a i n  amount 
o f  r e lu c ta n c e  on th e  p a r t  o f  some o f  th e  r e p o r t in g  gu idance  p e rs o n n e l 
t o  use  t e s t  r e s u l t s  f o r  t h i s  p u rp o s e . P erhaps sane r e - e d u c a t io n  sh o u ld  
be acco m p lish ed  f o r  t h i s  p u rp o se , b ecause  in  many c a se s  a s h o r t  exam i­
n a t io n  i s  v a lu a b le  f o r  d e te rm in in g  w hether o r  n o t th e  p u p i l  i s  s u f ­
f i c i e n t l y  p re p a re d  t o  ta k e  a long  com prehensive e x am in a tio n  t o  w hich a 
good d e a l  o f  s ig n i f ic a n c e  i s  a t t a c h e d .  F o r exam ple, th e  d i f f i c u l t ,  
com prehensive , and tim e-consum ing  N a tio n a l M e rit S c h o la rs h ip  E xam ination  
i s  o f  t h i s  n a tu r e .  A s h o r t  ex am in a tio n  w ould h e lp  t o  r e v e a l  th o se  
p u p i ls  re a d y  t o  ta k e  an  ex am in a tio n  o f  t h i s  ty p e .
1 1 0
I t  appears t h a t  some re -e d u c a tio n  could  be accom plished in  th e  
use o f t e s t  r e s u l t s  fo r  th e  purpose o f determ in ing  i f  a p u p il  has a t ­
ta in e d  th e  minimum le v e ls  o f achievem ent n ecessa ry  fo r  success in  subse­
quent co u rses . Again acco rd ing  to  in te rv ie w e e s , l i t t l e  use was made o f  
t e s t  r e s u l t s  fo r  t h i s  purpose because th e  minimum le v e ls  o f achievem ent 
to  in su re  success in  subsequent courses have no t been thoroughly  de­
f in e d  fo r  v ario u s  academic co u rse s , and th e re f o r e ,  t e s t  r e s u l t s  were 
no t o f s u f f ic ie n t  v a lu e .
IVhen th e  sco rin g  form ula was computed, th e  average w eighted 
sco re  o f  th e  group was 4 .1  which i s  equal to  a r a t in g  o f "Above 
A verage." Thus by r e f e r r in g  to  th e  d e f in i t io n  o f  th e  r a t in g ,  guidance 
perso n n e l who p a r t i c ip a te d  in  t h i s  in q u iry  averaged  studying  and u sing  
t e s t  r e s u l t s ,  when th e  need o ccu rs , to  a p p ra ise  achievem ent as  r e la te d  
to  a b i l i t y ,  roughly  6o to  79 p e r cen t o f  th e  tim e .
The A p p ra isa l o f P e rs o n a li ty  (G 3*)
Table 17 re v e a ls  th a t  t e s t  r e s u l t s  were used by $0 p e r cen t o f 
th e  re p o r tin g  guidance p erso n n e l fo r  th e  a p p ra is a l  o f  p e rs o n a li ty  hO 
t o  100 p e r  cen t o f th e  tim e . By c o n t ra s t ,  50 p e r  cen t o f th e  group 
used t e s t  r e s u l t s  fo r  t h i s  same purpose only  39 p e r cen t o f  th e  tim e 
o r le s s .  Worthy o f n o tic e  i s  th e  range o f  re sp o n ses . Only 6 per cen t 
re p o rte d  using  t e s t  r e s u l t s  fo r  th e  s ta te d  purpose 100 p e r cen t o f  th e  
tim e , w hile 19 p e r  cen t re p o rte d  th a t  t e s t  r e s u l t s  were "Never" used 
fo r  t h i s  purpose.
I t  i s  w e ll known th a t  p e r s o n a li ty  t e s t s  p o ssess  some se rio u s  
l im i ta t io n s .  However, w ith  cau tio n  and in te l l ig e n c e  on th e  p a r t  o f  a 
w e ll -q u a l i f ie d  guidance p e rso n , p e rs o n a li ty  t e s t s  w i l l  fu rn ish  a k ind
TABLE 17
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9 . When th e  need a r i s e s ,  
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  to  de term ine  i f  
a  p u p il  p o sse sse s  p e rso n ­
a l i t y  c h a r a c t e r i s t i c s  t h a t  
d i f f e r  g r e a t ly  from  th o se  o f 
th e  average  p u p il?
10 . VHien th e  problem  a r i s e s ,  
t o  what degree  do you use 
t e s t  r e s u l t s  t o  h e lp  th e  
in d iv id u a l  t o  a p p ra ise  ob­
j e c t i v e l y  h i s  own pei'son- 
a l i t y ?
T o t a l s
12 19 13
14 22 14







11 17 12 19
10 12 19
17 13 24 19
1 1 2
o f in fo rm ation  to  supplem ent o th e r t e s t  r e s u l t s . ^  Table IT shows th a t  
guidance p erso n n e l p o sse ss  a re lu c ta n c e  to  use p e r s o n a l i ty  t e s t  r e s u l t s  
and t h i s  th e o ry  i s  supported  by th e  in te rv iew ees . They th in k  th a t  
th ey  do not have s u f f ic ie n t  p ro fe s s io n a l  t r a in in g  to  recogn ize  c e r ta in  
p e rs o n a li ty  t r a i t s  and d e fe c ts  and th e re fo re  do no t use t e s t  r e s u l t s  
fo r  t h i s  purpose.
When th e  sco rin g  form ula was a p p lie d , th e  average w eighted score 
was 2 .7  which i s  eq u iv a le n t to  a r a t in g  o f  "Low A verage." Hence by 
re fe ren c e  to  th e  d e f in i t io n  o f th e  r a t in g ,  guidance p e rso n n e l who 
p a r t ic ip a te d  in  t h i s  in v e s t ig a t io n  averaged stu d y in g  and u s in g  t e s t  r e ­
s u l t s ,  when th e  need o c c u rs , to  a p p ra ise  p e r s o n a l i ty ,  roughly  20 to  39 
per cen t o f th e  tim e.
Counseling th e  P u p il and P aren t (H 1 . ,  2 . )
Table 18 re v e a ls  th a t  a good d e a l o f  use was made o f  t e s t  r e ­
s u l t s  fo r  counseling  pu rp o ses . E ig h ty -e ig h t p e r  cen t o f  th e  guidance 
personnel re p o rte d  th a t  th e y  used t e s t  r e s u l t s  in  cou n se lin g  w ith  p u p ils  
and p a re n ts  fro n  40 to  100 p e r  cent o f th e  tim e . On th e  o th e r  hand, 12 
per cen t o f th e  same group used t e s t  r e s u l t s  fo r  t h i s  same purpose only 
39 p e r  cen t o f th e  tim e o r l e s s .  I t  i s  t h i s  l a t t e r  group which appears 
to  be in  need o f  some re -e d u c a tio n  in  th e  use o f  t e s t  r e s u l t s  fo r  coun­
se lin g  purposes. There should be a prime need fo r  th e  use o f  t e s t  r e ­
s u l t s  when counseling  p u p ils  and /o r p a ren ts .'
More use was made o f t e s t  r e s u l t s  to  h e lp  th e  p u p il  understand  
h is  own in t e r e s t s  and a b i l i t i e s ,  and to  a s s i s t  th e  p u p il  in  making a
t r a x l e r  e t  a l . , o p . c i t . ,  p .  10 .
TABLE 1 8
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11 . \7hen th e  problem  oc­
c u r s ,  to  what e x te n t  do you 
use t e s t  r e s u l t s  t o  a s s i s t  
th e  p u p il  to  u n d e rs ta n d  h is  
own p e rso n a l s t r e n g th s  and 
w eaknesses in  o rd e r  to  make 
d e c is io n s  abou t ijnmediato 
problem s?
12 . When th e  need a r i s e s ,  
how f re q u e n t ly  do you use 
t e s t  r e s u l t s  t o  h e lp  th e  
p u p il  u n d e rs ta n d  h i s  own 
i n t e r e s t s  and a b i l i t i e s ?
1 3 . When th e  problem  a r i s e s  
t o  wliat deg ree  do you use 
t e s t  r e s u l t s  t o  a s s i s t  th e  
in d iv id u a l  t o  id e n t i f y  a re a s  
o f  i n t e r e s t s  w hich shou ld  be 













TABLE 1 8 — C o n tin u e d





















Neve r  
(no u se )
No No.
14 . When tl ie  need a r i s e s ,  
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  a s  an a id  when 
c o n fe r r in g  w ith  th e  p u p il  
abou t h is  p e rs o n a l a d j u s t ­
ment?
1 5 . When th e  problem  a r i s e s  
t o  w hat deg ree  do you use 
t e s t  r e s u l t s  a s  a  s tim u lu s  
t o  encourage th e  p u p il  t o  
com plete schoo l?
1 6 . When th e  need a r i s e s ,  
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  t o  a id  th e  
p u p il  in  th e  s e le c t io n  o f 
c o u rse s  a f t e r  c o n s id e r in g  
th e  p u p i l 's  p a s t  a c h ie v e ­
ment?
11 25 4o 15 23 8 10
17 27 2h 38 12 19
13 20 23 36 19 30
TABLE 18 - -C on tinued























(no u s e )
No.
1 7 . >rhen th e  problem  o c­
c u r s ,  how f r e q u e n t ly  do you 
use t e s t  r e s u l t s  t o  d i r e c t  
th e  p u p il  in to  o r  away from  
c e r t a in  co u rses?
1 8 . When th e  need a r i s e s ,  
t o  what deg ree  do you use 
t e s t  r e s u l t s  as  an a id  when 
e n r o l l in g  new p u p ils ?
1 9 . When th e  problem  oc­
c u r s ,  t o  what e x te n t  do you 
use t e s t  r e s u l t s  a s  an a id  
when a s s i s t i n g  th e  p u p il  to  
make a  ch o ice  o f  v o c a tio n a l 
t r a i n i n g  o r  th e  s e le c t io n  











19 30 28 44 11 10
TABLE 18 — C o n tin u e d






















(no u se )
No.
20 . When th e  need a r i s e s ,  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  as  a  b a s is  f o r  
r e p o r t in g  th e  in d i v id u a l 's  
a b i l i t y ,  ach ievem en t, and 
sch o o l ad ju stm en t t o  p a r ­
e n ts?
21. VThen th e  problem  o c­
c u rs  , how e x te n s iv e ly  do you 
use t e s t  r e s u l t s  a s  an a id  
t o  h e lp  th e  p a re n t jnalœ 
p la n s  f o r  th e  p u p i l 's  f u tu r e  
c a re e r?
12 19 20 32 15 24 11 11 0
l4 22 26 4 l 10 11 11
T o t a l s 152 22 283 4 l 123 18 53 8 44 26 1 2
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choice "between a v o c a tio n a l p re p a ra t io n  o r th e  s e le c t io n  o f  a c o lle g e , 
th a n  fo r  any o f th e  o th e r  su b o rd in a te  c r i t e r i a .  A m ajor use was made 
o f  t e s t  r e s u l t s  to  a s s i s t  th e  p u p il  to  understand  h is  own s tre n g th s  and 
w eaknesses, and to  a s s i s t  th e  in d iv id u a l to  id e n t i f y  a re a s  o f  in t e r e s t s  
which should be in v e s t ig a te d  f u r th e r .  The l e a s t  use made o f  t e s t  r e ­
s u l t s  was when e n ro l l in g  a new p u p il  and when c o n fe rr in g  w ith  th e  p u p il  
about h is  p e rso n a l ad ju stm en t. According to  in te rv ie w e e s , e i th e r  th e re  
were no t e s t  r e s u l t s  a v a i la b le  o r  t e s t  r e s u l t s  were no t forw arded by 
th e  t r a n s f e r r in g  schoo l to  th e  school re c e iv in g  th e  new p u p i l . A lso , 
th e re  -vras no t s u f f ic ie n t  tim e to  ad m in is te r a b a t te r y  o f  t e s t s  to  each 
new p u p il  fo r  en ro llm en t p u rp o ses . According to  one in te rv iew ee  lo c a te d  
n ea r an a i r  b a se : "We would be doing no th ing  b u t t e s t in g  new p u p i l s ."
The ex p lan a tio n  given in  th e  p rev io u s  s e c tio n  e x p la in s  why t e s t  r e s u l t s  
were no t used when c o n fe rr in g  w ith  th e  p u p il  about h is  own ad ju stm en t.
When th e  sco rin g  form ula was computed, th e  average w eighted 
sco re  o f  th e  group was k .5  which i s  equal to  a r a t in g  o f  "Above A verage." 
Thus by re fe re n c e  to  th e  d e f in i t io n  o f th e  r a t i n g ,  guidance p erso n n e l 
who p a r t i c ip a te d  in  t h i s  in q u iry  averaged s tudy ing  and u sin g  t e s t  r e ­
s u l t s  fo r  counseling  w ith  p u p ils  an d /o r p a re n ts ,  when th e  need o ccu rs , 
roughly  60 to  79 p e r cen t o f  th e  tim e.
Making E d u ca tio n a l and V ocational P lan s  ( l  1 . )
Table 19 shows th a t  guidance p erso n n e l made ex ten s iv e  use o f  
t e s t  r e s u l t s  to  h e lp  p u p ils  fo rm u la te  e d u c a tio n a l and v o c a tio n a l p la n s .  
E ig h ty -e ig h t p e r  cen t o f  th e  re p o r tin g  guidance p erso n n e l used t e s t  re ­
s u l t s  from 40 to  100 p e r cen t o f  th e  tim e fo r  t h i s  pu rpose . Con­
v e rs e ly , 12 p e r cen t used t e s t  r e s u l t s  fo r  t h i s  same purpose only  39
TABLE 19
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22. When th e  problem  o c c u rs , 
t o  what e x te n t  do you use 
t e s t  r e s u l t s  t o  h e lp  th e  pu­
p i l  r e f in e  h i s  d e c is io n s  
le a d in g  to  a  v o c a tio n a l o r  
p r o f e s s io n a l  cho ice? 13 20 29 46 9 l4 7 11 3 5 1 2 1 2
2 3 . Vrhen th e  need a r i s e s ,  
t o  what deg ree  do you use 
t e s t  r e s u l t s  as  an a id  to  ex ­
p la in  a p t i tu d e  and ach iev a - 
ment when a d v is in g  th e  p u p il  
co n ce rn in g  e d u c a tio n a l o r  
v o c a t io n a l  d e c is io n s? 19 30 25 39 13 20 3 5 1 2 1 2 1 2
2 h . When th e  need a r i s e s ,  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  t o  compare th e  
in d i v id u a l 's  i n t e r e s t s  w ith  
th e  p a t te r n  o f  i n t e r e s t s  o f  
s u c c e s s fu l  w orkers in  g iven  
v o c a t io n a l  a re a s? 10 16 15 24 12 19 13 20 7 11 1 2 5 8
T o ta ls 42 22 69 36 34 18 23 12 11 6 3 2 7 4
s>
119
per cen t o f th e  tim e o r le s s .  I t  appears th e n  th a t  th i s  l a t t e r  group 
could be shown how t e s t  r e s u l t s  may be used fo r  h e lp ing  p u p ils  make edu­
c a tio n a l and v o c a tio n a l p la n s .
Under t h i s  c r i t e r i a ,  more use was made o f t e s t  r e s u l t s  to  ex p la in  
th e  a p titu d e  and achievem ent o f th e  p u p il  when adv isin g  th e  p u p il  con­
cern ing  e d u c a tio n a l o r v o ca tio n a l d e c is io n s  than  fo r  any o f th e  o th e r  
subord inate  c r i t e r i a .  The l e a s t  use o f t e s t  r e s u l t s  was made fo r  com­
paring  th e  in d iv id u a l 's  in t e r e s t s  w ith  th e  p a t te rn  of in t e r e s t s  o f suc­
c e s s fu l workers in  g iven v o ca tio n a l a re a s .  Some o f  th e  in te rv iew ees 
s ta te d :  "There a re  to o  many v o cations  fo r  us to  know a g re a t d e a l
about thousands o f  vocations and q u ite  f re q u e n tly  th e  p a t te rn  o f  i n t e r ­
e s ts  o f su c c e ss fu l w orkers i s  no t a v a i la b le  t o  compare w ith  th a t  o f  th e  
p u p il ."  A freq u en t com plaint was th a t  norms s im ila r  to  th e  G eneral 
A ptitude T est B a tte ry  should be made a v a i la b le  to  guidance p e rso n n e l. 
While not a d e f ic ie n c y , th i s  p o ss ib ly  accoun ts fo r  th e  reason  th a t  t e s t  
r e s u l t s  a re  no t used fo r  t h i s  purpose more e x te n s iv e ly .
When th e  average w eighted score o f th e  group was computed, i t  
was found to  be 4 .4 .which i s  e q u iv a len t to  a r a t in g  of "Above A verage." 
T herefore by d e f in i t io n ,  guidance p erso n n e l who p a r t ic ip a te d  in  t h i s  
in v e s t ig a t io n  averaged studying and using  t e s t  r e s u l t s ,  when a p p lic a b le ,  
to  guide p u p ils  when making e d u ca tio n a l and v o ca tio n a l p la n s , roughly  
60 to  79 per cen t o f th e  tim e.
Improving C ounselor, T eacher, and Parent 
U nderstanding o f In d iv id u a l P u p ils  (J  1 .)
Table 20 re v e a ls  th a t  t e s t  r e s u l t s  were used e x te n s iv e ly  to  a id  
in  th e  understand ing  o f th e  p u p il .  E igh ty -seven  per cen t o f th e
TABLE 2 0 - -C o n t in u e d
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No T
2U. When th e  need o c c u rs ,  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  when form u­
l a t i n g  case  s tu d ie s  o f  c e r ­
t a i n  p u p ils?
2 9 . When th e  problem  
a r i s e s ,  to  what degree  do 
you use t e s t  r e s u l t s  when 
s tu d y in g  th e  a l l - a ro u n d  
developm ent o f  in d iv id u a l  
p u p ils ?













guidance p erso n n e l re p o r tin g  used t e s t  r e s u l t s  f o r  t h i s  purpose 40 to  
100 p e r  cen t o f  th e  tim e . On th e  o th e r hand 13 p e r  cen t used t e s t  r e ­
s u l t s  fo r  improving co u n se lo r, te a c h e r ,  and p a re n t understand ing  o f 
in d iv id u a l p u p ils  on ly  39 p e r cen t o f  th e  tim e o r l e s s .  I t  appears 
th e n  th a t  improvements in  th e  use o f  t e s t  r e s u l t s  by guidance p erso n n e l 
f o r  t h i s  purpose can be made. To b e t t e r  u n d ers tan d  t h e i r  p u p ils  t h i s  
l a t t e r  group should be helped  to  improve t h e i r  in t e r p r e ta t io n  o f t e s t  
r e s u l t s .
More use vas made o f  t e s t  r e s u l t s  to  s tu d y  th e  a l l-a ro u n d  de­
velopment o f  in d iv id u a l p u p ils  th a n  fo r  any o f  th e  o th e r  subord inate  
c r i t e r i a .  Note th e  p e r cen t responding  "Always" and "Very O ften" to  
Q uestion  29. A m ajor use was made o f t e s t  r e s u l t s  to  screen  p u p ils  fo r  
s p e c ia l  in s t r u c t io n  o r guidance and to  co n fer w ith  te a c h e rs  about in d i­
v id u a l p t ç i l s .  When fo rm u la tin g  case s tu d ie s  o f  c e r ta in  p u p ils ,  t e s t  
r e s u l t s  were used le a s t  to  id e n t i f y  p u p ils  who were not s u f f ic ie n t ly  
m o tiv a ted  to  do t h e i r  b e s t  o r th o se  who were push ing  them selves beyond 
t h e i r  c a p a c ity . A la ck  o f tim e was c i te d  by c e r t a in  in te rv iew ees  as 
th e  m ajor cause fo r  no t making case  s tu d ie s .  Some in te rv iew ees  ex ­
p la in e d  th a t  a la c k  o f p ro p er in fo rm atio n  and a la ck  o f  p roper cumu­
la t iv e  reco rd s  were th e  m ajor o b s ta c le s  causing  seme guidance p erso n n e l 
to  th in k  th a t  case s tu d ie s  a re  to o  tim e-consum ing and no t n e c e s s a r i ly  
b e n e f ic ia l  to  th e  p u p il o r cou n se lo r.
The com putation o f th e  sco rin g  form ula re v e a le d  an average 
w eighted sco re  o f 4 .$  which corresponds to  a r a t in g  o f "Above A verage." 
Hence by d e f in i t io n  o f  th e  r a t in g ,  guidance p e rso n n e l who p a r t i c ip a te d  
in  t h i s  in q u iry  averaged s tudy ing  and using  t e s t  r e s u l t s  to  improve
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counselor, te ach e r, and parent understanding o f in d iv idua l p u p ils , when 
the  need occurs, roughly 60 to  79 per cent of the  tim e.
Reports to  Colleges and 
Prospective Employers (K 1 .)
Table 21 reveals  th a t  guidance personnel used t e s t  r e s u l ts  ex­
te n s iv e ly  fo r  rep o rtin g  purposes to  co lleges and prospective employers. 
E igh ty -e igh t per cent of the  rep o rtin g  guidance personnel forwarded 
t e s t  r e s u l ts  to  educational in s t i tu t io n s  and prospective  employers Uo 
to  100 per cent of the  tim e. Conversely, 12 per cent o f th is  same 
group used t e s t  r e s u l ts  fo r th i s  same purpose only 39 per cent of the  
time or le s s .  No reason was advanced by th i s  l a t t e r  group as to  why 
t e s t  r e s u l ts  were not used more ex ten siv e ly  except to  say th a t  " te s t  
r e s u l ts  are  not u su ally  requested ."
I t  i s  in te re s t in g  to  note th a t  t e s t  r e s u lts  were used more fo r 
rep o rtin g  to  p rospective employers than  fo r rep o rtin g  to  educational 
in s t i tu t io n s .  A p o ssib le  reason fo r th i s  is  th a t  fewer p u p ils  en te r 
co llege than en te r the  employment f ie ld .  However, i t  would be alarm ing 
to  le a rn  th a t  p rospective employers request t e s t  re s u l ts  more f r e ­
quently  than do educational in s t i tu t io n s .
When the  scoring formula was computed the average weighted score 
of th e  group was ^.8 which i s  equal to  a ra tin g  of "Above Average."
Thus by re fe r r in g  to  the  d e f in itio n  of the  ra tin g , guidance personnel 
who p a r t ic ip a te d  in  th i s  in v e s tig a tio n  averaged using t e s t  r e s u l ts  to  
rep o rt to  co lleges and prospective employers, when ap p licab le , roughly 
60 to  79 per cent o f the  tim e.
TABLE 21
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30 . When th e  need  o c c u r s ,  
how f r e q u e n t ly  do you f o r ­
w ard  th e  i n d i v i d u a l 's  t e s t  
r e s u l t s  t o  an  e d u c a t io n a l  
i n s t i t u t i o n ?
31 . When th e  p rob lem  o c ­
c u r s ,  how o f te n  do y o u , when 
r e q u e s te d ,  fo rw a rd  th e  i n ­
d i v i d u a l ' s  t e s t  r e s u l t s  t o  
p r o s p e c t iv e  em p lo y e rs?




















An exam ination o f  Table 22, p r o f i l e  fo r  guidance p e rso n n e l, shows 
th a t  th e  t o t a l  average w eighted sco re  (broken l i n e )  o f  th e  group was 
k .h  which i s  eq u iv a le n t to  an o v e ra l l  r a t in g  o f  "Above A verage." Hence 
by re fe re n c e  to  th e  d e f in i t io n  o f  th e  r a t in g ,  t h i s  group o f  guidance 
p erso n n e l averaged  study ing  and u sin g  t e s t  r e s u l t s  to  a id  in  th e  so ­
lu t io n  o f  e d u c a tio n a l problem s, when th e  need o c c u rs , roughly  60 to  79 
p e r cen t o f  th e  tim e.
The h i p e s t  r a t in g  a t ta in e d  by guidance p e rso n n e l in  th e  use o f 
t e s t  r e s u l t s  was fo r  th e  c r i t e r i a .  A p p ra isa l o f  Academic A b il i ty .  The 
low est r a t in g  was a t ta in e d  fo r  th e  c r i t e r i a .  A p p ra isa l o f  P e r s o n a li ty .  
With t h i s  ex cep tio n  th e  guidance p e rso n n e l who p a r t i c ip a te d  in  t h i s  
study c o n s is te n t ly  a t ta in e d  r a t in g s  o f "Above A verage." The absence o f 
d ip s  and v a l le y s  in  th e  p r o f i l e  l in e  denotes c o n s is te n t  average use o f 
t e s t  r e s u l t s  by th e  t o t a l  group.
I t  i s  ap paren t th a t  improvements in  th e  use o f  t e s t  r e s u l t s  by 
guidance p erso n n e l may be made. During t h i s  p e r io d  o f  e d u c a tio n a l 
c r i s i s ,  w ith  s p e c ia l  emphasis being  p la ced  on th e  id e n t i f i c a t i o n  o f  th e  
ta le n te d ,  guidance p erso n n e l should  be p a r t i c u la r ly  aware th a t  more use 
should be made o f t e s t  r e s u l t s  and more e f f o r t  expended to  id e n t i f y  th e  
academic a b i l i t i e s  o f  p u p ils  which need to  be developed f u r th e r .
Table l6 ,  which d ea ls  w ith  th e  c r i t e r i a ,  A p p ra isa l o f  Achievement 
as R ela ted  to  A b i l i ty ,  shows th a t  20 p e r cen t o f th e  re p o r tin g  group 
d id  no t use t e s t  r e s u l t s  e x te n s iv e ly  fo r  t h i s  purpose. Guidance p e rso n ­
n e l making responses which f a l l  w ith in  t h i s  c a teg o ry  should  re c e iv e  some 
help  and re -e d u c a tio n  in  th e  use o f  t e s t  r e s u l t s  fo r  t h i s  pu rpose . For
TABLE 2 2
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exam ple, i t  would be a sim ple  m a t te r  t o  p o in t  o u t how and where t o  ob­
t a i n  th e  p ro p e r  in fo rm a tio n  from w hich t o  c o n s tru c t  s c a t te r g ra m s .
One o f  th e  b a s ic  re a so n s  f o r  th e  low ran k in g  o f  th e  p a r t i c i ­
p a t in g  group f o r  th e  c r i t e r i a ,  A p p ra is a l  o f  P e r s o n a l i ty ,  i s  p ro b ab ly  
due t o  th e  l im i t a t i o n s  o f  p e r s o n a l i t y  in s tru m e n ts . The low ran k in g  may 
no t be due t o  a la c k  o f  knowledge o r  t o  a la c k  o f  p r o f e s s io n a l  edu­
c a t io n ,  b u t  r a t h e r  to  th e  cogn izance  o f  th e  l im i t a t i o n s  o f  such i n s t r u ­
m en ts. However, some o f  th e  g u idance  p e rso n n e l in te rv ie w e d  f e l t  t h a t  
a d d i t io n a l  p r o f e s s io n a l  t r a i n in g  i s  d e s i r a b le  so t h a t  gu idance  p e rso n n e l 
can r e c o g n iz e , a t  l e a s t ,  g ro ss  p e r s o n a l i t y  d e fe c ts  and w eaknesses and 
th e re b y  be a b le  to  make recom m endations f o r  s p e c ia l iz e d  a id  when th e  
o c c as io n  w a r ra n ts .
W ith th e  e x c e p tio n  o f  c r i t e r i a  d e a lin g  w ith  th e  A p p ra is a l  o f 
Academic A b i l i t y  and th e  A p p ra is a l  o f  Achievem ent a s  R e la te d  t o  A b i l i t y ,  
abou t 12 p e r  c e n t o f  th e  r e p o r t in g  gu idance  p e rso n n e l c o n s i s t e n t ly  made 
re sp o n se s  tow ard  th e  low er end o f  th e  s c a l e .  I t  i s  t h i s  group t h a t  i s  
in  need o f  im m ediate in - s e r v ic e  t r a i n i n g  and re -e d u c a t io n  in  th e  use o f  
t e s t  r e s u l t s .
Guidance p e rso n n e l who p a r t i c i p a t e d  in  t h i s  s tu d y  c o n s i s t e n t ly  
a t t a in e d  h ig h e r  r a t in g s  when compared w ith  th e  c r i t e r i a  o f  t e s t  usage 
f o r  gu idance  p e rs o n n e l, th a n  d id  e i t h e r  a d m in is t r a to r s  o r  c lassroom  
te a c h e rs  when compared w ith  c r i t e r i a  f o r  a d m in is t r a to r s  o r  c lassroom  
te a c h e rs  r e s p e c t iv e ly .  T h is  i s  t o  be ex p e c te d  s in c e  gu idance  p e rso n n e l 
u s u a l ly  p o s s e s s  more p r o f e s s io n a l  t r a i n i n g  and i n t e r e s t  in  th e  gu idance 
f i e l d .
CHAPTER V 
CLASSROOM USES OF TEST RESULTS
T h is  c h a p te r  i s  concerned  w ith  th e  u se s  made o f  t e s t  r e s u l t s  by  
c lassroom  te a c h e r s .  The d a ta  p re s e n te d  show th e  e x te n t  t o  which c l a s s ­
room te a c h e r s  r e p o r te d  th e y  used  t e s t  r e s u l t s  and h e lp  t o  de te rm ine  
w hether th e  e x te n t  o f  th e s e  u ses  compare fa v o ra b ly  o r  u n fav o ra b ly  w ith  
c r i t e r i a  o f  p ro p e r  u se . The d e r iv e d  in fo rm a tio n  seek s  to  answ er th e  
q u e s tio n  "Axe s ta n d a rd iz e d  t e s t  r e s u l t s  b e in g  used  a d e q u a te ly  by c l a s s ­
room te a c h e r s  i n  s e le c te d  Oklahoma p u b l ic  sc h o o ls? "
R ep o rted  C lassroom  Uses o f  T e s t R e s u l ts  as 
Compared w ith  C r i t e r i a  o f  P ro p e r  Use
I f  th e  te a c h e r  i s  to  do an y th in g  beyond a d m in is te r in g  and s c o r in g  
th e  t e s t s ,  h i s  p a r t  in  th e  t e s t i n g  program  becomes an even more im­
p o r ta n t  one. The f i r s t  s te p  th e  te a c h e r  m ust ta k e  in  m aking u se  o f  
a v a i la b le  s ta n d a rd iz e d  t e s t  r e s u l t s  i s  t o  examine them and e x t r a c t  
some u s e fu l  in fo rm a tio n . The ease  and a c c u ra c y  w ith  which t e a c h e r s  
can i n t e r p r e t  t e s t  r e s u l t s  a re  o f  c o n s id e ra b le  im portance  . . .
Having o b ta in e d  in fo rm a tio n  from a v a i l a b le  t e s t  r e s u l t s  th e  te a c h e r  
m ust n e x t make some use o f  t h i s  in fo rm a tio n . I t  may be t h a t  th e  i n ­
fo rm a tio n  w i l l  be o f  most v a lu e  in  in c r e a s in g  th e  t e a c h e r 's  u n d e r­
s ta n d in g  o f  in d iv id u a l  p u p i ls  and o f  th e  c la s s  a s  a w hole. I t  seems 
l i k e l y ,  how ever, t h a t  i f  th e  t e s t  r e s u l t s  a c tu a l l y  do in c re a s e  such 
u n d e rs ta n d in g , seme k in d  o f  a c t io n  w i l l  be ta k e n  on th e  b a s i s  o f  th e  
in fo rm a tio n  o b ta in e d . C la sse s  may be d iv id e d  in to  groups f o r  i n ­
s t r u c t i o n a l  p u rp o se s ; seme rem e d ia l te a c h in g  o r  r e - te a c h in g  may be 
c a r r i e d  on i n  s p e c i f ic  a r e a s ;  s p e c ia l  a s s i s ta n c e  may be g iv en  to  
in d iv id u a l  p u p i l s ;  and t e s t  r e s u l t s  may be g iv en  to  in d iv id u a l  p u p i l s ;
1 2 8
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and t e s t  r e s u l t s  may be used  in  th e  d isc u ss io n  o f problem s w ith  
in d iv id u a l p u p ils  o r w ith  p a re n ts .^
The q u estio n s  shown in  Tables 23 th rough 3^ were d e riv e d  from 
and correspond w ith  th e  c r i t e r i a  exp la ined  in  Chapter I I .  The r a t io n a le  
on which th e se  ta b le s  were based  and in te rp re te d  i s  th e  same as  in  
C hapter I I I .
The responses o f th e  classroom  te a c h e rs  in d ic a te  th e  e x te n t to  
which t e s t  r e s u l t s  were used  fo r  classroom  purposes. The responses 
a ls o  r e f l e c t  th e  p ra c t ic e s  fo r  which t e s t  r e s u l t s  were used by c l a s s ­
room te a c h e rs  in  com parison w ith  c r i t e r i a  o f p roper u se .
The degree o f  r e la t io n s h ip  o f th e  responses made by classroom  
te a c h e rs  on q u e s tio n n a ire s  and th o se  made during  in te rv iew s  a s  computed 
th rough  th e  use o f  Spearm an's rho was .$4b which i s  s ig n i f i c a n t  a t  th e  
0 .0 1  le v e l .  By app ly ing  th e  " t"  t e s t  o f s ig n if ic a n c e  i t  was found th a t  
a Spearman rho must be .5 7 6  to  be s ig n if ic a n t  a t  th e  .05  le v e l  and .708  
t o  be s ig n if ic a n t  a t  th e  .0 1  le v e l .  Computation o f  Spearm an's c o e f­
f i c i e n t  o f c o r re la t io n  (rh o ) may be found in  Appendix A.
The A p pra isa l o f A b i l i t i e s  o f P u p ils  and C lass  (L 1 .)
Table 23 shows th a t  8b p e r  cen t o f th e  classroom  te a c h e rs  used 
t e s t  r e s u l t s  to  a p p ra ise  th e  a b i l i t i e s  o f in d iv id u a l p u p ils  and th e  
c la s s  bo to  100 per cen t o f  th e  tim e. Conversely 16 p e r  cen t used  t e s t  
r e s u l t s  fo r  t h i s  same purpose only  39 p e r cen t o f  th e  tim e o r l e s s .
This group o f classroom  te a c h e rs  d isc lo se d  th a t  more use was made o f 
t e s t  r e s u l t s  to  ap p ra ise  th e  s c h o la s t ic  a b i l i t y  o f p u p ils  th a n  o f  any
^Frances E. Crook, "The Classroom Teacher and S tand ard ized  
T e s ts ,"  Teachers C ollege Record, LVIII (December 1956), p . 16O.
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No.
1 . When th e  need a r i s e s ,  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  to  a p p ra ise  
th e  s c h o la s t ic  a b i l i t y  o f  
each  p u p il?
2 . When th e  problem  a r i s e s ,  
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  t o  ad ap t i n ­
s t r u c t io n  to  th e  s c h o la s t ic  
l e v e l  o f  th e  p u p il?
3 . When th e  need a r i s e s ,  to  
w hat e x te n t  do you use t e s t  
r e s u l t s  to  de term ine  i f  
th e r e  a re  d is c re p a n c ie s  be­
tw een  th e  p u p i l 's  c a p a c ity  
and h i s  achievem ent?
12 19
13
29 46 13 21 11
28 44 16 25 10 a
24 38 1 8 28 13
H
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No.
4 . When th e  need a r i s e s ,  
how o f te n  do you use t e s t  
r e s u l t s  to  determ ine  w hether 
th e  p u p i l 's  i n t e r e s t s  a re  in  
l i n e  w ith  h is  a b i l i t y ?
3 . When th e  need a r i s e s ,  to  
w hat d eg ree  do you use t e s t  
r e s u l t s  to  d e term ine  th e  
range and average  o f  th e  
m ental a b i l i t y  o f  th e  c la s s ?
T o t a l s 35
20 32 l4 22
11 23 36 14
11 124 40 70 2 2
8 13
33 1 1
10 I d 10
o 13
29 14 1 0
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o f th e  o th e r  subord inate  c r i t e r i a .  A m ajor use was made o f  t e s t  r e ­
s u l t s  to  determ ine i f  th e re  were d isc re p a n c ie s  between th e  p u p i l 's  
c a p a c ity  and achievem ent, and to  adap t in s t ru c t io n  to  th e  s c h o la s t ic  
le v e l  o f  th e  p u p il .  The l e a s t  use o f  t e s t  r e s u l t s  was made fo r  de­
te rm in in g  whether th e  p u p i l 's  i n t e r e s t s  were in  l in e  w ith  h is  a b i l i t y  
and to  deteim ine th e  range and average o f th e  m ental a b i l i t y  o f th e  
c la s s .  Seme o f  th e  in te rv iew ees  advanced op in ions as to  why t e s t  r e ­
s u l t s  were not used more fo r  th e se  l a t t e r  two purposes. Some ty p ic a l  
comments o f  th e  in te rv iew ees were to  th e  e f f e c t  th a t :  "We must be more
concerned w ith  te ach in g  th an  w orrying about th e  ever changing d ay -to - 
day in t e r e s t s  o f immature p u p ils .  T his i s  a problem fo r  th e  co u n se lo r. 
However, we do our b e s t to  he lp  when we have th e  o p p o rtu n ity  to  le a rn  
about th e  se rio u s  p u p i l 's  i n t e r e s t s .  As to  th e  m ental a b i l i t y  o f  th e  
c l a s s —we can do a f a i r l y  good job  o f  e s tim a tin g  a b i l i t y  and d o n 't  
always need t e s t  r e s u l t s  except fo r  extreme c a se s ."
When th e  sco rin g  form ula was computed, th e  average w eighted
score o f  th e  group was found to  be 4 .1  which corresponds to  a r a t in g  
o f  "Above Average." Thus by re fe re n c e  to  th e  d e f in i t io n  o f  th e  r a t in g ,  
th e  classroom  te a c h e rs  who p a r t i c ip a te d  in  t h i s  in v e s t ig a t io n  averaged 
s tudy ing  and using  t e s t  r e s u l t s  to  ap p ra ise  th e  a b i l i t i e s  o f p u p ils  o r 
a c l a s s ,  when a p p lic a b le , roughly  60 to  79 p e r cen t o f th e  tim e.
The A ppra isa l o f P u p il and C lass Achievement (L 2 .)
Table 2k  re v e a ls  th a t  80 p e r cen t o f th e  re p o rtin g  classroom  
te a c h e rs  used t e s t  r e s u l t s  to  a p p ra ise  p u p il and c la s s  achievement from 
ho to  100 per cent o f  th e  tim e. On th e  o th e r  hand 20 p e r  cent o f  th e
same group used t e s t  r e s u l t s  fo r  t h i s  purpose on ly  39 p e r cent o f  th e
TABLE 24
NUMBER AND PER CEMP OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING
ON THE USE OF TEST RESULTS FOR THE APPRAISAL OF PUPIL AND CLASS
ACHIEVEI4ENT FOR THE SCHOOL YEAR 1 9 5 8 -1 9 5 9


















No, No. % No. % No. % No. % No. % No. h
6 . When th e  problem  o c c u rs , 
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  t o  determ ine  
th e  achievem ent l e v e l  o f  
each  p u p il  in  th e  fundaiien- 
t a l  s u b je c ts ? 6 10 23 36 16 25 9 14 6 10 2 3 1 2
7- When th e  need  o c c u rs , 
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  to  e s tim a te  th e  
in d iv id u a l  p u p i l 's  p ro b ab le  
l e v e l  o f  achievem ent in  you r 
s u b je c t  f i e l d ? 11 17 23 36 8 13 l4 22 6 10 0 0 1 2
8 . When th e  need o c c u rs , to  
what e x te n t  do you use t e s t  
r e s u l t s  t o  de te rm in e  th e  
average achievem ent l e v e l  o f  
th e  c l a s s  in  th e  fundam ental 
s u b je c ts ? 5 8 24 30 9 14 9 8 l4 22 3 5 3 5
T o ta ls 22 11 70 37 33 17 28 15 26 14 5 3 5 3
(jOLU
1 3 ^
tim e o r l e s s .  I t  appears then  th a t  t h i s  l a t t e r  group o f te a c h e rs  could  
he shown th e  n e c e s s i ty  o f  using  t e s t  r e s u l t s  to  a p p ra ise  achievem ent. 
Three p e r  cen t o f  th e  group re p o rte d  th e y  "Never" used t e s t  r e s u l t s  to  
a p p ra ise  p u p il  o r c la s s  achievem ent.
Under t h i s  c r i t e r i a ,  classroom  te a c h e rs  used s tan d a rd ized  t e s t  
r e s u l t s  most f re q u e n tly  to  e s tim a te  th e  in d iv id u a l p u p i l 's  p robab le  
le v e l  o f  achievem ent in  t h e i r  own su b je c t f i e l d .  A major use was made 
o f  t e s t  r e s u l t s  to  determ ine th e  achievem ent le v e l  o f  each p u p il  in  th e  
fundam ental s u b je c ts .  However, t e s t  r e s u l t s  were used l e a s t  to  d e te r ­
mine th e  average achievem ent le v e l  o f  th e  c la s s  in  th e  fundam ental 
s u b je c ts .  Here as in  th e  p rev io u s s e c tio n  (A ppra isa l o f A b i l i t i e s  o f 
P u p il and C la ss )  t e s t  r e s u l t s  were used l e a s t  when th e  c la s s  was i n ­
volved . The use o f t e s t  r e s u l t s  to  g a in  a b e t t e r  understand ing  o f th e  
c l a s s ,  to  d isco v e r common problem s, academic d e f ic ie n c ie s ,  and 
academic s tre n g th s  and weaknesses o f  th e  c l a s s ,  m ight he lp  to  improve 
te a c h in g  e f f ic ie n c y .  These uses o f  t e s t  r e s u l t s  a re  w orth fu r th e r  
in v e s t ig a t io n .
When th e  sco rin g  foim ula was a p p lie d  th e  average w eighted sco re  
was 4 .1  which i s  equal to  a r a t in g  o f  "Above A verage." T herefo re  by 
re fe re n c e  to  th e  d e f in i t io n  o f th e  r a t i n g ,  th e  ty p ic a l  classroom  
te a c h e r  o f  th e  group q uestioned  ten d ed  to  s tudy  and use t e s t  r e s u l t s ,  
when th e  need o ccu rs , to  a p p ra ise  p u p il  and c la s s  achievem ent, rough ly  
60 to  79 p e r cen t o f th e  tim e.
Id e n tify in g  Normal, G if te d , and 
S low -Leam ing P u p ils  (L 3*)
T able 25 re v e a ls  th a t  82 p e r  cen t o f  th e  re p o r tin g  classroom
TABLE 25
LIUILBER Airo PER CENT OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING
ON THE USE OF TEST RESULTS FOR IDEIfPIFYING NORMAL, GIFTED, AND
SLOW-LEARNING PUPILS FOR THE SCHOOL YEAR 1 9 5 0 -1 9 5 9






















Neve r  
(no u s e )
No
9 .  When th e  n e e d  a r i s e s  
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s i s  f o r  i d e n t i f y i n g  th e  
n o rm a l, e x c e p t io n a l ly  b r jg h t j  
and  s lo w - le a m in g  p u p i l ;
1 0 . When th e  p rob lem  o c c u rs , 
how f r e q u e n t l y  do you use  
t e s t  r e s u l t s  t o  i d e n t i f y  th e  
p u p i l s  who need  s p e c i a l  o r  
p s y c h o lo g ic a l  h e lp ?
22 35 23 37 14
12 19 17 27 13






te a c h e rs  used t e s t  r e s u l t s ,  a s  a p a r t i a l  "basis, to  id e n t i f y  p u p ils  o f 
vary ing  m ental a b i l i t y  f ro a  4o to  100 per cent o f th e  tim e . C onversely, 
18 p e r  cen t used t e s t  r e s u l t s  f o r  t h i s  same purpose only  39 p e r  cen t 
o f  th e  tim e o r l e s s .  I t  has been exp lained  p re v io u s ly  (C hapter I I ) why 
i t  i s  e s s e n t i a l  to  id e n t i fy  and c la s s i fy  " t a l e n t . "  I t  i s  alarm ing to  
no te  t h a t  as  many as 18 p e r cen t o f th e  classroom  te a c h e rs  d id  no t use 
t e s t  r e s u l t s  more f re q u e n tly  to  id e n t if y  th e  a b i l i t y  o f p u p i ls .  Two 
p e r  cen t rev ea led  th ey  "Never" used  t e s t  r e s u l t s  to  id e n t i f y  norm al, 
g i f t e d ,  o r s low -learn in g  p u p ils .
The classroom  te a c h e rs  re p o rte d  th a t  t e s t  r e s u l t s  were used more 
f re q u e n tly  to  lo c a te  norm al, e x c e p tio n a lly  b r ig h t ,  and s lo w -learn in g  
p u p i ls ,  th an  to  id e n t i fy  p u p ils  who need sp e c ia l  or p sy ch o lo g ica l he lp . 
When questioned  as  to  why classroom  te a c h e rs  do not use t e s t  r e s u l t s  
more f re q u e n tly  fo r  t h i s  pu rp o se , some o f  th e  ty p ic a l  comments o f  th e  
in te rv iew ees  were to  th e  e f f e c t :  "What i s  th e  c r i t i c a l  score to  de­
te rm ine  when sp e c ia l o r p sy ch o lo g ica l a id  i s  needed? S h o u ld n 't t h i s  
be th e  c o u n se lo r 's  r e s p o n s ib i l i ty ?  Should classroom  te a c h e rs  r e ly  on 
paper and p e n c i l  t e s t s  fo r  t h i s  purpose?" These s ta tem en ts  m erely 
serve to  emphasize th a t  in - s e rv ic e  t r a in in g  i s  needed to  so lve  problons 
o f  t h i s  n a tu re . Again, as p o in te d  out in  th e  two p rev io u s s e c tio n s , 
te a c h e rs  use t e s t  r e s u l t s  more c o n s is te n tly  when th e  p u p il  i s  involved 
th a n  when a group o r  c la s s  i s  involved .
When th e  sco ring  form ula was c a lc u la te d , th e  average w eighted 
score o f  th e  group was 4 .3  which corresponds to  a r a t in g  o f  "Above 
A verage." Hence by d e f in i t io n ,  t h i s  group o f  classroom  te a c h e rs  
averaged study ing  and using  t e s t  r e s u l t s ,  when a p p lic a b le ,  to  id e n t i fy
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th e  norm al, g i f t e d ,  and s lo w -leam in g  p u p il s ,  rough ly  60 to  79 p e r cen t 
o f th e  tim e.
P u p il and C lass D iagnosis (M 1 . )
An exam ination o f  Table 26 shows th a t  72 p e r  c en t o f  th e  c l a s s ­
room te a c h e rs  used t e s t  r e s u l t s  to  100 p e r  cen t o f  th e  tim e to  
d iagnose th e  academic needs o f th e  p u p il  and c la s s .  On th e  o th e r  hand 
28 p e r  cen t re p o rte d  u sin g  t e s t  r e s u l t s  fo r  t h i s  same purpose only  39 
p e r cen t o f  th e  tim e o r l e s s .  I t  seems l i k e ly  th a t  t h i s  l a t t e r  group 
o f te a c h e rs  could b e n e f i t  from some in - s e rv ic e  t r a in in g  in  th e  use o f 
t e s t  r e s u l t s  fo r  d ia g n o s tic  purposes.
More use was made o f  t e s t  r e s u l t s  to  id e n t i f y  p u p ils  who need 
s p e c ia l  in s t r u c t io n ,  and to  d isco v er academic d i f f i c u l t i e s  in  s p e c if ic  
a r e a s ,  th an  fo r  any o f  th e  o th e r  subo rd ina te  c r i t e r i a .  A m ajor use 
made o f t e s t  r e s u l t s  was to  re v e a l th e  academic needs o f  th e  p u p il  o r
c la s s .  Of th e  su bo rd ina te  c r i t e r i a  l i s t e d ,  th e  l e a s t  use made o f  t e s t
r e s u l t s  was to  o b ta in  advance in fo rm ation  concern ing  th e  p ro f ic ie n c y  o f 
a c la s s  in  c e r ta in  s u b je c ts  o r g en e ra l p re p a ra tio n  and to  a sse ss  th e  
read in ess  o f c h ild re n  fo r  new le a rn in g . A p a r t i c u la r  weakness i s  
ev id en t in  reg a rd  to  a s se s s in g  re a d in e s s . Ten p e r  cen t o f  th e  group 
responded "Never" to  Q uestion 13- This weakness in  th e  use o f  t e s t  re ­
s u l t s  by th e  re p o r tin g  classroom  te a c h e rs  should  be rem edied as q u ick ly  
as p o s s ib le .  In  r e la t io n  to  th e  l e a s t  u se , h e re  ag a in  as in  th e  th re e  
p rev io u s  s e c tio n s ,  t e s t  r e s u l t s  were used more c o n s is te n t ly  by te a c h e rs  
when th e  in d iv id u a l p u p il  was invo lved  th a n  when a group o r c la s s  was 
concerned. The read e r should compare th e  responses  o f Q uestion 12 w ith  
th o se  o f  Q uestion l4  to  understand  b e t t e r  t h i s  concep t. One o f th e
TABLE 2 6
NUMBER AND PER CENT OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING
ON THE USE OF TEST RESULTS FOR PUPIL AND CLASS DIAGNOSIS
FOR THE SCHOOL YEAR 1 9 5 6 -1 9 5 9























(no u s e )
No
11 . When th e  n eed  a r i s e s ,  
t o  w hat d e g re e  do you  use 
t e s t  r e s u l t s  t o  i d e n t i f y  th e  
p u p i l s  w i th in  t h e  c l a s s  t h a t  
n eed  s p e c i a l  i n s t r u c t i o n  in  
t h e  b a s ic  s k i l l s ?
12 . When t h e  need  a r i s e s ,  
t o  w hat e x te n t  do you use 
t e s t  r e s u l t s  i n  o r d e r  t o  
r e v e a l  th e  academ ic  n eed s  
o f  th e  p u p i l  o r  c l a s s ?
1 3 . When th e  p rob lem  o c c u rs  
t o  w hat d e g re e  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l ,  
b a s i s  f o r  a s s e s s in g  r e a d i ­
n e s s  o f  c h i l d r e n  f o r  new 
le a r n in g ?
19 xo d.u X U XO 13
20 32 11 17 13 21 12 19
l 4 1 5 2 4 12 1 9 l 4 l 4
to
10
TABLE 2 6 --C o n .tin .u ed























( no use )
NcT  yT
14 . When th e  problem  o c­
c u r s ,  how e x te n s iv e ly  do you 
use  t e s t  r e s u l t s  t o  o b ta in  
advance in fo rm a tio n  concern  
in g  th e  p ro f ic ie n c y  o f  a  
c l a s s  in  c e r t a in  s u b je c ts  o r  
g e n e ra l p re p a ra tio n ?
1 5 . When th e  need o c c u r s , 
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  t o  d is c o v e r  
academ ic d i f f i c u l t i e s  in  
s p e c i f i c  a re a s?
26 4 i
24 38












reasons advanced by an in te rv iew ee  o f  th e  cause fo r  t h i s  i s :  "We c a n 't
be expected  to  com pile t e s t  r e s u l t s  so th a t  th e  p ro p er in te r p r e ta t io n  
and conclu sions concerning a group o r c la s s  can be made. I  doubt th a t  
I  know how to  do th i s  anyway. The p u p i l 's  t e s t  r e s u l t s  and p r o f i l e s  
a re  r e a d i ly  a v a i la b le  and th e re fo re  I  can pu t t h i s  in fo rm atio n  to  good 
use im m ed ia te ly ."
When th e  sco rin g  form ula was a p p lie d , th e  average w eighted score 
o f  th e  group was 3-6 which i s  equal to  a r a t in g  o f "Average." Thus by 
d e f in i t io n ,  th e  classroom  te a c h e rs  who p a r t i c ip a te d  in  t h i s  i n v e s t i ­
g a tio n  averaged  study ing  and u sin g  t e s t  r e s u l t s  to  make a p u p il  o r 
c la s s  d ia g n o s is , when th e  need o ccu rs , roughly  4o to  59 p e r  cen t o f  th e  
tim e.
D iagnosis o f  In d iv id u a l D iffe ren ces  
o f  P u p ils  and C lass ( M2 . )
Table 27 shows th a t  76 p e r cen t o f  th e  re p o r tin g  classroom  
te a c h e rs  used t e s t  r e s u l t s  to  d iagnose in d iv id u a l d if fe re n c e s  o f th e  
p u p ils  o r c la s s  from 40 to  100 per cen t o f  th e  tim e . C onversely , 2k  
p er cen t u t i l i z e d  t e s t  r e s u l t s  fo r  t h i s  same purpose o n ly  39 p e r cen t 
o f  th e  tim e o r  le s s .
A l i t t l e  more use tos made o f  t e s t  r e s u l t s  to  determ ine s p e c if ic  
s tre n g th s  and weaknesses o f  in d iv id u a l p u p i ls ,  and to  d isco v e r in d i ­
v id u a l d if f e re n c e s ,  th a n  to  re v e a l th e  n a tu re  and range o f  in d iv id u a l 
d if fe re n c e s  in  th e  c l a s s .  T his was to  be expected  because in  p rev ious 
s e c tio n s  i t  has been emphasized th a t  classroom  te a c h e rs  tended  to  make 
more use o f  t e s t  r e s u l t s  when th e  in d iv id u a l p u p il  i s  invo lved  th an  
when th e  c la s s  i s  invo lved .
TABLE 27
NUMBER AND PER CENT OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING ON
THE USE OF TEST RESULTS FOR DIAGNOSIS OF INDIVIDUAL DIFFERENCES OF
PUPILS AND CLASS FOR THE SCHOOL YEAR I 958 - I 959





















Neve r  
( no u se  )
No. % No. %
It) . When th e  problem  a r i s e s  
t o  what degree  do you use 
t e s t  r e s u l t s  to  d e term ine  
s p e c i f i c  s t r e n g th s  and weak­
n e s se s  o f  in d iv id u a l  p u p ils  
in  o rd e r  t o  d is c o v e r  e x i s t ­
in g  In d iv id u a l  d if f e r e n c e s ?
17* V/hen th e  problem  a r i s e s  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  t o  r e v e a l  th e  
n a tu re  and range o f  in d iv id ­
u a l  d i f f e r e n c e s  in  th e  
c la s s ?
T o t a l s
25 4o 12 19
22 35 l4 22
47 37 26 2 0
10 10 10 16
10 16 12 19
2 0 16 2 2 18
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When q u estioned  about in d iv id u a l d if f e re n c e s ,  a ty p ic a l  conment 
o f one o f  th e  in te rv iew ees  was: "What in d iv id u a l d if fe re n c e s  should
we look fo r?  I 'v e  h ea rd  about in d iv id u a l d if fe re n c e s  in  my u n iv e r s i ty  
courses b u t no th ing  s u f f i c i e n t ly  s p e c if ic  to  h e lp  me d isco v e r in d i ­
v id u a l d if fe re n c e s ."
A fte r  th e  sco rin g  form ula was c a lc u la te d ,  th e  average w eighted  
sco re  o f  th e  group was 3-8 which corresponds to  a r a t in g  o f  "Average." 
T herefore by d e f in i t io n ,  th e  average o f  th e  classroom  te a c h e rs  in  t h i s  
group tended  to  study  and use t e s t  r e s u l t s  to  d iagnose in d iv id u a l  d i f f e r ­
ences o f  th e  p u p ils  o r c l a s s ,  when th e  need o ccu rs , rough ly  kO to  59 
p e r  cen t o f th e  tim e.
P lann ing  I n s t r u c t io n a l  Programs 
f o r  th e  P u p il and C lass (N 1 . )
An exam ination o f  Table 28 re v e a ls  th a t  64 p e r  cen t o f  th e  c l a s s ­
room te a c h e rs  p a r t i c ip a t in g  in  t h i s  study  used t e s t  r e s u l t s  t o  p la n  in ­
s t r u c t io n a l  programs f o r  th e  p u p il  and c la s s  from 40 to  100 p e r c en t o f 
th e  tim e. On th e  o th e r  hand, 36 p e r  cen t o f  th e  same group used t e s t  
r e s u l t s  fo r  t h i s  same purpose o n ly  39 p e r cen t o f th e  tim e o r l e s s .
F ive p e r  cen t o f th e  classroom  te a c h e rs  "Never" used t e s t  r e s u l t s  fo r  
t h i s  purpose.
More use was made o f  t e s t  r e s u l t s  to  adap t in s t r u c t io n  to  i n d i ­
v id u a l needs th an  fo r  any o f  th e  o th e r  su b o rd in a te  c r i t e r i a .  Only 
average use was made o f  t e s t  r e s u l t s  to  h e lp  in d iv id u a l iz e  in s t r u c t io n  
and to  deteim ine a reaso n ab le  achievem ent le v e l  fo r  each p u p il .  The 
le a s t  use made o f t e s t  r e s u l t s  was fo r  c la s s i fy in g  p u p ils  w ith in  a room 
fo r  in s t r u c t io n a l  pu rposes and fo r  grouping p u p ils  w ith in  a c l a s s .
TABLE 28
NUMBER AND PER CENT OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING ON
THE USE OF TEST RESULTS FOR PLANNING INSTRUCTIONAL PROGRAÎ IS FOR THE
PUPIL AND CLASS FOR THE SCHOOL YEAR 1 9 5 8 -1 9 5 9






















(no u se )
No.
1 8 . When p la n n in g  in s t r u c ­
t i o n a l  program s f o r  th e  
p u p il  o r  c l a s s ,  t o  what ex ­
t e n t  do you use t e s t  r e s u l t s  
to  d e term in e  a  rea so n ab le  
achievem ent l e v e l  f o r  each  
p u p i l ?
1 9 . When th e  need a r i s e s ,  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s i s  t o  h e lp  in d iv id u a l iz e  
in s t r u c t io n  o r  to  b eg in  
d i f f e r e n t i a t e d  in s t r u c t io n ?
20. When th e  problem  o c ­
c u r s ,  to  what degree  do you 
use t e s t  r e s u l t s  a s  a 
p a r t i a l  b a s is  f o r  a d a p tin g  
in s t r u c t io n  t o  in d iv id u a l  
needs?
19 30 12 19
20 32 15 24









TABLE 28— C o n tin u e d

























21 . When th e  need a r i s e s ,  
how o fte n  do you use t e s t  
I n s u l ts  to  group p u p ils  
w ith in  a  c la ss?
22 . When th e  problem oc­
c u rs , how e x te n s iv e ly  do you 
use t e s t  r e s u l t s  to  c la s s i f y  
p u p ils  w ith in  a room f o r  
in s t r u c t io n a l  purposes?
13 13 21 12 19
11 17 13 21











Note th e  p ercen tage  o f th e  group which responded "Sometimes," "Seldom," 
and "Never" to  Q uestions 21 and 22.
The p r a c t ic e  o f classroom  te a c h e rs  using  t e s t  r e s u l t s  more f r e ­
q uen tly  when th e  in d iv id u a l could b e n e f i t  r a th e r  th a n  when a group o r 
c la s s  was concerned, fo llow s th e  p a t te rn  ex p la in ed  in  p rev io u s  s e c tio n s . 
However, i t  should be p o in ted  out th a t  5 p e r  cen t responded "Never" to  
Q uestion l8 .
Responses to  Q uestions 21 and 22 seem to  in d ic a te  th a t  "group­
ing" i s  a c o n tro v e rs ia l  e d u ca tio n a l p ra c t ic e  w hether i t  i s  in  a grade 
o r c la s s .  The f a c t  th a t  th e re  a re  sharp d iv is io n s  h ere  may re v e a l no t 
a la ck  o f th e  use o f t e s t  r e s u l t s  bu t r a th e r  th e  d if fe re n c e s  in  edu­
c a t io n a l  p h ilo sophy . Whatever th e  reaso n , s e v e ra l o f th e  in te rv iew ees 
ag reed , s e p a ra te ly ,  in  t h e i r  b a s ic  th in k in g , th a t  th e y  "d id  not e x a c tly  
know what f a c to r s  to  use as a b a s is  fo r  g roup ing ."  O thers expressed  
th e  op in ion  th a t  i f  grouping were accom plished " i t  would no t do any 
good because th e re  a re  not enough te a c h e rs  o r  classroom s to  go around ."
G en era lly  speaking , th e  use o f  t e s t  r e s u l t s  as measured by th e se  
c r i t e r i a  were below th e  s tandards o f use o f a l l  th e  o th e r  c r i t e r i a  fo r  
classroom  te a c h e rs .
When th e  sco rin g  formula \rs.s a p p lie d , th e  average w eighted 
score o f th e  group was 3-^ which i s  equal to  a r a t in g  o f  "Average." 
Hence by d e f in i t io n ,  th e  ty p ic a l  classroom  te a c h e r  in  t h i s  sample 
seemed to  study  and use t e s t  r e s u l t s  to  p la n  in s t r u c t io n a l  programs fo r  
th e  p u p il  and c la s s ,  when a p p lic a b le , roughly  UO to  59 p e r cen t o f th e  
t im e .
l k 6
P lann ing  Remedial I n s tru c t io n  (N 2 . )
Table 29 re v e a ls  th a t  79 p e r cen t o f th e  re p o r tin g  classroom  
te a c h e rs  used t e s t  r e s u l t s  to  p la n  rem edial in s t r u c t io n  4o to  100 p e r 
cen t o f th e  tim e. C onversely , 21 p e r cen t o f  th e  same group re p o rte d  
using  t e s t  r e s u l t s  f o r  t h i s  same purpose on ly  39 p e r  cen t o f  th e  tim e 
o r le s s .  While no t a m ajor d e f ic ie n c y  o r w eakness, i t  appears th a t  a 
h ig h e r degree o f  p ro f ic ie n c y  in  th e  use o f  t e s t  r e s u l t s  f o r  t h i s  p u r ­
pose could be accom plished by t h i s  group o f classroom  te a c h e rs .
More use was made o f t e s t  r e s u l t s  to  id e n t i f y  th e  academic de­
f ic ie n c ie s  o f in d iv id u a l  p u p ils  th an  to  app ly  a p p ro p ria te  rem ed ial 
m easures. I f  th e  fo m e r  su bo rd ina te  c r i t e r i a  can be accom plished and 
th e  l a t t e r  su b o rd in a te  c r i t e r i a  not c a r r ie d  o u t,  th e  p lanned  rem ed ial 
m easures o r programs a re  only  h a l f  accom plished. T h e re fo re , i f  any d e­
f ic ie n c y  o r weakness i s  p re se n t under t h i s  c r i t e r i a  i t  i s  in  th e  use 
o f  t e s t  r e s u l t s  to  ap p ly  ap p ro p ria te  rem ed ial m easures. Here th e n  i s  
an im portan t segment o f  t h i s  study  to  he lp  deteim ine th e  in - s e rv ic e  
needs o f  some o f th e  classroom  te a c h e rs .
A fte r  th e  s c o rin g  formula was computed, th e  average w eighted 
score o f  th e  group was 3-9 which i s  e q u iv a le n t to  a r a t in g  o f  "Average." 
T herefore by r e f e r r in g  to  th e  d e f in i t io n  o f  th e  r a t in g ,  t h i s  group o f 
classroom  te a c h e rs  averaged study ing  and u sin g  t e s t  r e s u l t s  to  p la n  
rem edial in s t r u c t io n ,  when th e  need o ccu rs , roughly  40 to  59 p e r cen t 
o f th e  tim e.
The S e le c tio n  o f I n s t ru c t io n a l  M a te r ia ls  (N 3 -)
An exam ination o f Table 30 shows th a t  63 p e r cen t o f th e  c l a s s ­
room te a c h e rs  p a r t i c ip a t in g  in  th i s  study  used t e s t  r e s u l t s  as  a p a r t i a l
TABLE 29
NUI-IBER AI® PER CERT OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING
ON THE USE OF TEST RESULTS FOR PLANIHNG REI4EDIAL INSTRUCTION
FOR THE SCHOOL YEAR I 958 - I 959






















(no u se )
No
2 3 . When th e  need o c c u rs , 
t o  what e x te n t  do you use 
t e s t  r e s u l t s  to  id e n t i f y  th e  
academ ic d e f ic ie n c ie s  o f  
in d iv id u a l  p u p ils ?
24. When th e  problem  
a r i s e s ,  how o f te n  do you 
use t e s t  r e s u l t s  a s  a  p a r ­
t i a l  gu ide to  app ly  ap p ro ­
p r i a t e  rem ed ia l m easures?

















NUMBER AND PER CEI® OF THE RESPONSES OF 6 ]  CLASSROOM TEACHERS REPORTING
ON THE USE OF TEST RESULTS FOR THE SELECTION OF INSTRUCTIONAL
MATERIALS FOR THE SCHOOL YEAR 1 9 5 8 -1 9 5 9

























2 5 . V/hen th e  need o c c u rs , 
t o  what degree  do you use 
t e s t  r e s u l t s  as  a  p a r t i a l  
gu ide  f o r  th e  s e le c t io n  and 
a d a p ta t io n  o f  in s t r u c t io n a l  
m a te r ia ls  and procedui’e s ï 17 27 14 22 8 13 21 10
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b a s is  fo r  th e  s e le c tio n  o f in s t r u c t io n a l  m a te r ia ls  40 to  100 p e r cen t 
o f  th e  tim e. In v e rse ly , 37 p e r  cen t o f  t h i s  same group re p o rte d  using  
t e s t  r e s u l t s  fo r  t h i s  id e n t ic a l  purpose on ly  39 p e r  cen t o f  th e  tim e or 
l e s s .
Table 30 re v e a ls  th a t  t e s t  r e s u l t s  a re  seldom used fo r  th e  se ­
le c t io n  o f  in s t r u c t io n a l  m a te r ia ls .  The use o f  t e s t  r e s u l t s  fo r  t h i s  
purpose ranks below th e  s tan d ard s  o f  a l l  o th e r c r i t e r i a  fo r  classroom  
te a c h e rs - -e x c e p t fo r  p lann ing  in s t r u c t io n a l  program s. T h ere fo re , t h i s  
group o f  re p o r tin g  te a c h e rs  could  probab ly  use some p ro fe s s io n a l  in ­
s tru c t io n  in  le a rn in g  how t e s t  r e s u l t s  can be employed advantageously  
in  th e  s e le c t io n  o f  in s t r u c t io n a l  m a te r ia ls .
In  t h i s  use o f  t e s t  r e s u l t s  i t  i s  e s s e n t ia l  t h a t  th e  classroom  
te a c h e r  know th e  common group needs o f  h is  p u p ils ,  a s  w e ll as in d i ­
v id u a l needs, in  o rd e r to  s e le c t  in s t r u c t io n a l  m a te r ia ls .  The lower 
o v e ra l l  rank ing  o f th e  group fo r  t h i s  c r i t e r i a  i s  evidence to  show th a t  
t h e i r  use o f  t e s t  r e s u l t s  fo llo w s , as  exp la ined  p re v io u s ly , th e  p a t te rn  
o f u sin g  t e s t  r e s u l t s  more fo r  th e  b e n e f i t  o f th e  in d iv id u a l th a n  fo r  
a group o r c la s s .
When th e  sco rin g  form ula was c a lc u la te d , th e  average w eighted 
score o f th e  group was 3 .4  which i s  equal to  a r a t in g  o f  "Average."
Thus by r e f e r r in g  t o  th e  d e f in i t io n  o f  th e  r a t in g ,  th e  average c la s s ­
room te a c h e r  o f th e  group questioned  in  t h i s  in v e s t ig a t io n  tended  to  
study and use t e s t  r e s u l t s ,  when a p p lic a b le , fo r  th e  s e le c t io n  o f  in ­
s t ru c t io n a l  m a te r ia ls ,  roughly  40 to  59 p e r  cen t o f th e  tim e.
M otiva tion  o f  P u p ils  (N 4 .)
Table 31 shows th a t  73 per cen t o f th e  re p o r tin g  classroom
TABLE 31
NUIvlBER AI'ID PER CEOT OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING
ON THE USE OF TEST RESULTS FOR THE MOTIVATION OF PUPILS
FOR THE SCHOOL YEAR 1 9 5 0 -1 9 5 9





















Neve r  
(no u se )
No.
2 6 . When th e  problem  
a r i s e s ,  to  what d ec ree  do 
you use t e s t  r e s u l t s  to  
d is c o v e r  th e  academ ic p ro g ­
r e s s  b e in g  made by th e  
p u p il?
2 7 . When th e  need o c c u is ,  
how e x te n s iv e ly  do you use 
t h i s  in fo rm a tio n  t o  s tim u ­
l a t e  th e  l e a r n e r 's  i n t e i e s t  
in  h i s  own p ro g re ss?
T o ta ls















te a c h e rs  used t e s t  r e s u l t s  fo r  m o tiv a tio n  purposes 4o to  100 p e r cen t 
o f  th e  tim e . On th e  o th e r hand, 27 p e r  cen t o f th e  same group used 
t e s t  r e s u l t s  f o r  t h i s  same purpose 39 p e r  cen t o f th e  tim e o r l e s s .
Four p e r  cen t o f  th e  group re p o r te d  th e y  "Never" used t e s t  r e s u l t s  fo r  
t h i s  pu rpose . Here i s  a problem a re a  w herein  some p ro fe s s io n a l  a s s i s t ­
ance could be p rov ided  to  s tre n g th e n  th e  classroom  te a c h e r 's  use o f  
t e s t  r e s u l t s .
More use was made o f t e s t  r e s u l t s  to  d isco v er th e  academic p ro ­
g re ss  be ing  a t ta in e d  by th e  p u p il  th a n  to  s tim u la te  th e  l e a r n e r 's  i n t e r ­
e s t  in  h is  own p ro g re s s . This im p lie s  t h a t  w hile classroom  te a c h e rs  
recogn ize  th e  n e c e s s ity  o f d isc o v e rin g  academic a tta in m e n t, th e y  a re  
not u sing  t h i s  in fo rm atio n  to  s tim u la te  th e  p u p i l 's  i n t e r e s t s .
I t  has been p o in te d  out e a r l i e r  (C hapter I I ) t h a t  classroom  
te a c h e rs  "can sometimes p rov ide  guidance se rv ic e s  th a t  cannot be e a s i ly  
perform ed by  o th e r  p e rso n n e l."  Here th e n  i s  one v a lu ab le  s e rv ic e  th a t  
te a c h e rs  may r e a d i ly  perform . However, ty p i c a l  comments o f  some i n t e r ­
viewees ex p ressed  th e  op in ion  th a t  "m o tiv a tio n  i s  a fu n c tio n  o f th e  
co u n se lo r ."  T h is  i s  an a t t i t u d e  t h a t  appears to  be in  need o f  a 
change I
When th e  sco ring  form ula was a p p lie d , th e  average w eighted  sco re  
o f  th e  group was 3-6 which i s  e q u iv a le n t to  a r a t in g  o f  "A verage."
Hence by d e f in i t io n ,  t h i s  group o f  classroom  te a c h e rs  averaged  s tudy ing  
and using  t e s t  r e s u l t s ,  when a p p l ic a b le ,  fo r  th e  m o tiv a tio n  o f  p u p i l s ,  
rough ly  40 to  59 p e r  cen t o f th e  tim e .
E v a lu a tio n  o f  th e  P u p il and C lass (O 1 .)
An exam ination o f  Table 32 re v e a ls  th a t  72 p e r cen t o f  th e
TABLE 32
NUMBER AND PER CENT OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING
ON THE USE OF TEST RESULTS FOR EVALUATION OF THE PUPIL AND CLASS
FOR THE SCHOOL YEAR 1 9 5 8 -1 9 5 9






















(no u se )
No.
2 6 . When th e  problem  oc­
c u r s ,  how e x te n s iv e ly  do you 
use t e s t  r e s u l t s  t o  e v a lu a te  
th e  p u p il  in  com parison w ith  
h i s  c l a s s  in  th e  fundam ental 
o r  t o o l  s u b je c ts  a t  th e  b e ­
g in n in g  o r  end o f  a  te rm i
2 9 . When th e  need o c c u rs , 
t o  what deg ree  do you use 
t e s t  r e s u l t s  t o  compare th e  
p u p i l 's  p re s e n t  achievem ent 
w ith  p a s t achievem ent?
3 0 . V/hen th e  need a r i s e s ,  
how f r e q u e n t ly  do you use 
t e s t  r e s u l t s  t o  compare th e  
p re s e n t achievem ent o f  th e  
c l a s s  w ith  p a s t  achievem ent?
22 35 12 19 13 13
10 16 23 36 11 13 10 16
1 1 22 35 14 1 0 14 8
'ro
TABLE 32— C o n tin u e d






















( no use )
No.
31 . When th e  problem  o c ­
c u r s ,  how e x te n s iv e ly  do 
you use t e s t  r e s u l t s  to  
e v a lu a te  th e  achievem ent 
l e v e l  o f  each  p u p il  in  each  
s u b je c t  w ith  re s p e c t  to  h is  
a b i l i t y ?
32. When th e  need o c c u rs , 
t o  w hat e x te n t  do you use 
t e s t  r e s u l t s  to  determ lne  
th e  achievem ent l e v e l  o f  
th e  c l a s s  a t  th e  b eg in n in g  
o r  end o f  th e  term ?
13 21 15 l4
17 27 13 21
T o t a l s 35 11 9 7 31 56 18
l4 10 16
13 10 16





re p o r tin g  classroom  te a c h e rs  used t e s t  r e s u l t s  to  ev a lu a te  th e  a ch iev e ­
ments o f  bo th  th e  p u p il and c la s s  from 40 to  100 p e r  cen t o f  th e  tim e . 
C onversely , 28 p e r  cen t re p o rte d  using  t e s t  r e s u l t s  fo r  t h i s  same p u r­
pose on ly  39 p e r  cen t o f  th e  tim e o r l e s s .
More use was made o f t e s t  r e s u l t s  to  ccmpare th e  p u p i l 's  p re s e n t 
achievem ent w ith  p a s t achievem ent th an  fo r  any o f th e  o th e r  su b o rd in a te  
c r i t e r i a .  A m ajor use was made o f t e s t  r e s u l t s  to  e v a lu a te  th e  p u p il  
in  com parison w ith  h is  c la s s  in  th e  fundam ental o r to o l  su b je c ts  a t  th e  
beg inn ing  o r end o f a te rm . A le s s  freq u en t use was made o f  t e s t  r e ­
s u l t s  to  determ ine th e  le v e l  o f  achievem ent o f  th e  c la s s  a t  th e  b e g in ­
ning o r th e  end o f  a term . This corresponds w ith  th e  p a t te r n  o f th e  
use o f  t e s t  r e s u l t s —fo r  th e  b e n e f i t  o f  th e  in d iv id u a l as opposed to  a 
group o r c la ss --w h ich  was exp la ined  p re v io u s ly . The l e a s t  use o f  t e s t  
r e s u l t s  was made fo r  e v a lu a tin g  th e  achievem ent le v e l  o f each p u p il  in  
each su b je c t w ith  re sp e c t to  h is  a b i l i t y .
According to  some o f th e  in te rv iew ees : "There i s  no doubt th a t
I  cou ld  make b e t t e r  use o f  t e s t  r e s u l t s .  However, s tudy ing  l4 0  p u p i l s '  
(an average o f 35 to  a c la s s )  sc o re s—from one to  te n  sco res  p e r t e s t — 
i s  no t only  time-consum ing bu t a d i f f i c u l t  ta s k .  Not on ly  t h i s ,  bu t 
th e  sco res  I  need are  no t e a s i ly  a v a i la b le .  I t  i s n ' t  w orth i t ! "  Cail­
ments such as  th e se  emphasize th e  need fo r  u n d ers tan d ab le , p ro p e rly  
com piled, and p u b lish e d  t e s t  r e s u l t s  fo r  th e  classroom  te a c h e r 's  u se .
A fte r  th e  sco rin g  form ula was c a lc u la te d , th e  average w eighted 
sco re  o f  th e  group was 3-7 which corresponds to  a r a t in g  o f  "A verage." 
T herefo re  by re fe re n c e  to  th e  d e f in i t io n  o f  th e  r a t in g ,  t h i s  group o f 
classroom  te a c h e rs  averaged study ing  and u sing  t e s t  r e s u l t s ,  when th e
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need o ccu rs , to  a id  in  th e  e v a lu a tio n  o f  th e  p u p il  and c la s s ,  rough ly  
ho t o  59 p e r  cen t o f th e  tim e.
E v a lu a tio n  o f Methods and Techniques 
o f  Teaching (O 2 . )
Table 33 re v e a ls  th a t  67 p e r  cen t o f  th e  re p o r t in g  classroom  
te a c h e rs  used  t e s t  r e s u l t s  as  one a id  to  e v a lu a te  t h e i r  own methods and 
tech n iq u es  o f te ach in g  from 40 to  100 p e r  cen t o f th e  tim e . In v e rse ly  
33 p e r  cen t o f th e  same group re p o r te d  u s in g  t e s t  r e s u l t s  fo r  t h i s  same 
purpose on ly  39 p e r cen t o f th e  tim e o r  l e s s .
More use was made o f  t e s t  r e s u l t s  fo r  checking on th e  e f f e c t iv e ­
n ess o f  th e  classroom  te a c h e r 's  own te a c h in g  th a n  to  u n d ers tan d  how h is  
own in s t r u c t io n a l  e f f o r t s  should  be co o rd in a ted  w ith in  th e  t o t a l  i n ­
s t r u c t io n a l  program. As ex p la in ed  in  C hapter I I ,  h ere  i s  a p o s s ib le  
method which m ight be used to  in c re a se  te a c h in g  e f f ic ie n c y  on th e  p a r t  
o f  th e  in d iv id u a l te a c h e r ,  as w e ll as  th e  t o t a l  f a c u l ty .
Sane o f  th e  in te rv iew ees  b e lie v e  th e y  o f te n  have th e  p ro p er i n ­
fo rm ation  to  check on t h e i r  own te a c h in g . A ty p ic a l  comment expressed  
by one in terv iew ee  i s :  " I  can check th e  sco res  o f  my in d iv id u a l p u p ils
and can p ic k  ou t c e r ta in  weaknesses in  a m a jo r ity  o f  my c la s s .  Conse­
q u e n tly  I  can a n t ic ip a te  c e r ta in  te a c h in g  problem s and th e re b y  do a 
more e f f e c t iv e  job o f te a c h in g . I  can a lso  determ ine i f  my te ach in g  
methods a re  g e t t in g  over to  th e  p u p il .  However, I  d o n 't  have th e  i n ­
fo rm ation  a v a ila b le  to  determ ine how my own in s t r u c t io n a l  e f f o r t s  
should  be coo rd in a ted  in  th e  t o t a l  in s t r u c t io n a l  program ." W ithin th e  
l a s t  sen tence o f  t h i s  s ta tem en t l i e s  th e  crux  o f  th e  problem . Here i s  
a p le a  to  have th e  t o t a l  academic p ic tu r e  p o rtra y e d  to  th e  e n t i r e
TABLE 33
NUMBER AND PER CEOT OF THE RESPONSES OF 63  CLASSROOM TEACHERS REPORTING ON
THE USE OF TEST RESULTS FOR THE EVALUATION OF METHODS AND TECHNIQUES
OF TEACHING FOR THE SCHOOL YEAR 1 9 5 8 -1 9 5 9























(no u se )
No %
33- When th e  problem  o ccu rs  
t o  what e x te n t  do you use 
t e s t  r e s u l t s  f o r  in c re a s e d  
u n d e rs ta n d in g  o f  th e  i n ­
s t r u c t io n a l  program  and to  
d e term in e  how y o u r o>m in ­
s t r u c t io n a l  e f f o r t s  shou].d 
be c o o rd in a te d  w ith in  th e  
t o t a l  i n s t r u c t io n a l  progiam ?
34. When th e  need a r i s e s ,  
t o  what degree  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s is  f o r  check ing  on th e  
e f f e c t iv e n e s s  o f  y o u r own 
te a c h in g ?
T o t a l s
17 27 11 17
25 40 l4












fa c u l ty  in  term s o f  t e s t  r e s u l t s .  A lso t h i s  in f e r s  th a t  a d m in is tra t iv e  
and. su p erv iso ry  p erso n n e l a re  no t p ro v id in g  classroom  te a c h e rs  w ith  
s u f f ic ie n t  t e s t  in fo rm atio n .
When th e  sco rin g  formula was a p p lie d , th e  average w eighted score 
o f  th e  group was 3-5 which i s  eq u a l to  a r a t in g  o f "Average." Thus by 
d e f in i t io n ,  th e  average o f t h i s  group o f classroom  te a c h e rs  tended  to  
study  and use t e s t  r e s u l t s ,  when a p p lic a b le , fo r  s e lf -e v a lu a tio n  o f  
t h e i r  own methods o f  te a c h in g , rough ly  40 to  59 p e r cen t o f  th e  tim e .
Counseling w ith  P u p il and P aren t (P 1 .)
An exam ination o f  Table 3^ shows th a t  8 l  p e r  cen t o f  th e  c la s s -  
rocm te a c h e rs  used  t e s t  r e s u l t s  fo r  re p o r tin g  and counseling  w ith  th e  
p u p il  and p a re n t from 40 to  100 p e r  cen t o f th e  tim e . On th e  o th e r 
hand, 19 p e r  cen t o f th e  same group used t e s t  r e s u l t s  fo r  t h i s  same 
purpose on ly  39 p e r  cen t o f th e  tim e o r l e s s .  This in fo rm ation  re v e a ls  
th a t  th e  l a t t e r  group o f  te a c h e rs  could  p robably  b e n e f i t  by being  shown 
how t e s t  r e s u l t s  may be used fo r  counseling  purposes.
The te a c h e rs  d isc lo se d  th a t  more use was made o f t e s t  r e s u l t s  
to  determ ine th e  reasons fo r  academic f a i l u r e  th an  fo r  any o f th e  o th e r 
subo rd in a te  c r i t e r i a  l i s t e d .  A m ajor use made o f  t e s t  r e s u l t s  was to  
re p o r t  th e  c h i l d 's  p ro g ress  and to  use th e  r e s u l t s  as a p a r t i a l  guide 
fo r  re p o r tin g  to  p a re n ts .  I t  i s  in  t h i s  use o f t e s t  r e s u l t s  th a t  c l a s s ­
room te a c h e rs  th in k  th e y  need some p ro fe s s io n a l a id .
Some in te rv iew ees  f e l t  t h a t  th e y  d id  not have th e  p ro f ic ie n c y  or 
f in e s s e  t o  use t e s t  r e s u l t s  fo r  re p o r tin g  purposes. A ty p ic a l  conment 
o f one in te rv iew ee  was: " I d o n 't  know what o r how I  should re p o r t  t e s t  
sco res to  p u p i l s —much le s s  p a re n ts J "  Another re p o rte d : "Our
TABLE ÿj-
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( no use )
No. F No. # No. # No. # No. # No. # No.
35 - When th e  problem  o ccu rs  
t o  what degree  do you use 
t e s t  r e s u l t s  as  a  p a r t i a l  
gu ide f o r  r e p o r t in g  to  
p a re n ts? 6 10 22 35 11 17 7 11 10 16 7 11 0 0
36. VIhen th e  need a r i s e s ,  
how e x te n s iv e ly  do you use 
t e s t  r e s u l t s  a s  ev idence  to  
r e p o r t  th e  c h i l d 's  p ro g re s s? 7 11 15 24 22 35 5 8 6 10 6 10 2 2
37" ILhen th e  problem  o ccu rs  
t o  what e x te n t  do you use 
t e s t  r e s u l t s  a s  a  p a r t i a l  
b a s i s  to  h e lp  th e  p u p il  icalce 
e d u c a tio n a l  and v o c a t io n a l  
p la n s  ? 16 25 18 29 l4 22 5 8 5 8 2 3 3 5
38 . V/hen th e  need a r i s e s ,  
how o f te n  do you use t e s t  
r e s u l t s  a s  one b a s is  to  h e lp  
de te rm in e  th e  rea so n s  f o r  
academ ic f a i l u r e ? 11 17 26 4 l 13 21 5 8 6 10 2 3 0 0




su p erin ten d en t b e lie v e s  th a t  only  a te a c h e r  who he f e e l s  i s  p r o f ic i e n t  
should  use t e s t  r e s u l t s  t o  counsel w ith  p u p ils  o r  p a re n ts .  F ran k ly , he 
w i l l  not p e im it a l l  te a c h e rs  to  l e t  ou t t e s t  in fo rm a tio n .'' Here i s  a 
problem not on ly  fo r  te a c h e rs  b u t fo r  a d m in is tra to rs  as w e ll .
Ai^ter th e  sco rin g  form ula was c a lc u la te d ,  th e  average w eighted 
sco re  o f th e  group was 4 .1  which i s  eq u iv a len t t o  a r a t in g  o f  "Above 
A verage." Hence by d e f in i t io n ,  t h i s  group o f  classroom  te a c h e rs  a v e r­
aged study ing  and u s in g  t e s t  r e s u l t s ,  when a p p lic a b le ,  f o r  re p o r tin g  
and counseling  w ith  th e  p u p il  and p a re n t ,  rough ly  60 to  79 p e r cen t o f  
th e  tim e.
Summary
An exam ination o f  Table 35, p r o f i l e  fo r  classroom  te a c h e rs ,  
shows th a t  th e  t o t a l  average w eighted sco re  (broken l in e )  o f  th e  group 
o f  classroom  te a c h e rs  was 3 -8 , which re v e a ls  an o v e ra l l  r a t in g  o f 
"A verage." T herefore by r e f e r r in g  to  th e  d e f in i t io n  o f  th e  r a t in g ,  
t h i s  group o f classroom  te a c h e rs  averaged s tudy ing  and u s in g  t e s t  r e ­
s u l t s  to  a id  in  th e  s o lu tio n  o f  e d u c a tio n a l problem s, when th e  need 
o ccu rs , roughly  40 to  59 p e r cen t o f  th e  tim e.
The h ig h e s t r a t in g  in  th e  use o f  t e s t  r e s u l t s  was a t ta in e d  fo r  
th e  c r i t e r i a  Id e n tify in g  Koimal, G if te d , and Slow -Learning P u p ils .  A 
la rg e r  number o f  te a c h e rs  made more use o f  t e s t  r e s u l t s  fo r  t h i s  purpose 
th a n  fo r  any o f th e  o th e r  c r i t e r i a .  C onversely , th e  classroom  te a c h e rs  
p a r t i c ip a t in g  in  t h i s  study  a t ta in e d  lower r a t in g s  fo r  th e  fo llow ing  
c r i t e r i a :  P lanning  I n s t r u c t io n a l  Programs fo r  th e  P u p il and C la ss ,
S e le c tio n  o f I n s t r u c t io n a l  M a te r ia ls , and E v a lu a tio n  o f  Methods and 










PROFILE SHOWING THE AVERAGE WEIGHTED RATING OF 63 CLASSROOM TEACHERS 
IN OKLAHOMA REPORTING ON THE CLASSROOM USES OF TEST RESULTS AS 
COMT'ARED WITH CRITERIA OF THE PROPER USE OF TEST RESULTS 
FOR THE SCHOOL YEAR I 958- I 959
LI L2 L3 Ml M2 N1 N2 N3 N4 01 02 P I
R atin g  
100^ S u p e rio r
80- 99^ E x c e lle n t 
60-79^ Above Average 
^9-59% Average 
20-39^ Low Average 
1 - 19^ Below Average 




I t  has been exp la ined  th roughout t h i s  ch ap te r th a t  classroom  
te a c h e rs  tended  to  make more e x ten siv e  use o f t e s t  r e s u l t s  when th e  
p u p il  i s  invo lved  than  when groups o r a c la s s  o f p u p ils  could b e n e f i t .  
This was a lso  ev id en t in  th e  case o f  su p e rin ten d en ts  as  no ted  in  th e  
"Summary" o f  C hapter I I I .  I t  i s  c le a r ly  rev ea led  th a t  classroom  
te a c h e rs  d id  no t use t e s t  r e s u l t s  s u f f ic ie n t ly  fo r  th e  b e n e f i t  o f th e  
group o r c la s s .  A lso, as in  th e  case o f  su p e rin te n d e n ts , i t  was found 
th a t  classroom  te a c h e rs  a re  no t p r o f ic ie n t  in  ccxnpiling t e s t  r e s u l t s  in  
a form to  make th e  p roper in te r p r e ta t io n s  fo r  th e  b e n e f i t  o f  a c la s s  o r 
group. I t  appears th e n  th a t  su p e rin ten d en ts  o r o th e r  re sp o n s ib le  p e r ­
sonnel a re  no t com piling t e s t  r e s u l t s  in  a manner e a s i ly  understood  and 
a re  not making t h i s  in fo rm ation  a v a ila b le  to  classroom  te a c h e rs  so th a t  
in te r p r e ta t io n s  b e n e f ic ia l  to  a c la s s  o r group may be made. The c l a s s ­
room te a c h e rs  a lso  adm it th a t  th e y  a re  no t p r o f ic ie n t  in  using  t e s t  r e ­
s u l t s  fo r  th e  b e n e f i t  o f th e  m a jo r ity  o f p u p ils .
I t  i s  w e ll known th a t  e x p e rts  g ive l i p  se rv ic e  to  th e  claim  th a t  
th e  "key" to  a su c c e ss fu l guidance program i s  th e  classroom  te a c h e r .
The p r o f i l e  shows th a t  t h i s  group a t ta in e d ,  g e n e ra lly , lower rank ings 
f o r  th e  a p p ro p ria te  c r i t e r i a  th a n  e i th e r  su p e rin ten d en ts  o r guidance 
p e rso n n e l. Thus, i t  appears th a t  i f  su c c e ss fu l guidance programs a re  
to  be a t ta in e d ,  a g re a t d e a l o f  in - s e rv ic e  t r a in in g  fo r  classroom  
te a c h e rs  in  th e  use o f t e s t  r e s u l t s  must be accom plished.
The d ip s  and v a lle y s  in  th e  p r o f i l e  show in c o n s is te n c ie s  in  th e  
use o f  t e s t  r e s u l t s .  In  g e n e ra l, te a c h e rs  could  improve t h e i r  use o f 
t e s t  r e s u l t s  in  a l l  a re a s .  The a re a s  in  which improvements in  th e  uses 
o f  t e s t  r e s u l t s  may be made im m ediately a re :  P lanning  In s t ru c t io n a l
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Programs, S e le c tio n  o f  I n s tru c t io n a l  M a te r ia ls , and E v a lu a tio n  o f 
Methods and Techniques o f Teaching. When improvements a re  a f fe c te d  in  
th e se  a re a s , i t  i s  l i k e ly  th a t  more su c c e ss fu l guidance programs w il l  
he in  e x is te n c e , and th a t  more p u p ils  w i l l  re c e iv e  improved guidance 
s e rv ic e s  as  w e ll as more e f f i c i e n t  in s t r u c t io n .
CHAPTER VI
WHAT TESTS ARE USED?
This ch ap te r  re v e a ls  th e  ty p es  and names o f  s tan d ard ized  t e s t s  
used most f re q u e n tly  by p u b lic  schoo ls in  t h i s  s t a t e .  The in fo rm ation  
p re se n te d  h e re in  h e lp s  to  determ ine th e  grade le v e l  a t  which d i f f e r e n t  
ty p es  o f  t e s t s  a re  ad m in is te red  most f re q u e n tly  as w e ll as th e  number 
o f  schools u s in g  each t e s t  named.
S tan d ard ized  T es ts  Used by Oklahoma 
P u b lic  Schools
Types o f  T e s ts  Used in  
Grades 1 - 1 2
Table 36 shows th e  ty p es  o f t e s t s  used  in  grades 1 th rough  6. 
Table 37 shows th e  ty p es  o f t e s t s  a d m in is te re d  in  grades 7 th rough  12. 
These two ta b le s  p re se n t an over-view  o f th e  emphasis g iven to  v ario u s  
ty p es  o f  t e s t s  a t  each grade le v e l .
I n te l l ig e n c e  T e s ts
A ll o f  th e  63 school systems p a r t i c ip a t in g  in  t h i s  s tudy  admin­
i s t e r e d  in te l l ig e n c e  t e s t s .  These schoo ls d is c lo se d  th a t  in te l l ig e n c e  
t e s t s  were ad m in is te re d  a t  d e f in i te  tim es d u rin g  a p u p i l 's  tw elve y ear 
schoo l c a re e r .  A la rg e r  percen tage  o f th e se  schoo ls re p o rte d  adm inis­
te r in g  in te l l ig e n c e  t e s t s  in  grade 1 a t  th e  p rim ary  le v e l ;  grade 6 a t
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TABLE 36
TYPES OF STANDARDIZED TESTS ADMINISTERED AND THE NUMBER AND PER CENT 
OF SCHOOLS ADMINISTERING EACH TYPE IN GRADES 1 - 6 , AS REPORTED 
BY 63 PUBLIC SCHOOL SYSTEM IN THE STATE OF OKLAHOM 
FOR THE SCHOOL YEAR 1958-1959
Type T es t
Grade 1 Grade! 2 Grade: 3 Grade 4 Grade: 5 Grade 6
No. p No. > No. No. No a -!P No.
I n te l l ig e n c e 20 32 10 16 15 2k 17 27 16 25 19  30
S c h o la s t ic  A p titu d e • •
A p titu d e  o th e r  th a n  
S c h o la s t ic • • • a a a a a a a a a 1 2 1 2
Achievement 7 11 17 27 22 35 23 36 23 36 25 ko
S u b je c t-m a tte r  achievem ent 11 17 6 9 7 11 5 8 7 11 10 12
I n t e r e s t  In v e n to r ie s • • a a . a
p e r s o n a l i ty • • • • • • a a
M isce llan eo u s 10 12 2 3 1 2 • • 1 2 a a
TABLE 37
TYPES OF STANDAEDIZED TESTS AEMINISTERED AND THE NUMBER AND RER CEOT OF 
SCHOOLS ADMINISTERING EACH TYPE IN GRADES 7 - 12 , AS REPORTED 
BY 53 PUBLIC SCHOOL SYSTEMS IN THE STATE OF OKLAHOM 
FOR THE SCHOOL YEAR I 958- I 959
Type T es t
Grade 7 Grade 8 Grade 9 Grade 10 Grade 11 Grade 12
No. No. I0 No. No. No. No. I0
I n te l l ig e n c e 23 36 21 33 28 44 23 36 22 35 22 35
S c h o la s t ic  A p titu d e * • 3 5 l4 22 7 11 30 48 37 59
A p titu d e  o th e r  th a n  
s c h o la s t ic 1 2 8 13 6 9 2 3 5 8 23 36
Achievement 35 55 28 44 4 l 65 34 54 4 l 65 33 52
S u b je c t-m a tte r  achievem ent 9 l4 7 11 13 21 31 49 25 4o 28 44
I n t e r e s t  In v e n to r ie s * • 20 32 19 30 18 28 26 4 i
P e r s o n a l i ty 2 3 3 5 l4 22 l4 22 l4 22 l4 22
M isce llan eo u s • • • • 2 3 2 3 4 6 4 6
vjn
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th e  in te rm ed ia te  le v e l ;  grade 9 a t  th e  ju n io r  h igh  le v e l ;  and about 
eq u a lly  du ring  grades 10, 11, and 12 a t  th e  se n io r  h igh  le v e l .  The 
peak o f  in te l l ig e n c e  te s t in g  occurs during  grade 9- Table 38 l i s t s  th e  
names o f  th e  in te l l ig e n c e  t e s t s  used and t h e i r  frequency  o f adoption .
TABLE 38
INTELLIGENCE TESTS ADMINISTERED MOST FREqUENTLY AND THE 
NIMBER AND PER CENT OF SCHOOL SYSTEMS ADMINISTERING 
EACH AS REPORTED BY 63 PUBLIC SCHOOL SYSTEMS IN 
THE STATE OF OKLAHOMA FOR THE SCHOOL YEAR
1958-1959
Name o f T est Number Per Cent
Army G eneral C la s s i f ic a t io n  T est 1 2
C a lifo rn ia  (S-F) T es t o f  M ental M atu rity 27 42
D e tro it  In te l l ig e n c e  Inven to ry 1 2
Kuhlmann Anderson In te l l ig e n c e  Test 2 3
O tis  Q uick-Scoring M ental A b il i ty  T est 25 39
Pinter-Cunningham M ental A b il i ty  T est 3 5
SRA Prim ary M ental A b il i ty  T est 21 33
Terman McNemar T es t o f M ental A b il i ty 1 2
I t  appears th a t  th e  C a lifo rn ia  (Short-Form ) T es t o f M ental 
M atu rity  was used more fre q u e n tly  than  any o f  th e  o th e r in te l l ig e n c e  
t e s t s  m entioned. The O tis  Q uick-Scoring M ental A b il i ty  T est and th e  
SRA Prim ary M ental A b i l i t ie s  T est ranked second and th i r d  in  use r e ­
sp e c tiv e ly . One p o s s ib le  reason  fo r  th e  p o p u la r i ty  o f  th e se  th re e  i n ­
strum ents i s  th a t  each o f  them, in  a d d itio n  to  c e r ta in  o th e r  advan­
ta g e s ,  p o sse sses  d i f f e r e n t  le v e ls  which p erm its  t e s t in g  in  grades 1
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th rough  12. T his convenience w i l l  a llow  fo r  c o n t in u ity  o f t e s t in g  as 
w e ll as c cm p arah ility  o f  th e  r e s u l t s .
S c h o la s tic  A p titude  T ests
F if ty -s e v e n  per cen t o f  th e  school system s re p o r tin g  adm in is­
te re d  s c h o la s t ic  a p titu d e  t e s t s .  None o f  th e  63 schools re p o rte d  ad ­
m in is te r in g  a p t itu d e  t e s t s  in  th e  elem en tary  g rad es . One reason  fo r  
t h i s  may he th e  shortage o f s c h o la s t ic  a p t itu d e  t e s t s ,  d i f f e r in g  from 
th e  g en e ra l in te l l ig e n c e  t e s t ,  designed  s p e c i f i c a l ly  fo r  th e  e lem entary  
g rad es . A h i ^ e r  percen tage o f  th e  schoo ls  ad m in is te red  s c h o la s t ic  
a p titu d e  t e s t s  in  grades 11 and 12 more f re q u e n tly  than  in  any o f  th e  
o th e r  g rad es . Table 39 l i s t s  th e  names o f  th e  s c h o la s t ic  a p titu d e  
t e s t s  used most f re q u e n tly .
The D if f e r e n t ia l  A ptitude T e s ts  and th e  N a tio n a l M erit S c h o la r­
sh ip  Exam ination were used by more o f  th e  re p o r tin g  schools th a n  any o f  
th e  o th e r  s c h o la s t ic  a p titu d e  t e s t s  m entioned. The D if f e r e n t ia l  A p ti­
tude T es ts  have been used in  Oklahoma p u b lic  schoo ls  fo r  sane tim e .
The N a tio n a l M erit S cho la rsh ip  Exam ination, a r e l a t i v e ly  new in s tru m e n t, 
i s  a v a i la b le  on ly  through th e  N a tio n a l M erit S ch o la rsh ip  C orpo ra tion , 
a p r iv a te  agency, and then  on ly  to  th o se  s tu d e n ts  who a re  w il l in g  to  
pay a fee  o r upon th e  recommendation o f school o f f i c i a l s .  Thus th e re  
a re  e x is t in g  d if fe re n c e s  fo r  th e  use o f  th e se  two t e s t s .  The D if f e r ­
e n t i a l  A p titude  T ests  can be used w ith  c h ild re n  o f  vary ing  le v e ls  o f 
a b i l i t y  w hile  th e  N ational M erit S ch o la rsh ip  Exam ination i s  employed 
p r im a r ily  to  h e lp  id e n t ify  p u p ils  p o sse ss in g  a background o f h igh  a c a ­
demic achievem ent and to  award s c h o la rsh ip s .
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TABLE 39
SCHOLASTIC APTITUDE TESTS ADMINISTEHED MOST FREQUENTLY AND 
THE HIMBER OF SCHOOL SYSTEMS AIMINISTERIIG EACH AS 
REPORTED BY 37 PUBLIC SCHOOL SYSTEMS IN THE 
STATE OF OKLAHOMA FOR THE SCHOOL YEAR 
1958-1959
Name o f T est Number Using
A. C. E. P sycho log ica l T es t 1
D if f e r e n t ia l  A p titude T es ts 17
N atio n a l M erit S ch o la rsh ip  Exam ination 18
School C ollege A b i l i ty  T est k
S ch o la rsh ip  Q ualify ing  T es t 7
SRA T est o f E duca tiona l A b i l i ty 6
The School C ollege A b i l i ty  T e s ts ,  which w i l l  e v e n tu a lly  rep lace  
th e  American Council on E ducation  P sy ch o lo g ica l T e s t ,  th e  S ch o la rsh ip  
Q u alify in g  T e s t,  and th e  SRA T e s ts  o f  E ducational A b i l i ty  a re  so rece n t 
th a t  i t  i s  l ik e ly  th a t  th e se  have n o t ye t come to  th e  a t t e n t io n  o f  
sch o o ls . T h is , coupled w ith  th e  u ses  made o f  in te l l ig e n c e  t e s t s  in  a 
la rg e  number o f  sch o o ls , p robab ly  accounts fo r  s c h o la s t ic  a p t i tu d e  t e s t s  
no t being  ad m in iste red  by more sch o o ls .
A p titude  T es ts  O ther th an  S c h o la s tic
F o r ty -s ix  p e r cen t o f  th e  63 school systems re p o r te d  u s in g  a p t i ­
tu d e  t e s t s  d i f f e r in g  from s c h o la s t ic  a p t i tu d e .  As ex p la in ed  in  th e  
p rev io u s  s e c tio n , g en e ra l a p t i tu d e  te s t in g  fo llow s th e  t r e n d  o f scho­
l a s t i c  a p t i tu d e  t e s t s  a d m in is te re d  in  grade 12. A m a jo r i ty  o f  t h i s  
ty p e  o f  t e s t in g  took  p la ce  in  g rades 7 th rough 12. More g e n e ra l
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a p titu d e  t e s t in g  was done in  grade 12 th a n  in  any o f  th e  o th e r  g rad es . 
T his i s  to  be expected , b u t t h i s  type o f  t e s t  needs to  be ad m in is te red  
e a r l i e r  th an  in  grade 12. Table 40 l i s t s  th e  names o f  th e  g e n e ra l 
a p t i tu d e  t e s t s  ad m in is te red  most f re q u e n tly .
TABLE 40
APTITUDE TESTS, OTHER THAN SCHOLASTIC APTITUDE, 
AMINISTERED MOST FREQUENTLY AND THE NUMBER 
OF SCHOOL SYSTEMS AIMINISTERING EACH AS 
REPORTED BY 29 PUBLIC SCHOOL SYSTEMS 
IN THE STATE OF OKLAHOMA FOR THE 
SCHOOL YEAR 1958-1959
Name o f T est NumberUsing
A ptitude T es ts  fo r  O ccupations 1
C a lifo rn ia  A lgebra A ptitude T est 2
D e tro it  R e ta il  S e ll in g  Inven to ry 1
Emporia A lgebra T est 1
ERC S tenographic A p titude  T est 1
G eneral A ptitude T est B a tte ry * 19
Iowa A lgebra A ptitude T est 4
Iowa P lane Geometry A p titude  T est 1
O rleans A lgebra P rognosis T est 4
O rleans Geometry P rognosis T est 1
Seashore Measure o f  Music T a len ts 2
*A valiab le only  th rough  a governm ental agency.
The t e s t  used by a m a jo r ity  o f th e  schools was th e  G eneral A p ti­
tude  T es t B a tte ry . This b a t te r y  i s  a v a ila b le  only  through th e  U. S. 
Employment S erv ice  and th e n , because o f  lim ite d  p e rso n n e l, can be made
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a v a i la b le  only  to  a l im ite d  number o f p u p ils .
Table hO a lso  r e f l e c t s  th a t  a very  sm all number o f o th e r  t e s t s  
were used, and th a t  o f  th e  63 schools re p o r tin g  on ly  29 adm in is te red  
t e s t s  o f th i s  n a tu re . T h is  seems to  be on ly  a sm all e f f o r t .  T herefore 
i t  appears th a t  i f  i t  i s  necessary  to  id e n t i f y  t a l e n t  o th e r th an  scho­
l a s t i c ,  few schools a re  a ttem p tin g  to  do so. T his im plies th a t  i f  any 
weakness e x is ts  in  any a re a  o f  t e s t in g  in  th e  re p o r tin g  sch o o ls , t h i s  
a re a  i s  one in  which improvement could p robab ly  be made.
Achievement T es ts
A ll o f th e  63 schoo l systems p a r t ic ip a t in g  in  t h i s  study r e ­
p o r te d  ad m in is te rin g  achievem ent t e s t s .  At th e  prim ary le v e l ,  g rades 
1 - 3, more achievem ent t e s t in g  was done in  grades 2 and 3 w ith  th e  
peak o f te s t in g  o ccu rrin g  in  grade 3« At th e  elem entary  le v e l ,  g rades 
k -  6 ,  achievem ent t e s t i n g  was f a i r l y  evenly  d iv id ed  bu t most o f  th e  
t e s t in g  was done in  grade 6. About kO p e r cen t o f  th e  schools accom­
p lish e d  achievem ent t e s t i n g  in  grade 6.
At th e  ju n io r  h igh  le v e l ,  grades 7 - 9> achievement t e s t s  were 
ad m in is te red  p redom inan tly  in  grade 9- At th e  sen io r  h igh  le v e l ,  
g rades 10 - 12, th e  b u lk  o f  achievem ent t e s t in g  was done in  grade 11. 
Approxim ately 65 p e r cen t o f th e  schools ad m in is te red  achievem ent t e s t s  
in  grade 11.
One p o s s ib le  ex p lan a tio n  fo r  th e  peak o f  achievem ent te s t in g  
a c t iv i t y  in  grades 3, 6 , 9 , and 11 i s  th a t  in  each o f th e se  grades th e  
p u p il  i s  n ea rin g  th e  end o f  an in te g ra te d  le v e l  o f  th e  ed u ca tio n a l 
la d d e r.
Achievanent t e s t i n g  was one o f  th e  s tro n g e s t a rea s  o f  t e s t in g
1 7 1
in  th e  re p o r tin g  schoo ls . Table 4 l  d e t a i l s  th e  names o f  achievem ent 
t e s t s  ad m in iste red  most f re q u e n tly .
TABLE 4 l
ACHIEVEMENT TESTS AM4HŒTERED MOST FREQUENTLY AND THE 
NUMBER AND PER CENT OF SCHOOL SYSTEMS AIMINISTERING 
EACH AS REPORTED BY 63 PUBLIC SCHOOL SYSTEMS IN 
THE STATE OF OKLAHOMA FOR THE SCHOOL YEAR
1958-1959
Name o f T est Number P er Cent
C a lifo rn ia  Achievement T ests 21 33
E s s e n t ia l  High School Content B a tte ry 7 11
Iowa High School Content B a tte ry k 6
M etro p o litan  Achievement T ests 3 5
SRA Achievement S e rie s 11 17
S tan fo rd  Achievement T es ts 16 25
S eq u en tia l T es ts  o f E d uca tiona l P rog ress 3 5
The C a lifo rn ia  Achievement T es ts  were ad m in is te red  by more o f 
th e  re p o r tin g  schools th an  any o th e r  achievem ent t e s t  m entioned. The 
S tan fo rd  Achievement T es ts  were th e  second most f re q u e n tly  used t e s t s .  
About 50 p e r  cen t o f th e  schools re p o rte d  using  th e se  two in s tru m en ts .
Of th e  t e s t s  m entioned, th e  C a lifo rn ia  Achievement T e s ts  a re  th e  
only  t e s t s  which prov ide fo r  c o n t in u ity  o f t e s t in g  and co m p arab ility  o f 
r e s u l t s  throughout grades 1 through 12. This may be co n sid ered  as a 
p la u s ib le  ex p lan a tio n  fo r  i t s  w idespread u se .
S u b jec t-m a tte r Achievement T es ts
Only 31 o f th e  63 school systems p a r t i c ip a t in g  in  t h i s  study
1 7 2
re p o rte d  using  one o r more su b je c t-m a tte r  o r supplem entary t e s t s  th a t  
d i f f e r  from th e  achievem ent t e s t  r e g u la r ly  ad m in is te re d . Only a sm all 
percen tage  o f th e  schools used su b je c t-m a tte r  o r supplem entary t e s t s  
a t  th e  elem entary  le v e l .  G enera lly  speak in g , survey type achievem ent 
t e s t  b a t t e r i e s  a re  p re fe r re d  a t  th e  e lem en tary  le v e l  excep t where d ia g ­
n o s tic  type  t e s t s  a re  needed.
I t  was re p o r te d  th a t  s u b je c t-m a tte r  t e s t s  were adm in is te red  more 
o f te n  in  grades 1 and 6 a t  th e  e lem en tary  le v e l ,  and a t  th e  secondary 
le v e l ,  su b je c t-m a tte r  t e s t s  were ad m in is te re d  most fre q u e n tly  in  grades 
10, 11, and 12. About hS p e r  cen t o f  th e  re p o r tin g  school systems ad ­
m in is te re d  su b je c t-m a tte r  o r supplem entary t e s t s  in  grade 10. Table
42 shows th e  su b je c t m a tte r  t e s t s  ad m in is te re d , th e  grade in  which each 
was ad m in is te red , and th e  number o f sch o o ls  using  each t e s t .
TABLE 42
SUBJECT-MATTER OR SUPPLEMENTARY TESTS ADMINISTERED BY 
GRADES AND THE NUMBER OF SCHOOL SYSTEMS USING
EACH AS REPORTED BY 31 SCHOOL SYSTEMS IN
THE STATE OF OKLAHOMA FOR THE SCHOOL 
YEAR 1958-1959
Name o f T est No. _______  Grade_____________Using 1 2 3 k 5 b 7 Ü 9 10 11 12
A. C. S. Chem istry T est 1 x x x
Anderson Chem istry T est 3 x x
B arro n 's  Regent Exam fo r  2nd 
Year French, Spanish 1 x
B lythe 2nd Year A lgebra T est 3 x x
Brown-Carlson L i te ra ry  T est 1 x x x
CAT, A rithm etic  T est 3 x x x
173
TABLE h2—Continued
Name o f T est No. GradeUsing 1 2 3 4 5 6 7 Ü 9 10 11 12
CAT; Language T est 2 X X X X
CAT, Reading T est 3 X X  X X
C a lifo rn ia  S o c ia l and R elated  
Science T est 3 X X  X X X
Chicago Reading T est 1 X X
C ooperative A lgebra T est 1 X X X
C ooperative American H is to ry  T est 1 X
C ooperative A ncient H is to ry  T est 1 X
C ooperative B iology T est 2 X X
C ooperative Chem istry T est 1 X
C ooperative E ng lish  T est (Usage, 
S p e ll in g , Vocabulary) 1 X
C ooperative E n g lish  T est 
Mechanics o f  E xpression 1 X X X
C ooperative French T est 1 X X
C ooperative G eneral Achievement 
T est 1 X
C ooperative L a tin  T est 3 X X
C ooperative P lane Geometry T est 2 X
C ooperative S o lid  Geometry T est 3 X X X
C ooperative Spanish T est 3 X X X
C ooperative Trigonom etry T est k X X X
C ooperative World H is to ry  T est 2 X X X
C rary American H is to ry  T est 2 X X
Davis M athem atics T est o f 
F unctio n a l Competence 1 X
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TABLE k 2 —Continued
Name o f T est
No. Grade
Using 1 2 3 4 5 6 7 8 9  10 11 12
D iagnostic  Reading T est: 
Survey S ec tio n 5 X X X
D urost-C en tre  Word M astery T est 1 X X X
D u rre ll-S u ll iv a n  Reading C apacity  
and Achievement Test 1 X X
Every P u p il T e s t: Geometry 1 X
Every P u p il T e s t: S p e llin g  and 
Vocabulary 1 X
G reen-S trapp Language A b i l i t i e s  
T est 1 X X X
Iowa Language A b il i ty  T est 2 X X X X
Iowa S i le n t  Reading T est 9 X X X X X X X X X
Lankton 1 s t Year Algebra T est 2 X X
Nelson Biology T est 3 X
Read G eneral Science T est 1 X
Renfrew Survey T ests  o f  Mathe­
m a tic a l S k i l l s  and Concepts 1 X
R in slan d , Pence, Beck T est o f 
E n g lish  Usage 1 X
SAT Science T est 2 X X X
Sangren-Woody Reading T est 1 X
S e a t t le  A lgebra Test 1 X
S h aycro ft P lane Geometry T est 5 X X X
Shea A rith m etic  E s s e n tia ls  T est 1 X
Snader G eneral M athematics T est 1 X
SRA Reading Record 3 X X
Stroud-Hieronym us Reading P r o f i le s 2 X X
1 7 5
A la rg e r  number o f  d i f f e r e n t  t e s t  t i t l e s  were m entioned in  t h i s  
a rea  th an  in  any o th e r  a rea  o f t e s t in g .  However i t  should  be p o in ted  
out th a t  a la rg e r  v a r ie ty  o f  achievem ent t e s t s  i s  a v a i la b le  th a n  in  any 
o th e r  a re a .
Of th e  d i f f e r e n t  supplem entary t e s t s  m entioned, m athem atics 
an d /o r a r ith m e tic  and read in g  t e s t s  were re p o rte d  used most f re q u e n tly . 
Science t e s t s  were re p o rte d  as th e  nex t most f re q u e n tly  ad m in is te re d .
Of a l l  th e  t e s t s  m entioned, th e  Iowa S ile n t  Reading T est was r e ­
p o rte d  used by more schools th an  any o f  th e  t e s t s  l i s t e d .
V ocational I n te r e s t  In v e n to r ie s
S ev en ty -th ree  p e r  cen t o f  th e  63 schoo l system s p a r t i c ip a t in g  
in  t h i s  s tudy  re p o rte d  u t i l i z i n g  v o c a tio n a l in t e r e s t  o r i n t e r e s t  inven ­
to r y  type in s tru m en ts . Of th e  46 schools re p o r t in g , t h i s  type o f  in ­
strum ent was ad m in is te red  in  grades 9j 10, 11, and 12. As may be ex­
p e c te d , th e  use o f v o c a tio n a l in t e r e s t  in v e n to r ie s  appears to  reach  
i t s  peak during  grade 12. F orty-one p e r  cen t o f  th e  re p o r tin g  schoo ls 
ad m in is te red  in t e r e s t  in v e n to r ie s  d u ring  grade 12, w hile  32 p e r  cen t 
ad m in is te red  an in t e r e s t  in v en to ry  in  grade 9*
Table 43 l i s t s  th e  v o c a tio n a l i n t e r e s t  in v e n to ry  ad m in is te red  
most f re q u e n tly .
F o r ty -s ix  schoo ls re p o rte d  using  a v o c a tio n a l in t e r e s t  in v e n to ry . 
Of th e se  46 sch o o ls , w ithou t ex cep tio n , each ad m in is te red  th e  same 
in v e n to ry .
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TABLE U3
VOCATIONAL INTEREST INVENTORIES AIMINISTERED MOST 
FREQUENTLY AND THE NUMBER AND PER CENT OF SCHOOL 
SYSTEMS AIMINISTERING EACH AS REPORTED BY kS 
PUBLIC SCHOOL SYSTEMS IN THE STATE OF 
OKLAHOMA FOR THE SCHOOL YEAR 
19>o-i9>9
Name o f T est Number P er Cent
Kuder P re fe ren ce  Record—V ocational 46 100
P e rs o n a li ty  T es ts
T h ir ty - f iv e  p e r cen t o f th e  schoo l system s p a r t i c ip a t in g  in  t h i s  
study re p o rte d  a d m in is te rin g  p e r s o n a l i ty  t e s t s  o r in v e n to r ie s .  No 
school re p o rte d  u sin g  p e r s o n a l i ty  in s tru m en ts  in  a grade lower th a n  
grade 7- A v ery  sm all percen tage  o f  th e  schoo ls  re p o rte d  u s in g  t h i s  
type o f  t e s t  in  grades 7 and 8 . Table 44 shows th e  p e r s o n a l i ty  i n ­
strum ents ad m in is te red  most f re q u e n tly .
Eleven d i f f e r e n t  p e r s o n a l i ty  in s tru m en ts  were used by 22 d i f f ­
e re n t schoo ls . Of th e se  e lev en , th e  B e ll Adjustm ent In v en to ry  and th e  
SRA Youth Inven to ry  were used more f re q u e n tly  th an  any o f th e  o th e rs  
m entioned.
A m a jo r ity  o f th e  schoo ls re p o r te d  th a t  p e r s o n a li ty  i n s t r u ­
ments were not u t i l i z e d  because o f  a la c k  o f  q u a l i f ie d  p e rso n n e l and 
th e  l im ita t io n s  o f  p e r s o n a li ty  in s tru m e n ts .
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TABLE kk
PERSONALITY TESTS ADMINISTERED MOST FREQUENTLY AND THE 
NUMBER OF SCHOOL SYSTEMS ADMINISTERING EACH AS 
REPORTED BY 22 PUBLIC SCHOOL SYSTEMS IN THE 
STATE OF OKLAHOMA FOR THE SCHOOL YEAR 
1958-1959
Name o f  T est Number Using
A llport-V ernon  Study o f  Values 1
B e ll A djustm ent Inven to ry 9
B ern reu te r P e r s o n a li ty  Inven to ry 1
C a lifo rn ia  M ental H ealth  A nalysis 1
C a lifo rn ia  T est o f  P e rs o n a li ty 2
Gordon P e rso n a l Inven to ry 1
Guilford-Zimmerman P e rso n a li ty  Inven to ry 2
J a s ta k  P e r s o n a l i ty  Inven to ry 1
M innesota M u ltip h as ic  P e rs o n a li ty  Inven to ry 1
SRA Youth In v en to ry 7
T hurston Temperament Schedule 1
M iscellaneous T es ts
Very few schools re p o rte d  using  a type  o f t e s t  no t p re v io u s ly  
c l a s s i f i e d .  In  th e  schools re p o r tin g , most o f  t h i s  type o f  te s t in g  
o ccu rred  in  grade 1. About 12 p e r  cen t o f  th e  re p o r tin g  schoo ls used 
v a rio u s  t e s t s  no t m entioned p re v io u s ly  in  grade 1. Table 4-5 re v e a ls  
th e  m isce llan eo u s  type t e s t s  ad m in is te red .
E ig h t d i f f e r e n t  m isce llaneous t e s t s  were m entioned by th e  r e ­
p o r tin g  sch o o ls . Three o f  th e  e ig h t  were read in g  read in ess  o r read ing
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survey type  t e s t s .  The t e s t  re p o r te d  used most f re q u e n tly  was th e  
M etro p o litan  R eadiness T es t.
TABLE k3
MISCELLAMEOUS TESTS HOT PREVIOUSLY CLASSIFIED ADMIHISTERED 
MOST FREQUENTLY AND THE NUMBER OF SCHOOL SYSTEMS 
ADMINISTERING EACH AS REPORTED BY 19 PUBLIC 
SCHOOL SYSTEMS IN THE STATE OF OKLAHOMA 
FOR THE SCHOOL YEAR 1958-1959
Name o f T est Number Using
Brown-Holtzman Survey o f Study H abits 1
G ates Reading Survey 1
Lee C la rk  Reading Readiness 2
L uria-O rleans Modem Language T est 1
M etro p o litan  Readiness T est 8
Orleans-Solomon L a tin  T est 1
T est in  Fundamental A b i l i t i e s  o f  V isua l A rt 1
Turse Shorthand Achievement T est 1
Summary
The peak o f  te s t in g  a c t iv i t y  in  th e  re p o r t in g  schools was ac - 
ccm plished in  grades 9> 10, 11, and 12. D esp ite  th e  u rg ing  o f  au­
th o r i t i e s  t h a t  t e s t s  he ad m in is te red  and used  s u f f ic ie n t ly  e a r ly  to  be 
o f  a t  l e a s t  some p r a c t ic a l  v a lu e , th e  re p o r tin g  schools accom plished 
most o f  t h e i r  te s t in g  in  grade 12 when i t  i s  n e a r ly  to o  la t e  to  make 
e f f i c i e n t  use o f  th e  r e s u l t s .
One hundred p e r cen t o f  th e  schools p a r t i c ip a t in g  in  t h i s  study  
ad m in is te red  in te l l ig e n c e  and achievem ent t e s t s .
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About h a l f  o f th e  schools ad m in is te red  su b je c t-m a tte r  o r  su p p le ­
m entary t e s t s .  F o rty -n in e  d i f f e r e n t  t e s t s  were re p o rte d  in  t h i s  c a te ­
gory.
About h a l f  o f  th e  schools ad m in is te red  v o c a tio n a l in t e r e s t  i n ­
v e n to r ie s .  One hundred p e r cen t o f  th e  re p o r tin g  46 schools used  th e  
Kuder P re fe ren ce  Record, V ocational in v en to ry .
A sm all percen tage o f th e  schools ad m in is te red  p e r s o n a li ty  and 
m isce llaneous type t e s t s .
CHAPTER V II 
CONCLÜSIOI® Al® RECOMMENDATIONS 
Summary 
The Problem
The s p e c if ic  prcblQu was to  determ ine what uses a re  made o f 
s tan d a rd ized  t e s t  r e s u l t s  in  s e le c te d  p u b lic  schoo ls  o f  Oklahoma, and 
how th e se  u ses  compare w ith  c r i t e r i a  o f  p ro p er u se .
L ib ra ry  and norm ative-survey  methods o f  re sea rch  were used to  
develop c r i t e r i a  fo r  th e  proper use o f  t e s t  r e s u l t s .  The p r a c t ic e s  o f  
p u b lic  schoo l p e rso n n e l concerning th e  use o f  t e s t  r e s u l t s  were ob­
ta in e d  from classroom  te a c h e rs ,  guidance p e rso n n e l, and a d m in is tra t iv e  
p erso n n e l in  Oklahoma. The da ta  were secu red  th rough  th e  use o f 
w r it te n  q u e s tio n n a ire s  and m echan ica lly  reco rd ed  in te rv ie w s . Q uestion ­
n a ire s  were f i r s t  m ailed  to  classroom  te a c h e r s ,  guidance p e rso n n e l, and 
a d m in is tra t iv e  p e rso n n e l. Follow-up in te rv ie w s  were conducted from 
fo u r to  s ix  weeks l a t e r  to  s u b s ta n tia te  th e  d a ta  o r ig in a l ly  c o l le c te d .  
To show th e  r e la t io n s h ip  between th e  r e s u l t s  o b ta in ed  by q u e s tio n n a ire s  
and th o se  o b ta in e d  by in te rv ie w s , Spearm an's (rh o ) R ank-D ifference 





A d m in is tra tiv e  Uses o f  T es t R e su lts
1. The a d m in is tra to rs  who p a r t ic ip a te d  in  t h i s  s tu d y  ra te d  
h ig h e s t in  th e  use o f  t e s t  r e s u l t s  fo r  th e  c r i t e r i a  D eteim ining P u p il 
S ta tu s .  Lowest r a t in g s  were a t ta in e d  fo r  th e  fo llo w in g  c r i t e r i a :  In -  
S erv ice  T ra in in g  o f  th e  S ta f f ;  Research on th e  E d u ca tio n a l Problems o f  
th e  School System; and M otiva tion  o f th e  Academic S ta f f  fo r  B e tte r  
T eaching .
2 . Of th e  th r e e  g roups, th e  a d m in is tra to r s ,  in  comparison w ith  
guidance p e rso n n e l, classroom  te a c h e rs ,  and a p p ro p r ia te  c r i t e r i a ,  r a te d  
second h ig h e s t in  th e  use o f  t e s t  r e s u l t s .  The a d m in is tra to rs  d id  not 
re c e iv e  a r a t in g  low er th a n  "Average" nor a r a t i n g  h ig h e r  th a n  "Above 
Average" fo r  any c r i t e r i a .
3 . The t o t a l  average w eighted sco re  o f  t h i s  group o f  adm inis­
t r a t o r s  was 4 .0  which i s  e q u iv a len t t o  a r a t in g  o f  "A verage." By r e ­
f e r r in g  to  th e  d e f in i t i o n  o f  th e  r a t in g ,  t h i s  group o f  su p e rin ten d en ts  
tended  to  average s tu d y in g  and u s in g  t e s t  r e s u l t s  to  a id  in  th e  so lu tio n  
o f e d u c a tio n a l prob lem s, when th e  need o ccu rs , ro ugh ly  40 to  59 p e r cen t 
o f th e  tim e .
Guidance Uses o f T es t R e su lts
1. Guidance p e rso n n e l who p a r t i c ip a te d  in  t h i s  study  achieved  
t h e i r  h ig h e s t r a t in g  fo r  th e  c r i t e r i a  A p p ra isa l o f  Academic A b il i ty .
The low est r a t in g  a t ta in e d  was fo r  th e  c r i t e r i a  A p p ra isa l o f  Person­
a l i t y .  A p o s s ib le  reaso n  fo r  th e  low r a t in g  in  th e  use o f  t e s t  r e s u l t s  
to  a p p ra ise  p e r s o n a l i ty  i s  th a t  guidance p e rso n n e l reco g n ize  th e  l im i­
ta t io n s  o f  p e r s o n a l i ty  in s tru m en ts .
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2 . This study  rev e a le d  th a t  o f  th e  63 p a r t ic ip a t in g  sch o o ls , 22 
had a d m in is tra t iv e  p ersonnel a c t in g  as  counse lo rs  o r as d ir e c to r s  o f 
guidance. T h ir ty - f iv e  o f  th e  63 schoo ls  had a p a r t- t im e  d ir e c to r  o f  
guidance o r counselor o th e r th a n  th e  su p erin ten d en t o r p r in c ip a l .
3. As a group, th e  guidance p e rso n n e l, in  comparison w ith  ad ­
m in is t r a to r s ,  classroom  te a c h e rs ,  and a p p ro p ria te  c r i t e r i a ,  r a te d  h ig h ­
e s t  in  th e  use o f t e s t  r e s u l t s .  With th e  excep tio n  o f  one a re a , th e  
guidance p e rso n n e l d id  not re c e iv e  a r a t in g  low er th an  "Above Average" 
nor a r a t in g  h ig h e r th an  "E x ce llen t"  fo r  any c r i t e r i a .
U. I t  was found th a t  guidance p e rso n n e l used t e s t  r e s u l t s  to  
a s s e s s  academic a b i l i t y  bu t no t in  co n ju n c tio n  w ith  achievem ent t e s t  
sco res  to  ap p ra ise  academic a b i l i t y  a s  r e la te d  to  achievem ent. In  
sim pler words, guidance p e rso n n e l were no t u s in g  t e s t  r e s u l t s  ex ten ­
s iv e ly  to  deteim ine i f  a p u p il  i s  le a rn in g  what he can w ith  re sp e c t to  
h is  a b i l i t y .
5 . A lso , i t  was found th a t  guidance p e rso n n e l were r e lu c ta n t  
t o  use p e r s o n a l i ty  t e s t  r e s u l t s  to  a p p ra ise  p e rs o n a li ty .  Probably  t h i s  
i s  due t o  a re c o g n itio n  o f th e  l im ita t io n s  o f  p e rs o n a li ty  in v e n to r ie s .
6 . Guidance p e rso n n e l ccm plained th a t  t r a n s f e r r in g  schools 
f a i l e d  to  forw ard t e s t  r e s u l t s  w ith  th e  permanent reco rd s  o f  th e  p u p il .  
A common ccanplaint o f guidance p e rso n n e l i s  t h a t  " in s t i t u t i o n s  of 
h ig h e r le a rn in g  do not re q u e s t th e  p u p i l 's  t e s t  r e s u l t s . "
7 . The t o t a l  average w eighted score o f  th e  group fo r  th e  c r i ­
t e r i a  fo r  guidance perso n n e l was 4 .4  which i s  e q u iv a len t to  a r a t in g  
o f  "Above A verage." By re fe re n c e  to  th e  d e f in i t io n  o f  th e  r a t in g ,  t h i s  
group o f  guidance perso n n e l appeared  to  average study ing  and u sing  t e s t
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r e s u l t s  to  a id  in  th e  s o lu tio n  o f  e d u c a tio n a l problem s, when th e  need 
o ccu rs , roughly 60 to  79 p e r  cen t o f  th e  tim e.
Classroom Uses o f  T est R esu lts
1. The h ig h e s t r a t in g  a t ta in e d  by classroom  te a c h e rs  was in  th e  
use o f  t e s t  r e s u l t s  fo r  th e  c r i t e r i a  Id e n tify in g  Normal, G if te d , and 
S low -learn ing  P u p ils . Lower r a t in g s  were a t ta in e d  fo r  th e  fo llow ing  
c r i t e r i a :  P lanning In s t r u c t io n a l  Programs fo r  th e  P u p il and C la ss ; 
S e le c tio n  o f  I n s t r u c t io n a l  M a te r ia ls ;  and E valua tion  o f Methods and 
Techniques o f Teaching.
2 . In  comparison w ith  a d m in is tra t iv e  p e rso n n e l, guidance p e r ­
so n n e l, and ap p ro p ria te  c r i t e r i a ,  classroom  te a c h e rs  ranked lower th a n  
e i th e r  o f th e  o th e r groups in  th e  use o f  t e s t  r e s u l t s .  The classroom  
te a c h e rs  d id  no t rece iv e  a r a t in g  low er th an  "Average" o r a r a t in g  
h ig h e r than  "Above A verage."
3 . This study  re v e a ls  th a t  classroom  te a c h e rs  made c o n s is te n t  
use o f t e s t  r e s u l t s  to  ap p ra ise  in d iv id u a l p u p il  achievem ent and a b i l i ­
t y  more ex te n s iv e ly  th an  d id  guidance p e rso n n e l. A lso , in  c o n tra s t  
w ith  a d m in is tra to rs , classroom  te a c h e rs  tended  to  make more use o f  t e s t  
r e s u l t s  when th e  in d iv id u a l could  b e n e f i t  th a n  th e y  d id  when a group o r 
a c la s s  o f p u p ils  could p r o f i t .  T h is group o f classroom  te a c h e rs  would 
welcone some p ro fe s s io n a l he lp  in  u sin g  t e s t  r e s u l t s  to  d isco v er common 
academic needs o f  a group in  o rd e r to  improve teach in g  e f f ic ie n c y .
One ex p lan a tio n  c i te d  fo r  th e  f a i l u r e  o f classroom  te a c h e rs  to  u t i l i z e  
t e s t  r e s u l t s  fo r  group purposes i s  th e  la ck  o f p ro p e rly  compiled t e s t  
r e s u l t s .
4. A lso rev ea led  by t h i s  s tu d y  was th e  l i t t l e  re fe re n c e  made to
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t e s t  r e s u l t s  by classroom  te a c h e rs  to  p la n  in s t r u c t io n a l  program s.
Here again  te a c h e rs  used t e s t  r e s u l t s  more fo r  in d iv id u a l p u p il  in s t r u c ­
t i o n  than  fo r  a group o r  c l a s s .  Some o f  th e  te a c h e rs  adm itted  t h a t  i f  
th e  p roper t e s t  in fo rm atio n  were a v a i la b le ,  i t  could  improve th e i r  
te ach in g  e f f ic ie n c y - - th a t  i s - - c a r e  fo r  th e  academic needs o f  a m a jo r ity  
o f  th e  p u p ils  in  a c la s s .  H ere, a g a in , th e  la c k  o f p ro p e r ly  compiled 
t e s t  r e s u l t s  was c i te d  as  a m ajor reason  fo r  t h i s  s i tu a t io n .
5 . C le a rly  re v e a le d  by t h i s  s tudy  i s  t h a t  classroom  te a c h e rs  
used t e s t  r e s u l t s  as a p a r t i a l  b a s is  fo r  th e  s e le c t io n  o f  in s t r u c t io n a l  
m a te r ia ls  fo r  in d iv id u a l p u p i l s .  Due to  th e  la c k  o f p ro p e rly  com piled 
t e s t  r e s u l t s ,  th e  te a c h e rs  d id  no t have s u f f ic ie n t  in fo rm atio n  a v a i la b le  
to  d isco v er q u ick ly  th e  common group needs and th e n  s e le c t  o r  adap t 
p ro p er in s t r u c t io n a l  m a te r ia ls  to  s a t i s f y  th e  needs o f  th e  group.
6 . A m a jo rity  o f  th e  classroom  te a c h e rs  s a id  th e y  used t e s t  
r e s u l t s  to  ev a lu a te  t h e i r  own methods and te ch n iq u es  o f te a c h in g . How­
e v e r , alm ost o n e - th ird  o f  th e  te a c h e rs  s a id  th e y  d id  not understand  
how t h e i r  own in s t r u c t io n a l  e f f o r t s  f i t t e d  in to  th e  t o t a l  in s t r u c t io n a l  
program. Thus th e  in fe re n c e  made here  i s  a p le a  fo r  in - s e rv ic e  t r a i n ­
in g  programs and p ro p e rly  com piled, p u b lish ed  t e s t  r e s u l t s .
7 . The t o t a l  average w eighted score o f  th e  group fo r  th e  c r i ­
t e r i a  fo r  classroom  uses o f  t e s t  r e s u l t s  was 3 .8  which corresponds to  
a r a t in g  o f "Average." By r e f e r r in g  to  th e  d e f in i t io n  o f  th e  r a t in g ,  
t h i s  group o f  classroom  te a c h e rs  seemed to  average s tudy ing  and u sin g  
t e s t  r e s u l t s  to  a id  in  th e  s o lu tio n  o f e d u ca tio n a l problem s, when a p p l i ­
c a b le , roughly  40 to  59 p e r cen t o f  th e  tim e.
185
S tandard ized  T e s ts  Used
1. A ll o f  th e  schoo ls  ad m in is te red  in te l l ig e n c e  and achievem ent 
t e s t s .  The C a l ifo rn ia  (Short-Form ) T es t o f  M ental M atu rity  and th e  
O tis  Q uick-Scoring M ental A b il i ty  T est were a d m in is te re d  more f re q u e n t­
ly  th an  any o f  th e  o th e r  in te l l ig e n c e  t e s t s  m entioned. About 50 p e r  
cen t o f th e  schoo ls ad m in is te red  th e  C a lifo rn ia  Achievement T e s ts  and 
th e  S tan fo rd  Achievement T e s ts .
2. The D i f f e r e n t ia l  A ptitude T e s ts  and th e  N a tio n a l M erit 
S cho la rsh ip  Exam ination were used more f re q u e n tly  th a n  any o th e r  scho­
l a s t i c  a p t itu d e  t e s t .  The G eneral A p titude  T es t B a tte ry  was m entioned 
as th e  most f re q u e n tly  used  g en era l a p t i tu d e  t e s t .
3 . A la rg e r  number o f d i f f e r e n t  supplem entary  t e s t s  were men­
tio n e d  th a n  in  any o th e r  t e s t  c l a s s i f i c a t i o n .  However, m athem atics 
and /o r a r i th m e t ic ,  re a d in g , and sc ience  t e s t s  com prised a m a jo r ity  o f  
th e  t e s t s  a d m in is te re d . The Iowa S i le n t  Reading T es t was re p o r te d  used 
by more schoo ls th a n  any o th e r t e s t  m entioned in  t h i s  ca teg o ry .
4. The Kuder P re fe ren ce  R ecord --V ocational was ad m in is te re d  by 
100 p e r  cen t o f  th e  schoo ls  using  an in t e r e s t  in v e n to ry .
5 . A sm all p ercen tage  o f  th e  re p o r t in g  schoo ls  used p e r s o n a l i ty  
in s tru m e n ts . The B e ll Adjustment In v en to ry  was ad m in is te re d  by more 
schools th a n  any o th e r  in strum en t m entioned.
C onclusions
A d m in istra tiv e  Uses o f  T est R esu lts
1. A d m in is tra to rs  seem to  make p r o f ic i e n t  use o f  t e s t  r e s u l t s  
fo r  th e  b e n e f i t  o f  th e  in d iv id u a l;  however, th e y  do no t appear to  make
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e f f i c i e n t  use o f  t e s t  r e s u l t s  fo r  th e  b e n e f i t  o f  groups. In  o th e r  
w ords, th e  a d m in is tra to rs  do n o t make p r o f ic ie n t  use o f  t e s t  r e s u l t s  
to  he lp  th e  t o t a l  f a c u l ty  understand  th a t  t e s t  r e s u l t s  can c o n tr ib u te  
t o  th e  improvement o f  th e  te a c h in g  s t a f f ,  o r  to  h e lp  classrocm  te a c h e rs  
u n ders tand  th e  common academic needs o f  th e  p u p ils .  A lso t e s t  r e s u l t s  
a re  no t used  advantageously  in  a c t io n  re se a rc h , in  in - s e rv ic e  t r a in in g  
program s, o r fo r  th e  m o tiv a tio n  o f  th e  te ach in g  s t a f f .
2 . A d m in istra to rs  cou ld  improve g e n e ra lly  in  th e  use  o f  t e s t  
r e s u l t s ,  b u t th e  use o f  t e s t  r e s u l t s  in  which improvements could  be 
made f i r s t  a re :
P lann ing  In -S erv ice  T ra in in g  o f  th e  S ta f f
R esearch on th e  E d u ca tio n a l Problems o f  th e  School System
M otiva tion  o f  th e  Academic S ta f f  fo r  B e tte r  Teaching
Guidance Uses o f  T es t R esu lts
1 . I t  appears th a t  guidance p e rso n n e l could  make more use o f 
t e s t  r e s u l t s  which a re  in c lu d ed  in  th e  c r i t e r i a  A p p ra isa l o f  Achievement 
as  R e la ted  to  A b il i ty .  About 20 p e r  cen t o f th e  group re p o r te d  l i t t l e  
use  o f  t e s t  r e s u l t s  fo r  t h i s  pu rpose .
2 . Guidance p ersonnel b e lie v e  th a t  th e y  need more in te n s iv e  
p ro fe s s io n a l  p re p a ra tio n  b e fo re  th e y  a re  p repared  to  recogn ize  gross 
d e fe c ts  o f  p e rs o n a li ty  which may n e c e s s i ta te  sp e c ia liz e d  p ro fe s s io n a l 
a id .
3. I t  appears t h a t  guidance p e rso n n e l may forw ard t e s t  r e s u l t s  
to  p ro sp e c tiv e  employers more o f te n  th a n  th e y  do to  c o lle g e s  o r u n i­
v e r s i t i e s .  One ex p lan a tio n  advanced fo r  t h i s  s i tu a t io n  i s  th a t  more
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p u p ils  e n te r  th e  employment f i e l d  th a n  go to  c o lle g e .
4. While guidance p erso n n e l could  improve t h e i r  p ro f ic ie n c y  in  
th e  use o f  t e s t  r e s u l t s  g e n e ra lly , th e  use o f  t e s t  r e s u l t s  in  which im­
provements should  be made i s :
A p p ra isa l o f Achievement as R e la ted  to  A b il i ty
Classroom Uses o f  T est R esu lts
1 . I t  appeared th a t  classroom  te a c h e rs  tended  to  make more use 
o f  t e s t  r e s u l t s  f o r  th e  b e n e f i t  o f  th e  in d iv id u a l p u p il  th an  when a 
group o r c la s s  could  p r o f i t .  One reason  suggested  fo r  t h i s  s i tu a t io n  
i s  th a t  te a c h e rs  do not know how to  com pile t e s t  r e s u l t s  to  make p ro p er 
in te r p r e ta t io n s  fo r  th e  b e n e f i t  o f  a group o r  c la s s .  A lso i t  was men­
tio n e d  th a t  a d m in is tra to rs  do not p rov ide  classroom  te a c h e rs  w ith  com­
p i le d  t e s t  r e s u l t s  in  a form so th a t  group in te r p r e ta t io n s  can be made.
2 . Classroom te a c h e rs  f e e l  t h a t  th e y  do no t know how to  compile 
t e s t  r e s u l t s  and th a t  school a d m in is tra to rs  a re  not p ro v id in g  them w ith  
s u f f ic ie n t  in fo rm ation  to  use t e s t  r e s u l t s  fo r  th e  b e n e f i t  o f  groups o r 
c la s s e s .  T h is th e n  i s  a problem th a t  needs th e  coopera tive  e f f o r t s  o f 
b o th  classroom  te a c h e rs  and a d m in is tra t iv e  p e rso n n e l.
3. Classroom te a c h e rs  should  no t be expected  to  be t e s t  s p e c ia l ­
i s t s ,  and i t  appears th a t  th e  group o f  te a c h e rs  who p a r t i c ip a te d  in  
t h i s  study  su b sc rib e  to  t h i s  concep t. However, th e  classroom  te a c h e rs  
in f e r  t h a t  in - s e rv ic e  t r a in in g  programs and p ro p e rly  compiled and pub­
l is h e d  t e s t  r e s u l t s  would help  to  s tren g th en  any g la r in g  weaknesses in  
t h e i r  use o f  t e s t  r e s u l t s .
4. In d iv id u a lly  and as a group, classroom  te a c h e rs  could  im­
prove g e n e ra lly  t h e i r  p ro f ic ie n c y  in  th e  use o f  t e s t  r e s u l t s .  The use
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o f  t e s t  r e s u l t s  in  which improvements could be made im m ediately a re :
P u p il and C lass D iagnosis
P lanning In s t r u c t io n a l  Programs fo r  P u p il and C lass
S e le c tio n  o f  I n s t r u c t io n a l  M a te ria ls
E valua tion  o f  Methods and Techniques o f  Teaching
Re commendat ions
G eneral Reccounendations
1 . A paramount need re v e a le d  by t h i s  study  i s  th e  n e c e s s i ty  fo r  
f a c u l ty  in - s e rv ic e  t r a in in g  programs designed  to  promote a more e f f e c ­
t i v e  use o f  t e s t  r e s u l t s .  E f fe c tiv e  in - s e rv ic e  programs n o t on ly  i n ­
c rea se  understand ing  o f  th e  use o f  t e s t  r e s u l t s  b u t improve th e  cooper­
a t iv e  use o f  t e s t  r e s u l t s  among a d m in is tra to r s ,  guidance p e rso n n e l, and 
classroom  te a c h e rs .  Through in - s e rv ic e  t r a in in g  programs o p p o r tu n itie s  
fo r  a c t iv e  p a r t i c ip a t io n  o f  te a c h e rs  a re  p rov ided . Thus, th e  keystone 
to  a b e t t e r  use o f t e s t  r e s u l t s  i s  an adequate in - s e rv ic e  t r a in in g  p ro ­
gram.
2 . In -s e rv ic e  t r a in in g  programs c a l l  f o r  th e  h e lp  o f  c o n s u lt­
a n ts  fro n  agencies o th e r  th a n  th e  lo c a l  schoo l. T h e re fo re , to  a s s i s t  
th e  lo c a l  schools to  p rov ide  e f f e c t iv e  in - s e rv ic e  t r a in in g  program s, i t  
i s  recommended th a t  s ta t e  c o lle g e s  and u n iv e r s i t ie s  make q u a l i f ie d  p e r ­
sonnel a v a ila b le  to  a s s i s t  in  programs o f  t h i s  ty p e .
3. S ince t h i s  s tu d y  was begun ju s t  p r io r  to  th e  N ational 
Defense Education Act o f 1958  ̂ P u b lic  Law 85-864, and concluded s h o r t ly  
a f t e r  th e  law went in to  e f f e c t ,  i t  i s  suggested  th a t  a s im ila r  study  
m ight now determ ine i f  th e  a c t  has g iven im petus to  an in c re a se d  use o f
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t e s t  r e s u l t s
4. I t  i s  recommended th a t  a s ta tu s  s tu d y  o f th e  q u a l i f ic a t io n s  
o f guidance p e rso n n e l be conducted as  soon as  p o s s ib le  so th a t  in  f u ­
tu r e  y ea rs  needed improvements in  th e  q u a l i f ic a t io n s  o f guidance p e r ­
sonnel can be a n t ic ip a te d .  The stu d y  should  in c lu d e  th e  ty p es  o f  p ro b ­
lems encountered  by a d m in is tra to r s ,  guidance p e rso n n e l, and classroom  
te a c h e r s .
5 . Demands a re  be ing  p la c e d  on th e  schoo ls fo r  th e  improvement 
o f  t e s t in g  and guidance program s. A c c re d itin g  agenc ies a re  u rg ing  
h ig h e r p ro fe s s io n a l  s ta n d a rd s . Improved s tan d ard s  re q u ire  a d d i t io n a l  
funds. T h ere fo re , an a n a ly s is  o f  th e  c o s t o f  p rov id ing  an adequate 
t e s t in g  an d /o r guidance program should  be made. A study  o f such n a tu re  
m ight h e lp  th e  le g i s la tu r e  and a c c re d i t in g  agen c ies  understand  th a t  un­
le s s  a d d i t io n a l  funds a re  a p p ro p ria te d , le s s  s t r in g e n t  s tan d ard s  must 
be to le r a te d  u n t i l  adequate funds a n d /o r p ro p e r ly  q u a l if ie d  p e rso n n e l 
a re  a v a i la b le .  Such a study  m ight w e ll  be th e  necessary  im petus to  
balance  p ro fe s s io n a l  s tan d ard s  and f in a n c e s .
APPENDIX A
COMPUTATION OF 




In te r p r e ta t io n  o f Spearman's Eho ( p )
Spearm an's c o e f f ic ie n t  o f c o r re la t io n  (rh o ) corresponds to  th e
d e s c r ip t io n  g iven  by G a r re t t .^
r  from .00  to  + .20  denotes in d i f f e r e n t  o r  n e g l ig ib le  r e la t io n ­
sh ip ;
r  from + .20  to  + .40  denotes low c o r re la t io n ;  p re sen t bu t s l ig h t ;
r  from + .40 to  + .70  denotes s u b s ta n t ia l  o r  marked re la t io n s h ip ;
r  from + .70  to  + 1 .0 0  denotes h igh  to  very  h igh  r e la t io n s h ip .
2
" t"  T est o f  S ig n ifican ce
When N = 12; (U - 2) = 10, a Spearman p must be .576 to  be 
s ig n if ic a n t  a t  th e  .05 le v e l  and .708 to  be s ig n if ic a n t  a t  th e  .01 le v e l .
When N = 11; (W - 2) = 9 ;  a  Spearman p must be .602 to  be
s ig n if ic a n t  a t  th e  .05 le v e l  and .735 to  be s ig n if ic a n t  a t  th e  .01 le v e l .
.05 confidence le v e l  means: th a t  th e  odds a re  95:5 o r  19 :1  th a t
rho i s  s ig n i f i c a n t .
.01 confidence le v e l  means : th a t  th e  odds a re  99:1  th a t  rho i s
s ig n if ic a n t .
^Henry E. G a r re t t ;  S t a t i s t i c s  in  Psychology and E ducation ;
4 th  e d . ;  New York: Longmans ; Green and C o., 1955L  P* 173«
^ I b id . ,  200-201.
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*The d a ta  f o r  t h i s  school was n o t inc luded  in  th e  com putation 
because o f  th e  la rg e  amount o f  d e v ia tio n  between th e  sco res on th e  
q u e s tio n n a ire  and th e  sco res on th e  in te rv ie w . A dd itional in v e s t ig a ­
t i o n  rev ea led  th a t  th e  person  who answ ered th e  q u es tio n n a ire  was n o t th e  
same one l a t e r  in te rv iew ed  even though o n ly  one p e rs o n 's  name was in ­
volved.
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COMPUTATION OF RHO ( p ) TO DETERICCNE THE RELATIONSHIP 
OF SCORES OF GUIDANCE PERSONNEL ON THE QUESTION­
NAIRE AS COMPARED WITH SCORES RESULTING 
FROM INTERVIEWS
g 5
âi . p  f r h  %
o  O  - p ü  M U  &  H  0 ) 3
0)03 B  to c o  0) 03 = = 4-t M
Td a j  - p  'h
A
#51 1 143 139 6 9 3 9
^ 7  2 150 147 4 6 2 4
#17 3 157 158 3 2 1 1
#21 4 112 104 11 12 1 1
#34 5 139 154 8 4 4 16
#37 6 l 4o i 4o 7 7 .2  .5  .25
#15 7 168 156 2 3 1 1
#16 8 128 l 4o 9 7 .5  1 .5  2.25
#11 9 146 153 5 5 0 0
# 3̂ 10* 142* 123*
^ 3  U  170  162 1 1 0 0
1 9 5
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#55 12 106 109 12 11 1 1
#56 13 120 118 10 10 0 0
-*The d a ta  f o r  t h i s  school was not inc luded  in  th e  computa­
t i o n  because o f  th e  la rg e  amount o f  d e v ia tio n  between th e  sco res on th e  
q u e s tio n n a ire  and th e  sco res on th e  in te rv ie w . A dd itio n a l in v e s t ig a ­
t i o n  rev ea led  th a t  th e  person who answ ered th e  q u es tio n n a ire  was not 
th e  same one l a t e r  in terv ie^ /ed  even though on ly  one pei’s o n 's  name was 
invo lved .
n ( i r  - 1)
1 -  6 (3 3 0 0 )  
P I2 ( l4 3 )
= 1 - 213
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COMPUTATION OF RHO ( p ) TO DETERMINE RELATIONSHIP OF 
CLASSROOM TEACHERS' SCORES ON THE QUESTIOMAERE 
AS CŒ4PARED WITH SCORES RESULTING 
PROM INTERVIElfS
K aIÎ4 -H ^  ^o d  ̂ d q 0) fdH g > 3 a y• o  djp o p  «  K d ^o o  o m -h S p dS rd  • -HO > o = = H c g c v i_p y  H O  &  H  ( u K ' d
to w  0) CQ = -  (Mo (N - -  ________"d o ^  ch
aa
#51 1 157 171 4 2
# 7  2* 190* 58*
#17 3 179 163 2 3
p i  4 82 97 10 10
#34 5 116 121 8 7
#37 6 124 105 7 9
#15 7 190 190 1 1
#16 8 136 i 4 i  5 5
#11 9 101 108 9 8
#43 10* 177* 136*
#53 11 172 159 3 4
197




s i l  Êa i â gg %
I I I r
#55 12 74 71 11 11 0 0
# 5 13 133 129 6 6 0 0
^ h e  d a ta  f o r  th e se  schools were no t inc lu d ed  in  th e  compu­
ta t i o n  because o f  th e  la rg e  amount o f  d e v ia tio n  between th e  sco res  on 
th e  q u e s tio n n a ire  and th e  sco res  on th e  in te rv ie w . A dd itional in v e s t i ­
g a tio n  rev ea led  t h a t  th e  person  who answered th e  q u es tio n n a ire  was not 
th e  same one l a t e r  in te rv iew ed  even though o n ly  one p e rso n 's  name was 
invo lved .
1 -  6 d^
n(M^ - l )
1 -  6( 12) = 1 -  72 
U ( l2 0 )  1320
1 - .054 
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APPENDIX B
SCHOOLS TO WHICH QUESTIONNAIRES WERE MAILED
1 9 8
1 9 9
SCHOOL SYSTEMS TO WHICH QUESTIOMAIRES 
WERE MAILED
A lva F a i r f a x P e rry
Ardmore Grove Ponca C ity
B a m s d a ll H arrah P u r c e l l
B a r t l e s v i l l e H eald ton Putnam C ity
Bethany H inton R in g lin g
B lackw ell H o ld e n v il le S apu lpa
B lanchard Hugo Sand S p rin g s
B ristow Jay Sayre
C arneg ie K in g f is h e r Sem inole
C hand ler Lawton S h a ttu c k
C helsea Lave m e Shawnee
C hickasha Mangum S t i g l e r
C lin to n î f e r i e t t a S t i l lw a te r
Commerce M cA leste r S u lp h u r
Cushing Meeker T ah lequah
C y r i l Midwest C i ty T u lsa
Duncan Minco Velma-Alma
D urant Nowata V in i ta
Edmond Oklahoma C ity W eleetka
E l Reno Owasso Wewoka





W. R. Brown 
E v a lu a tio n  and T estin g  
The U n iv e rs ity  o f Oklahoma 
Norman, Oklahoma
Ju ly  23 , 1958
In  19^9 one a u th o r i ty  re p o r te d  th a t  20,000,000 Americans to o k  
60 , 000,000 t e s t s .  Because o f  re c e n t developments th e re  i s  l i t t l e  reason  
to  b e lie v e  th a t  a  l e s s e r  number o f  t e s t s  w i l l  be ad m in is te re d . However, 
numbers a re  r e la t iv e ly  u n in ^ jo rtan t. What i s  im portan t i s  th e  degree o f 
p ro f ic ie n c y  w ith  which t e s t  r e s u l t s  a re  used to  improve in s t r u c t io n ,  
gu idance , and a d m in is tra t io n .
We a re  p lann ing  a  s tudy  o f  th e  uses o f  s tan d a rd ized  t e s t s  in  
th e  p u b lic  schools o f  th e  s t a t e .  A study  o f  t h i s  n a tu re  cou ld  be h e lp ­
f u l  in  determ in ing  th e  e x te n t t o  which t e s t s  a re  used in  ou r schools 
and provide some guide l i n e s  by w hich t h e i r  u ses may be improved. I t  i s  
w id e ly  recognized  in  th e  p re se n t d is tu rb a n ce  about th e  schoo ls  t h a t  t e s t ­
in g  and guidance s e rv ic e s  a re  im portan t elem ents in  h e lp in g  o u r s tu d e n ts  
f in d  them selves.
In  o rd e r to  do such a  s tu d y  i t  i s  n ecessary  to  id e n t i f y  th e  
sch o o ls  th a t  have te s t in g  programs and th e  persons in  th e se  schoo ls  th a t  
a re  d i r e c t ly  invo lved . The en c lo sed  card  in d ic a te s  th e  c o n d itio n s  t h a t  
have been deemed d e s ira b le  as  a  b a s is  f o r  in c lu d in g  a  school in  t h i s  
s tu d y . Would you p lease  g ive us th e  in fo rm atio n  c a l le d  f o r  on t h i s  card  
and r e tu rn  i t  a t  your e a r l i e s t  convenience.
Thank you f o r  your co o p era tio n .
C o rd ia lly ,
W. R. Brown 
E valua tion  and T estin g  




W. R. Brown 
E v a lu a tio n  and T es tin g  
The U n iv e rs ity  o f  Oklahoma 
Norman, Oklahoma
O ctober 10 , 1958
L ast summer you were asked i f  your schoo l would be w il l in g  to  
p a r t i c ip a te  in  a  s tu d y , be ing  conducted by t h i s  o f f i c e ,  which d e a ls  w ith  
th e  uses o f s ta n d a rd iz e d  t e s t  r e s u l t s  in  th e  p u b lic  schoo ls o f t h i s  
s t a t e .  You w i l l  remember th a t  you re tu rn e d  a  p o s ta l  ca rd  in d ic a tin g  
your w illin g n e ss  t o  coopera te  and th a t  reco rded  in te rv iew s  would be p e r ­
m itte d . Since your school meets th e  c o n d itio n s  t h a t  have been deemed 
d e s ira b le  f o r  t h i s  s tu d y , we a re  re q u e s tin g  th a t  th e  th re e  enclo sed  p re ­
lim in a ry  q u e s tio n n a ire s  be com pleted by th e  a p p ro p r ia te  personnel o f 
your f a c u l ty .
The Q uestionnaire  f o r  th e  A d m in is tra to r should  be com pleted by 
th e  S uperin tenden t o f  Schools o r  h is  d e le g a te d  a u th o r i ty .
The Q uestionnaire  f o r  th e  Guidance D ire c to r  o r  Counselor should  
be com pleted by th e  Head Counselor o r  Guidance D ire c to r .
The S uperin tenden t should s e le c t  a  classroom  te a c h e r  who can be 
considered  as  re p re s e n ta tiv e  o f  th e  t o t a l  f a c u l ty ;  who has a  good work­
ing  knowledge o f  t e s t i n g  and guidance ; and who has an understand ing  o f  
how e x te n s iv e ly  t e s t  r e s u l t s  a re  be ing  used on th e  e lem en tary , ju n io r  
h ig h , and h igh  school l e v e l s ,  t o  com plete th e  Q uestionnaire  f o r  th e  
Classroom Teacher.
P lease d i s t r i b u te  th e  q u e s tio n n a ire s  to  th e  p roper in d iv id u a ls  
and request them to  com plete t h e i r  q u e s tio n n a ire  a s  soon as p o s s ib le .
In  o rd e r to  f a c i l i t a t e  th e  com pletion o f  th e  stu d y  would you t r y  to  r e ­
tu r n  a l l  th re e  q u e s tio n n a ire s  by November 25 , 1958?
The s e lf -a d d re s s e d , stamped envelope i s  p rov ided  f o r  your con­
ven ience. Thanlc you very  much f o r  your c o o p e ra tio n .
C o rd ia lly ,
W. R. Brown,
E v a lu a tio n  and T estin g  




THE QUESTIONNAIRE SENT TO AIMINISTRATORS, 




QUESTIOMAIRE FOR THE ADMINISTRATOR
D I R E C T I O N S
1 . P lease  com plete th e  fo llow ing  blanlcs. Date 
Name
P o s itio n
Name o f  School 
S tr e e t  add ress
C ity  ________________________________________  Phone
2 . Study th e  responses and d e f in i t io n s  c a re fu l ly  befo re  answ ering th e  
q u e s tio n s . P lease keep in  mind th a t  th e  response you s e le c t  f o r  a 
g iven  q u es tio n  means e x a c tly  what th e  d e f in i t io n  o f  th e  response 
im p lie s .
3 . P lease  scan each se c tio n  and q u es tio n  in  o rd e r to  become f a m i l ia r  
w ith  th e  n a tu re  o f  th e  q u es tio n s  to  be answered. T his i s  very  im­
p o r ta n t because we may w ish to  in te rv iew  you a t  a  l a t e r  d a te .
Answer each  q u es tio n . P lace an "X" in  th e  b lank  p rov ided  f o r  th e  
response o f  your cho ice .
5 . A f te r  you have com pleted th e  q u e s tio n n a ire , p lease  re tu rn  i t  to  your 
S u p erin ten d en t. He has been req u es ted  to  re tu rn  a l l  q u e s tio n n a ire s  







T est r e s u l t s  a re  s tu d ie d  and used  
to  a id  in  th e  s o lu t io n  o f  educa­
t i o n a l  p rob lem s, when th e  need  
o c c u rs , rough ly  100 p e r  c e n t o f  
th e  t im e .
T e s t r e s u l t s  a re  s tu d ie d  eind used  
t o  a id  in  th e  s o lu t io n  o f  educa­
t i o n a l  p rob lem s, when th e  need 
o c c u rs , ro u g h ly  80 t o  99 p e r  c e n t 
o f  th e  tim e .
O ften
F re q u e n tly
T e s t r e s u l t s  a re  s tu d ie d  and used  
to  a id  in  th e  s o lu t io n  o f  educa­
t i o n a l  p rob lem s, when th e  need 
o c c u rs ,  rough ly  60 t o  79 p e r  c e n t 
o f  th e  tim e .
T e s t r e s u l t s  a re  s tu d ie d  and used  
t o  a id  in  th e  s o lu t io n  o f  educa­
t i o n a l  p rob lem s, when th e  need  
o c c u rs , rough ly  li-O t o  59 p e r  c e n t 
o f  th e  tim e .
Sometimes T e s t r e s u l t s  a re  s tu d ie d  and used  
to  a id  in  th e  s o lu t io n  o f  educa­
t i o n a l  p rob lem s, when th e  need 
o c c u rs , rough ly  20 t o  39 p e r  ce n t 
o f  th e  tim e .
Seldom T e s t r e s u l t s  a re  s tu d ie d  and used  
to  a id  in  th e  s o lu t io n  o f  educa­
t i o n a l  p rob lem s, when th e  need 
o c c u rs , rough ly  1 t o  19 p e r  c e n t 
o f  th e  tim e .
Never At no tim e a re  t e s t  r e s u l t s  used  
t o  a id  in  th e  s o lu t io n  o f  educa­
t i o n a l  prob lem s.
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QUESTIOMAIRE FOR THE AMIMSTRATOR 
A dm inistrative Uses o f Test Results*
Planning and Developing th e  School's Educational Program 
Curriculum
1. When the  problem occurs, to  what degree do you use t e s t  re s u lts  in  
planning and se le c tin g  those  p a r ts  o f th e  curriculum  th a t  should 
receive more emphasis th an  o thers?
2 .
3.
a . Always 100#
b . Very o f te n 80-99#
c . O ften 60-79#
d . F requen tly 4-0-59#
When th e  problem o c c u rs ,
when plann ing  to re v ise  1
a . Always 100#
b. Very o f te n 80-99#
c. Often 60-79#
d. F requen tly 40-59#
When th e  problem o ccu rs .
f o r  th e  planning and deve
a . Always 100#
b . Very o f te n 80-99#
c. Often 60-79#

















e . Sometimes 20-39#
f .  Seldom 1-19#
g. Never 0#
In s tru c tio n
it-. When the  problem occurs, to  what degree do you use t e s t  r e s u lts  as 
a  p a r t ia l  b a s is  fo r  th e  planning and development o f rem edial pro­
grams?
a . Always 100/:
b . Very o ften  80-99#
c . Often 60-79#
d. Frequently 4-0-59#
e .








*Test re s u lts  as defined here include only t e s t  r e s u l ts  ob tained  from 
standard ized , group paper-an d -p en c il t e s t s .  I t  does not include te ach e r 
constructed  t e s t s ,  p ro jec tiv e  type t e s t s ,  o r paper-an d -p en c il t e s t s  
th a t  must be adm inistered in d iv id u a lly .
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5. When, th e  problem o c c u rs , to  what e x te n t do you use t e s t  r e s u l t s  when 
p lann ing  o r  developing in s t r u c t io n a l  m ethods, m a te r ia ls ,  and p h y s ica l 
f a c i l i t i e s ?
a . Always 100^   e . Sometimes 20-39 /j _______
b . Very o f te n  80-99;^_______ f  « Seldom 1-19 /»______
c . O ften 60-79fa  g . Never QFjo ______
d. F req u en tly  40-59“̂ _______
6 . When th e  problem o ccu rs , how fre q u e n tly  do you use t e s t  r e s u l t s  in  
th e  pleuming o r  development o f  p rocedures f o r  th e  prom otion o r  
r e te n t io n  o f  p u p ils?
a . Always 100^   e .  Sometimes 20-39/^_______
b . Very o f te n  8 0 -9 9 ^ _______ f . Seldom l-1 9 /o ______
c . O ften 8 o -7 9 ^   g . Never Op ______
d. F req u en tly  ^0-59'/® _______
P u p il S ta tu s
7- When th e  need a r i s e s ,  to  what e x te n t do you use t e s t  r e s u l t s  to  
o b ta in  advance knowledge o f  in d iv id u a l p u p ils  o r  a c la s s  o r  group?
a . Always lOD̂ o _______  e .  Sometimes 2 0 -3 9 ^ ______
b . Very o f te n  80-99/o_______ f . Seldom 1-19/»______
c . O ften 60-79/̂ 1_______  g . Never Oja _______
d . F requen tly  if 0 -5 9 ^ _______
8 . When th e  need a r i s e s ,  how e x te n s iv e ly  do you use t e s t  r e s u l t s  as a 
p a r t i a l  b a s is  to  determ ine th e  e l i g i b i l i t y  o f  p u p ils  f o r  sp e c ia l 
c la s s e s?
a . Always IQOjo _______  e .  Sometimes 20-39/»______
b . Very o f te n  8 0 -9 9 ^ _______  f . Seldom l-19/o_ _____
c . O ften 60- 79/0 _______  g . Never Op _______
d. F req u en tly  40-$9? _______
9 . When th e  need a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  as a 
guide f o r  th e  placem ent o f p u p ils  in  th e  p ro p er c la ss e s?
a . Always lOO/o _______  e .  Sometimes 20-39'^ _______
b . Very o f te n  8 0 -9 9 ^ _______  f . Seldom 1-19";»_______
c . O ften 60- 79^ g . Never 0^
d . F req u en tly  4-0-99^
I I
P ub lic  R e la tio n s
10. When th e  problem o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  as 
p a r t i a l  b a s is  f o r  inform ing p a ren ts  o f  th e  academic achievement o f
t h e i r c h ild ren ?
a . Always 100^ e . Sometimes 20-39?»
b . Very o f te n 80- 99^ f . Seldom 1-19^
c . Often 60- 79^ g . Never Op
d. F requen tly 40-99^
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11. When th e  need  a r i s e s ,  how f r e q u e n t ly  do you use t e s t  r e s u l t s  a s  a
p a r t i a l  b a s i s  f o r  h e lp in g  th e  Board o f  E d u ca tio n  t o  b e t t e r  u n d er­
s ta n d  how w e l l  e d u c a t io n a l  o b je c t iv e s  a re  b e in g  ach ieved?
a .  Always 100^   e .  Sometimes 2 0 -3 9 ^ _______
b .  Very o f te n  8 0 -9 9 $ _______ f . Seldom 1 -1 9 $ _______
c . O ften  8 0 - 79$   g. Never 0$____ _______
d . F re q u e n tly  40-99$ _______
12. When th e  need  o c c u rs ,  t o  what deg ree  do you use t e s t  r e s u l t s  a s  a
p a r t i a l  b a s i s  f o r  h e lp in g  th e  community and i n t e r e s t e d  a g e n c ie s  to
u n d e rs ta n d  how w e l l  academ ic r e s u l t s  a re  b e in g  ach iev ed ?
a .  Always 100$   e .  Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ _______  f . Seldom 1 - 1 9 $ _______
c .  O ften  6 0 -7 9 $ _______  g . N ever 0$ ______
d . F re q u e n tly  40-59$._______
I I I
In -S e rv ice  T ra in in g  o f th e  S ta f f
13. When th e  need o c c u rs , to  what e x te n t do you use t e s t  r e s u l t s  as one 
b a s is  f o r  p lann ing  in - s e rv ic e  t r a in in g  programs f o r  classroom  
te a c h e rs?
a .  Always 100$   e .  Sometimes 20-39$ ______
b . Very o f te n  8 0 -9 9 $ _______  f . Seldom 1-19$ ______
c . O ften 60- 79$ _______  g . Never 0$ ______
d . F req u en tly  40-59$ ______
IV
R esearch  on th e  E d u c a tio n a l Problem s o f  th e  School System
14. When th e  need  o c c u rs ,  t o  w hat d eg ree  do you use  t e s t  r e s u l t s  to  
d is c o v e r  o r  p ro v id e  in fo rm a tio n  f o r  so lv in g  e d u c a t io n a l  problem s 
p e c u l i a r  t o  th e  sch o o l?
a .  Always lOO^i _______  e .  Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ _______  f . Seldom 1 -1 9 $ _______
c .  O ften  60- 79$ _______ g. Never 0$ ______
d . F re q u e n tly  40-59$ _______
15 . When th e  need  o c c u rs ,  how f r e q u e n t ly  do you use t e s t  r e s u l t s  in  
program s o f  a c t i o n  re se a rc h ? *
a .  Always 100$   e .  Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ _______  f . Seldom 1 -1 9 $ _______
c .  O ften  60- 79$ _______ g . Never 0$ ______
d . F re q u e n tly  40-59$ _______
*A ction re s e a rc h  a s  d e f in e d  h e re  i s  r e s e a rc h  o f  a  p r a c t i c a l  n a tu re  con­
d u c ted  c o o p e ra t iv e ly  by  a d m in is t r a t iv e  and t e a c h e r  p e rso n n e l t o  o b ta in  
in fo rm a tio n  w hich can  be u se d  t o  so lv e  an  e d u c a t io n a l  problem  o f  imme­
d ia te  c o n cern .
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V
M otiva tion  o f  th e  Academic S ta f f  f o r  B e t te r  Teaching
16. When th e  problem occu rs , to  what degree do you use t e s t  r e s u l t s  as 
a  p a r t i a l  measure o f th e  e f f e c t  o f  s p e c ia l  superv iso ry  e f f o r t?
a . Always 100^ ______  e .  Sometimes 2 0 -3 9 ^ ______
b . Very o f te n  8 0 -9 9 $ ______  f . Seldom 1 -1 9 $ _______
c . O ften 60- 79$ _______ S- Never 0$ ______
d. F requen tly  4-0-59$_______
17 . When th e  need a r i s e s ,  to  what e x te n t do you use t e s t  r e s u l t s  to  
h e lp  S tim u la te  th e  improvement o f  classroom  te a c h in g , su p e rv is io n  
o f in s t r u c t io n ,  and ad m in is tra tio n ?
a . Always 100$ ______  e .  Sometimes 2 0 -3 9 $ ______
b . Very o f te n  8 0 -9 9 $ ______  f . Seldom 1 -1 9 $ _______
O ften 60- 79$ ______  S ' Never 0$__________c.
d . F re q u e n tly  40-59/
VI
E v a lu a tio n  o f  th e  E d u c a tio n a l Program 
E v a lu a tio n  o f  th e  I n s t r u c t io n a l  Program
18. When th e  need  a r i s e s ,  t o  what d eg ree  do you use t e s t  r e s u l t s  a s  a  
p a r t i a l  b a s i s  f o r  a s c e r ta in in g  th e  common academ ic needs o f  th e  
t o t a l  p u p i l  p o p u la tio n ?
a .  Always 100$ _______  e .  Sometimes 20-39$ ______
b . Very o f te n  8 0 -9 9 $ _______ f . Seldom 1 -1 9 $ _______
c .  O ften  60- 79$ ______  g . Never 0$ ______
d . F re q u e n tly  40-59$ ______
19. When th e  problem o ccu rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  as 
one b a s is  f o r  he lp ing  to  s a t i s f y  th e  academic needs o f  b o th  th e  
in d iv id u a l p u p il and t o t a l  p u p il popu la tion?
a . Always lOOJo _______ e .  Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ ______  f . Seldom 1 -1 9 $ _______
c . O ften 6 0 -7 9 $   g . Never 0$ ______
d . F requen tly  40-59$ ______
20. When th e  need o ccu rs , how fre q u e n tly  do you use t e s t  r e s u l t s  as 
one b a s is  to  he lp  th e  t o t a l  f a c u l ty  understand  th e  t o t a l  in s t r u c ­
t i o n a l  program?
a . Always 100$   e .  Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ ______  f  • Seldom 1 -1 9 $ _______
c . O ften 60- 79$ ______  g . Never 0$ ______
d . F requen tly  40-59$ ______
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Evaluation o f the  Curriculum
21 . Vfhen the  problem a r i s e s ,  how ex ten siv e ly  do you use t e s t  re s u lts  
as one b a s is  fo r  ev alua ting  th e  r e s u lts  o f emphasis given to  
various p a r ts  o f the  curriculum?
a . Always 100^   e . Sometimes 2 0 -3 9 ^______
b. Very o ften  80-99/«______  f . Seldom 1 -1 9 ^ ______
c. Often 6 0 -7 9 ^   £• Never Oju ______
d. Frequently 40-99 '^______
22. When the  problem occurs, how freq u en tly  do you use te  su re s u l ts  as 
one b a sis  to  help  evaluate  c u r r ic u la r  experiments?
a . Always 100^   e . Sometimes 20-39/'^______
b . Very o ften  8 0 -9 9 ^ ______  f . Seldom ■ 1-19/^______
c. Often 60-79/“   g. Never 0)6 ______
d. Frequently  40-59/6______
2 3 . When the  need a r i s e s ,  to  what degree do you use t e s t  re s u lts  as a 
p a r t i a l  b a s is  f o r  ev a lu a tin g  the t o t a l  curriculum  program?
a . Always 100)6 e . Sometimes 20-39/6
b. Very o ften  80-99fo______  f .  Seldom I - I 9# _______
c. Often 60-79/6  g. Never 0)6 ______
d. F requently  40-59)6______
A ppraisal o f Academic Achievement
24. When th e  need occurs, to  what ex ten t do you use t e s t  re s u lts  com­
p ile d  in  a  manner so th a t  th e  achievement o f c la sse s  may be com­
pared w ith  the  p roperly  e s ta b lish e d  norms and th u s  determine the  
amount o f academic p rogress being a tta in ed ?
a . Always 100)6   e . Sometimes 2 0 -3 9 ^ _______
b. Very o ften  80-99)6______  f . Seldom 1-19)6_______
c . Often 60- 79/5   g. Never 0)6 ______
d. Frequently  40-59)6 _______
2 5 . When the  need occurs, how ex ten siv e ly  do you use t e s t  re s u lts  com­
p ile d  in  a manner so th a t  the  achievement o f grades may be compared 
w ith  th e  p roperly  e s ta b lish e d  nom s and th u s  determine th e  amount 
of academic progress being a tta in ed ?
a . Always 100)6   e . Sometimes 20-39)6 ______
b . Very o ften  30-99)6 ______  f . Seldom 1-19)6_______
c . Often 60-79)6   g. Never 0)6 ______
d. Frequently  40-59)6 ______
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QUESTIONMIRE FOR THE COUNSELOR 
OR
GUIDANCE DIRECTOR
D I R E C T I O N S
1 . P lease com plete th e  fo llo w in g  b la n k s . Date 
Name
P o s itio n
Name o f School 
S tre e t ad d ress
C i t y ________________________________________  Phone
2 . Study th e  responses and d e f in i t io n s  c a r e fu l ly  befo re  answering th e  
q u e s tio n s . P lease  keep in  mind th a t  th e  response you s e le c t  f o r  a 
g iven q u es tio n  means e x a c tly  what th e  d e f in i t io n  o f th e  response 
im p lie s .
3. P lease scan each s e c tio n  and q u es tio n  in  o rd e r  to  become f a m il ia r  
w ith  th e  n a tu re  o f  th e  q u es tio n s  to  be answered. T his i s  very
im portant because we may w ish to  in te rv iew  you a t  a  l a t e r  d a te .
4 . Answer each q u e s tio n . P lace an "X" in  th e  b lank  provided  f o r  th e
response o f  your ch o ice .
5. A fte r  you have com pleted th e  q u e s tio n n a ire , p le a se  re tu rn  i t  to
your S u p erin ten d en t. He has been req u ested  to  r e tu rn  a l l  q u es tio n ­








T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f  educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roT^hly 100 p e r cen t o f 
th e  t im e .
T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f  educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roughly 80 to  99 p e r  cen t 
o f  th e  tim e .
T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f  educa­
t i o n a l  problem s, when th e  need 
o c c u rs , roughly 60 to  79 p e r  cen t 




T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f  educa­
t i o n a l  problem s, when th e  need 
o c c u rs , roughly kO to  59 p e r  cent 
o f  th e  tim e .
T est r e s u l t s  are  s tu d ie d  and used 
to  a id  in  th e  so lu tio n  o f  educa­
t i o n a l  problem s, when th e  need 
o c c u rs , roughly 20 to  39 p e r  cen t 
o f  th e  tim e .
T est r e s u l t s  are  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f  educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roughly 1 to  19 p e r  cen t 
o f  th e  tim e.
Never At no tim e a re  t e s t  r e s u l t s  used 
to  a id  in  th e  s o lu tio n  o f  educa­
t i o n a l  problem s.
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QUESTIONMIRE FOR THE COUNSELOR OR GUIDANCE DIRECTOR 
Guidance Uses o f  Test R esu lts*
I
A p pra isa l o f P u p ils  
The A pp ra isa l o f  Academic A b ili ty
1 . When th e  need a r i s e s ,  how fre q u e n tly  do you use t e s t  r e s u l t s  to
d isc o v e r  th e  o u ts ta n d in g  academic a p t i tu d e s  o f  in d iv id u a l p u p ils?
a . Always 100^   e .  Sometimes 20-39 '^______
b . Very o f te n  8 0 -9 9 ^ ______  f . Seldom 1 -1 9 $ ______
c . O ften 6 0 -7 9 $ _______  £• Never 0$ ______
d. F requen tly  40-59$ ______
2 . When th e  problem o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  to  
id e n t i f y  th e  ex ce p tio n a l a b i l i t i e s  and s k i l l s  o f  in d iv id u a l p u p ils?
a . Always 100$   e .  Sometimes 20-39$ ______
b . Very o f te n  8 0 -9 9 $ ______  f .  Seldom 1 -1 9 $ ______
c . O ften 6 0 -7 9 $ ______  g . Never 0$ ______
d. F requen tly  40-59$ _______
3. When th e  problem a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  to
determ ine th e  academic a b i l i t i e s  o f p u p ils  th a t  should be developed
fu r th e r?
a . Always 100$   e .  Sometimes 20-39$ ______
b. Very o f te n  8 0 -9 9 $ _______ f . Seldom 1 -1 9 $ ______
c. O ften 6 0 -7 9 $ _______ £• Never 0$ ______
d. F req u en tly  40-59$ ______
The A p p ra isa l o f  Achievement as R elated  to  A b il i ty
4 . When th e  need a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  to
determ ine i f  th e  p u p il i s  working up to  h is  cap ac ity ?
a . Always 100$   e .  Sometimes 2 0 -3 9 $ _______
b . Very o f te n  80-99$ ■ f . Seldom 1-19$ ______
c . O ften 6 0 -7 9 $ _______ g. Never 0$ ______
d. F requen tly  4 0 -5 9 $ ______
idlest r e s u l t s  as  d e fin ed  here inc lude on ly  t e s t  r e s u l t s  ob ta ined  from
sta n d a rd iz e d , group paper-a n d -p e n c il t e s t s .  I t  does not include te a c h e r
c o n s tru c te d  t e s t s ,  p ro je c tiv e  type  t e s t s ,  o r  p ap e r-an d -p en c il t e s t s  t h a t  
must be ad m in is te red  in d iv id u a lly .
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5 . When th e  problem  o ccu rs , how f re q u e n tly  do you use t e s t  r e s u l t s  as 
a  p a r t i a l  b a s is  t o  determ ine what th e  p u p il has ach ieved  p rev io u s ly  
in  le a rn in g  s k i l l s  and school su b jec ts?
a . Always 100^   e .  Sometimes 20-39^ ______
b . Very o f te n  0 0 -9 9 ‘p _______ f . Seldom 1 -1 9 '^ _______
c . O ften 60- 79^   g . Never 0^ ______
d . F req u en tly  kO -39i>______
6. When th e  need a r i s e s ,  to  what e x te n t do you use t e s t  r e s u l t s  as a 
p a r t i a l  b a s is  t o  make d e c is io n s  when p u p ils  a re  ready to  ta k e  end 
o r  f i n a l  exam inations?
a . Always 100^   e .  Sometimes 20-39^ _______
b . Very o f te n  80-99ï^_______ f . Seldom 1 -1 9 ^ ______
c . O ften 60-79 '^_______ g . Never 0^ ______
d. F req u en tly  kO-595^_______
7 . When th e  problem o ccu rs , to  what degree do you use t e s t  r e s u l t s  to  
id e n t i f y  academic weaknesses o f  in d iv id u a l p u p ils?
a . Always 100^   e .  Sometimes 20-39'i«_______
b . Very o f te n  80-99/^_______  f . Seldom 1 -1 9 ^ _______
c . O ften ÔO-79/0_______  £• Never Op _______
d . F req u en tly  40-99^ _______
8 . When th e  need o c c u rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  as a 
p a r t i a l  b a s is  t o  determ ine i f  th e  p u p il has a t ta in e d  th e  minimum 
le v e ls  o f  achievem ent n ecessary  fo r  success in  subsequent courses?
a . Always lOOfo ______  e .  Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ _______  f . Seldom 1 -1 9 $ _______
c . O ften 60- 79$ _______  S* Never 0$ ______
d. F req u en tly  40-59$ _______
The A p p ra isa l o f  P e rso n a li ty
9 . When th e  need a r i s e s ,  how e x te n s iv e ly  do you use t e s t  r e s u l t s  to  
determ ine i f  a  p u p il p o ssesses  p e r s o n a li ty  c h a r a c te r i s t i c s  th a t  
d i f f e r  g r e a t ly  from th a t  o f th e  average p u p il?
a . Always 100$   e .  Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ _______ f . Seldom 1-19$ _______
c . O ften 60- 79$ _______  S ' Never 0$ ______
d. F req u en tly  40-59$ _______
10. When th e  problem  a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  to  
h e lp  th e  in d iv id u a l to  o b je c tiv e ly  a p p ra ise  h is  own p e rso n a lity ?
a . Always 100$   e .  Sometimes 20-39$ _______
b . Very o f te n  80-99$ _______ f . Seldom 1-19$ _______
c . O ften  60- 79$ ______  S ' Never 0$ ______
d. F req u en tly  40-59$ _______
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I I
Counseling th e  P u p il and Paren t
11. When th e  problem o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  to  
a s s i s t  th e  p u p il to  understand  h is  own p e rso n a l s tre n g th s  and weak­
n esse s  in  o rd e r  to  make d e c is io n s  about immediate problems?
a . Always 100^   e .  Sometimes 20-39 /°_____ _
b . Very o f te n  80-99/»_______  f . Seldom 1 - 1 9 ^ _____ _
c . O ften  6 0 -7 9 ^ _______  g . .N ever (Jp _____ _
d. F req u en tly  40-59^ ______
12. When th e  need a r i s e s ,  how f re q u e n t ly  do you use t e s t  r e s u l t s  to  
h e lp  th e  p u p il  understand  h is  own i n t e r e s t s  and a b i l i t i e s ?
a .  Always 100^   e .  Sometimes 20-39/»_______
b . Very o f te n  80-99Î»_______ f . Seldom 1-195»_______
c . O ften  60- 79/0_______ g . Never Op
d . F req u en tly  UO-59^ ______
13 . When th e  problem  a r i s e s ,  to  what degree to  you use t e s t  r e s u l t s  to  
a s s i s t  th e  in d iv id u a l to  id e n t i f y  a re a s  o f  in t e r e s t s  which should 
be in v e s t ig a te d  fu r th e r?
a .  Always 1005a ______  e .  Sometimes 20-395»_____ _
b . Very o f te n  8 0 -9 9 # _______ f . Seldom I - I 9# ______
c . O ften  60-79/0 ______  g . Never 0# ______
d . F req u en tly  40-59# ______
14. Wlien th e  need a r i s e s ,  how e x te n s iv e ly  do you use t e s t  r e s u l t s  as 
an a id  when co n fe rr in g  w ith  th e  p u p il  about h is  perso n a l a d ju s t ­
ment?
a .  Always 100',a _______ e .  Sometimes 20-395»______
b . Very o f te n  8 0 -9 9 # _______  f . Seldom I - I 9# ______
c . O ften  60- 79# ______  g . Never Op ______
d . F req u en tly  40-59# _______
1 5 . % e n  th e  problem a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  as 
a  s tim u lu s  to  encourage th e  p u p il  to  com plete school?
a . Always 100#___ ______  e .  Sometimes 2 0 -3 9 # _____ _
b . Very o f te n  3 0 -9 9 # _______  f . Seldom I - I 9# _______
c . O ften  60- 79# _______  g . Never Op  ____ _
d. F req u en tly  40-59# _______
16 . When th e  need a r i s e s ,  how e x te n s iv e ly  do you use t e s t  r e s u l t s  to  
a id  th e  p u p il in  th e  s e le c t io n  o f  co u rses  a f t e r  co n sid e rin g  th e  
p u p i l 's  p a s t achievem ent?
a . Always IOO5& _______  e .  Sometimes 20- 39#
b . Very o f te n  8 0 -9 9 # _______  f . Seldom 1-195»_____ _
c . O ften  60-795»_______  g . Never 0# _____ _
d . F req u en tly  40-59# _______
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1 7 .  When th e  problem o ccu rs , how f r e q u e n t l y  do you use t e s t  r e s u l t s  to  
d i r e c t  th e  p u p il in to  o r  away from c e r ta in  courses?
a .  Always 100^   e .  Sometimes 20-39% ______
b . Very o f te n  80-99% _______ f  - Seldom 1-19% ______
c . O ften 6 0 - 7 9 %   g. Never 0%__________
d . F req u en tly  1+0-59%_______
1 8 .  When th e  need a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  as  a n  
a id  when e n ro ll in g  new p u p ils?
a .  Always 100%   e .  Sometimes 20-39% ______
b . Very o f te n  80-99% ________ f  « Seldom 1-19% ______
c . O ften  6 0 - 7 9 % ________  S* Never 0 %  ______
d. F requen tly  40-59% ________
19. When th e  problem o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  as 
an a id  when a s s i s t in g  th e  p u p il to  make a  choice o f  v o ca tio n a l 
t r a i n in g  o r  th e  s e le c t io n  o f  a  c o lleg e?
a .  Always 100%   e .  Sometimes 20-39% _______
b . Very o f te n  80-99% ______  f . Seldom 1-19% _______
c . O ften  60- 79% ______  g . Never 0% ______
d. F req u en tly  40-59% ______
20. When th e  need a r i s e s ,  how fre q u e n tly  do you use t e s t  r e s u l t s  as a 
b a s is  f o r  re p o rtin g  th e  in d iv id u a l 's  a b i l i t y ,  achievem ent, and 
schoo l ad justm ent to  p a ren ts?
a . Always 100%   e .  Sometimes 20-39% _______
b . Very o f te n  80-99% _______ f . Seldom 1-19% _______
c . O ften  60- 79% _______ g . Never 0% ______
d. F req u en tly  40-59% _______
21. When th e  problem o ccu rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  
as  an a id  t o  h e lp  th e  p a ren t make p la n s  f o r  th e  p u p i l 's  fu tu re  
c a re e r?
a .  Always 100%   e .  Sometimes 20-39% _______
b . Very o f te n  80-99%_______ f . Seldom 1-19% _______
c . O ften  00-79% _________ g . Never 0% ______
d. F req u en tly  40-59% ______
I I I
G uiding P up il in  Making E duca tio n a l and V ocational P lans
22. When th e  problem o ccu rs , t o  what e x te n t do you use t e s t  r e s u l t s  to  
h e lp  th e  p u p il re f in e  h is  d e c is io n s  le a d in g  to  a  v o ca tio n a l o r  
p ro fe s s io n a l  choice?
a .  Always 100% _______ e . Sometimes 20-39% ______
b . Very o f te n  80-99% ________  f . Seldom 1-19% _______
c . O ften 60- 79% _________  g . Never 0% ______
d . F req u en tly  40-59% ______
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When th e  need a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  as an 
a id  to  e x p la in  a p titu d e  and achievement when a d v is in g  th e  p u p il 
concern ing  ed u ca tio n a l o r  v o ca tio n a l d ec is io n s?
a .  Always 100^   e .  Sometimes 20-39/^_______
b . Very o f te n  80-99/^______  f  « Seldom 1-19 /»______
c . O ften 60- 795(1  S* Never_____________ ______
d . F requen tly  40 -59 /°______
When th e  need a r i s e s ,  how fre q u e n tly  do you use t e s t  r e s u l t s  to  com­
pare th e  in d iv id u a l 's  i n t e r e s t s  w ith  p a t te rn  o f  in t e r e s t s  o f  success­
f u l  w orkers in  g iven  v o c a tio n a l areas?
a . Always 1005»   e .  Sometimes 20-39 ;j______
b . Very o f te n  8 0 -9 9 ^ ______  f . Seldom 1-195»_______
c . O ften 60-795ü   g . Never 0;o ______
d . F requen tly  kO-59/^______
IV
Improving C ounselor, Teacher, and P aren t U nderstanding 
o f  In d iv id u ^  P up ils
2 5 . When th e  problem o ccu rs , to  what ex ten t do you use t e s t  r e s u l t s  as 
one b a s is  f o r  sc reen in g  p u p ils  f o r  sp e c ia l in s t r u c t io n  o r  guid­
ance?
(■ia .  Always 100;»   e .  Sometimes 20-39 '̂ f i
b . Very o f te n  80-99/» ______  f . Seldom 1 -1 9 ^ ______
c . O ften 60-79/»______  S- Never 0;o ______
d . F requen tly  40-39^ ______
2 6 .  When th e  problem a r i s e s ,  how fre q u e n tly  do you use t e s t  r e s u l t s  to  
id e n t i f y  p u p ils  who a re  no t s u f f ic ie n t ly  m o tiva ted  to  do t h e i r  b e s t 
o r  who a re  pushing them selves beyond t h e i r  cap ac ity ?
a .  Always lOO/i _______ e . Sometimes 2 0 -3 9 ? ______
b . Very o f te n  80-99/»_______ f . Seldom 1-19/»______
c . O ften 60- 79% _______ g . Never 0% ______
d . F requen tly  40-39% _______
2 7 .  When th e  need o c c u rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  to  
co n fe r  w ith  te a c h e rs  about in d iv id u a l p u p ils?
a .  Always IOO5» _______ e . Sometimes 20-39%______
b . Very o f te n  80-99% _______ f . Seldom 1-19% ______
c . O ften 6 0 - 7 9 %   S* Never 0 %  ______
d. F requen tly  40-39% _______
28. When th e  need o c c u rs , how fre q u e n tly  do you use t e s t  r e s u l t s  when 
fo rm u la tin g  case s tu d ie s  o f  c e r ta in  p u p ils?
a . Always 100%   e . Sometimes 20-39% ______
b . Very o f te n  80-99% _______  f . Seldom 1-19% _______
c . O ften 6 0 - 7 9 % _______  g . Never 0 %  ______
d. F requen tly  40-39% _______
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29- V/hen th e  problem a r i s e s ,  t o  what degree do you use t e s t  r e s u l t s  
when study ing  th e  a l l  around development o f  in d iv id u a l p u n ils?
1o ______a . Always 100>s   e . Sometimes 20-39
b . Very o f te n  8 0 -9 9 ^ ______  f . Seldom 1-19^
c . Often 6 0 -79 '^   g. Never Oÿo
d. F requen tly  4 0 -5 9 ^ _____-
R eports to  C olleges and P rospective  Employers
30. When th e  need o c c u rs , how f re q u e n tly  do you forw ard th e  in d iv id u ­
a l ' s  t e s t  r e s u l t s  to  an ed u c a tio n a l in s t i tu t io n ?
a . Always 100% ______  e . Sometimes 20-39% ______
b . Very o f te n  80-99% _______  f « Seldom 1-19% _______
c . O ften 60- 79% _______  g. Never 0% ______
d . F requen tly  40-59% ______
31. When th e  problem o ccu rs , how o f te n  do you, when req u es te d , forw ard 
th e  in d iv id u a l 's  t e s t  r e s u l t s  to  p ro sp ec tiv e  em ployers?
a .  Always 100^5 _______  e . Sometimes 20-39% ______
b . Very o f te n  80-99% _______  f . Seldom 1-19% _______
c . Often 60- 79% _______  g. Never 0% ______
d . F requen tly  40-59% ______
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SECTION I I  Page -1-
1 . What in te l l ig e n c e  t e s t s  a re  ad m in is te red  in  your school?
INSTRUCTIONS: P lease  reco rd  below by grade l e v e l ,  com plete ly  and
a c c u ra te ly ,  th e  group s tan d a rd ized  in te l l ig e n c e  t e s t s  re g u la r ly  
ad m in is te red  in  your school as  a  p a r t  o f  th e  g e n e ra l o r  minimum 
school-w ide t e s t i n g  program. When th e  same t e s t  i s  ad m in is te red  
to  more th an  one grade le v e l ,  reco rd  i t  s e p a ra te ly  f o r  each g rade. 
Do not inc lude  s c h o la s t ic  a p t itu d e  t e s t s  in  t h i s  s e c tio n .
Grade Complete NAME o f t e s t  ad m in is te red  Month in  which t e s t  i s
ad m in is te red
EXAMHLE
Terman McNeman T est o f  M ental A b il i ty  O ctober
Comments :
( P le a s e  u s e  b a ck  o f  page i f  a d d i t i o n a l  s p a c e  i s  n e e d e d )
2 2 0
Page - 2 -
2 .  What s c h o l a s t i c  a p t i t u d e  t e s t s  a r e  a d m in is te r e d  in  y o u r  s c h o o l?
INSTRUCTIONS: P lease  reco rd  below by grade l e v e l ,  com plete ly  and
a c c u ra te ly , th e  group s tan d a rd ized  s c h o la s t ic  a p t itu d e  t e s t s  regu­
l a r l y  adm in iste red  in  your school as a p a r t  o f  th e  g en e ra l o r  
minimum school-w ide t e s t i n g  program. When th e  same t e s t  i s  admin­
is te r e d  to  more th a n  one grade le v e l ,  reco rd  i t  s e p a ra te ly  fo r  
each g rade. BEFORE COMPLETING THIS SECTION PLEASE READ DIRECTIONS 
FOR ITEM 3 PAGE 3-
Grade Complete NAl® o f  t e s t  ad m in is te red  Month in  which t e s t  i s
ad m in is te red
EXAMPLE
10 School A b il i ty  T e s t ,  Form 2A January
Comments :
( P le a s e  u se  b a ck  o f  p age i f  a d d i t io n a l  sp a c e  i s  n e e d e d )
2 2 1
Eage -3 -
3 . What o t h e r  a p t i t u d e  t e s t s  a r e  a d m in is te r e d  in  y o u r  sc h o o l?
INSTRUCTIONS: P lease reco rd  helow by grade le v e l ,  com pletely and
a c c u ra te ly ,  th e  group s tan d ard ized  a p titu d e  t e s t s ,  o th e r  th a n  
s c h o la s t ic  a p t i tu d e ,  re g u la r ly  ad m in is te red  in  your school as  a 
p a r t  o f  th e  g en era l o r  minimum school-w ide t e s t in g  program. When 
th e  same t e s t  i s  ad m in is te red  to  more th a n  one grade le v e l ,  reco rd  
i t  s e p a ra te ly  f o r  each g rade.
Grade Complete NAME o f t e s t  ad m in is te red  Month in  which t e s t  i s
adm in iste red
EXAMILE
12 G eneral A ptitude T est B a tte ry  A p ril
Comments ;
( P le a s e  u s e  b a ck  o f  page i f  a d d i t i o n a l  sp a ce  i s  n e e d e d )
2 2 2
Page -4 -
k .  What a ch iev em en t t e s t s  a r e  a d m in is te r e d  in  y o u r  s c h o o l?
INSTRUCTIONS: P lease  reco rd  below by grade le v e l ,  com pletely  and
a c c u ra te ly , th e  group s tan d a rd ized  achievem ent t e s t s  re g u la r ly  
ad m in iste red  in  your school as  a  p a r t  o f  th e  g en e ra l o r  minimum 
school-w ide t e s t i n g  program. When th e  same t e s t  i s  ad m in iste red  
to  more th a n  one grade le v e l ,  reco rd  i t  s e p a ra te ly  f o r  each grade. 
PLEASE READ DIRECTIONS FOR ITEI4 5, PAGE 5 , BEFORE COMPLETING THIS 
SECTION.
Grade Complete NAME o f t e s t  ad m in is te red  Month in  which t e s t  i s
adm in is te red
EXAl'IPLE
SRA Achievement S e r ie s ,  6-9 May
Comments :
( P le a s e  u s e  b a ck  o f  page i f  a d d i t i o n a l  sp a c e  i s  n e e d e d )
2 2 3
Page - 5 -
What su p p lem en ta ry  o x  s u b j e c t - m a t t e r  a c h iev em en t t e s t s  a r e  a d m in is ­
t e r e d  in  y o u r  s c h o o l?
INSTRUCTIONS: P lease reco rd  below by grade le v e l ,  com plete ly  and
a c c u ra te ly ,  th e  group s ta n d a rd iz e d  achievem ent t e s t s  ad m in is te red  
in  your school which a re  in  a d d i t io n  to  tho se  ad m in is te red  as  a 
r e g u la r  p a r t  o f your g en e ra l o r  minimum te s t in g  program. E x tra  
t e s t s  req u ested  by in d iv id u a l te a c h e r s ,  su p erv iso ry  p e rso n n e l, e t c . ,  
w hich go beyond th e  minimum t e s t i n g  program should be in c lu d ed  in  
t h i s  s e c tio n .
NOTE: A ll achievement t e s t s  ad m in is te re d  w i l l  f a l l  in to  e i t h e r  one
o r  th e  o th e r  ca teg o ry , minimum program  o r  supplem entary program, 
depending upon th e  frame o f  re fe re n c e  used in  each schoo l. For 
exam ple, in  some schools a  b a t te r y  o f  t e s t s  might be co n sid ered  as  
a  p a r t  o f  th e  minimum program and se p a ra te  su b je c t-m a tte r  t e s t s  as 
a  p a r t  o f  th e  supplem entary program.
Grade Complete NAME of t e s t  ad m in is te re d  Month in  which t e s t  i s
ad m in is te red
EXAMPLE
10 C ooperative L a tin  T e s t,  E lem entary A p ril o r  as needed
Comments :
( P le a s e  u se  b ack  o f  page i f  a d d i t i o n a l  sp a c e  i s  n e e d e d )
2 2 k
Page - 6 -
6 .  What i n t e r e s t  in v e n t o r i e s  a r e  a d m in is te r e d  i n  y o u r  s c h o o l?
INSTRUCTIONS; P lease  reco rd  belov  by grade le v e l ,  com plete ly  and 
a c c u ra te ly ,  th e  group s tan d ard ized  in te r e s t  in v e n to r ie s  re g u la r ly  
ad m in is te red  in  your school a s  a p a r t  o f  th e  g e n e ra l o r  minimum 
school-w ide t e s t i n g  program. When th e  same t e s t  i s  ad m in is te red  
to  more th a n  one grade le v e l ,  reco rd  i t  s e p a ra te ly  f o r  each g rade.
Grade Complete WAI'E o f t e s t  adm in iste red  Month in  which t e s t  i s
ad m in is te red
EXAMPLE
11 Kuder P reference  Record, V ocational September
Comment s :
( P le a s e  u s e  b a ck  o f  page i f  a d d i t io n a l  sp a ce  i s  n e e d e d )
225
Page - 7 -
What p e rs o n a li ty  t e s t s  o r  in v e n to r ie s  are  ad m in is te red  in  your 
school?
INSTRUCTIONS : P lease  reco rd  below by grade le v e l ,  com plete ly  and
a c c u ra te ly , th e  names o f  th e  group s tan d ard ized  p e r s o n a li ty  t e s t s  
o r  in v e n to r ie s  r e g u la r ly  ad m in is te red  in  your school as  a  p a r t  o f  
th e  g en era l o r  minimum school-w ide t e s t in g  program. When th e  same 
t e s t  i s  ad m in is te red  to  more th a n  one grade le v e l  reco rd  i t  sepa­
r a te ly  f o r  each g rade .
Grade Complete NAME o f t e s t  ad m in is te red  Month in  which t e s t  i s
adm in is te red
EXAMPLE
11 B ell Adjustment Inven to ry  A p ril o r  as needed
Comments :
( P le a s e  u s e  b ack  o f  page i f  a d d i t io n a l  sp a ce  i s  n e e d e d )
2 2 6
Page - 8 -
8 .  Vfiaat m is c e l la n e o u s  t e s t s ,  n o t  p r e v io u s ly  c l a s s i f i e d ,  a r e  u sed ?
INSTRUCTIONS: P lease  reco rd  te lo w  by grade le v e l ,  com plete ly  and
a c c u ra te ly ,  th e  names o f  th e  group s tan d a rd ized  t e s t s  ad m in is te red  
in  your school which do not come under th e  c l a s s i f i c a t io n s  g iven  
p re v io u s ly . E x tra  t e s t s  req u es ted  by any personnel and adm in is­
te re d  in  a d d i tio n  to  your g e n e ra l o r  minimum te s t in g  program should 
be inc luded  in  t h i s  s e c tio n .
Grade Complete NAME o f t e s t  ad m in is te red  Month in  which t e s t  i s
ad m in is te red
EXAMPLE
11 SRA Typing S k i l l s  As needed
Comment s :
( P le a s e  u se  b a ck  o f  p age i f  a d d i t i o n a l  sp a ce  i s  n e e d e d )
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QUESTIOMAIRE FOR THE CLASSROCM TEACHER
D I R E C T I O N S
1 . ELease complete th e  fo llo w in g  b la n k s . Date 
Name
P o s itio n
Name o f School 
S tre e t  address
C i t y _____________________________________ Phone
2. Study th e  responses and d e f in i t io n s  c a r e fu l ly  b e fo re  answ ering the  
q u e s tio n s . P lease keep in  mind th a t  th e  response you s e le c t  f o r  a 
g iven  q u es tio n  means e x a c tly  what th e  d e f in i t io n  o f  th e  response 
im p lie s .
3. P lease  scan each s e c tio n  and q u es tio n  in  o rd e r  to  become f a m i l ia r  
w ith  th e  n a tu re  o f  th e  q u e s tio n s  to  be answ ered. T his i s  very  
im portan t because we may w ish t o  in te rv iew  you a t  a l a t e r  d a te .
k-. Answer each q u es tio n . P lace an "X" in  th e  b lank  prov ided  f o r  th e  
response o f  your ch o ice .
?. A f te r  you have com pleted th e  q u e s tio n n a ire , p le a se  r e tu rn  i t  to
your S uperin tenden t. He has been requested  to  r e tu rn  a l l  q u es tio n ­









T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roughly  100 p e r cen t o f 
th e  tim e .
T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roughly  80 to  99 p e r  cen t 
o f th e  tim e.
T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roughly  6o to  79 p e r  cen t 
o f th e  tim e .
T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f  educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roughly 40 to  59 p e r  cen t 
o f th e  tim e.
Sometimes T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roughly  20 to  39 p e r  cent 
o f th e  tim e.
Seldom T est r e s u l t s  a re  s tu d ie d  and used 
to  a id  in  th e  s o lu tio n  o f  educa­
t i o n a l  problem s, when th e  need 
o ccu rs , roughly  1 to  19 p e r  cent 
o f th e  tim e.
Never At no tim e a re  t e s t  r e s u l t s  used 
to  a id  in  th e  s o lu tio n  o f educa­
t i o n a l  problem s.
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QUESTIOMAIBE FOR THE CLASSROOM TEACHER 
Classroom Uses o f  T est R esu lts*
I
A ppra isa l o f  P u p ils  and C lass 
A p p ra isa l o f  A b i l i t i e s  o f  In d iv id u a l P u p ils  and th e  C lass
1 . V/hen th e  need a r i s e s ,  how f re q u e n tly  do you use t e s t  r e s u l t s  to  ap­
p ra is e  th e  s c h o la s t ic  a b i l i t y  o f  each p u p il?
a .  Always 100^ ______  e .  Sometimes 20- 39/3_______
b . Very o f te n  80-99% ______  f . Seldom 1-19% _______
c . Often 60-79% ______  Never 0%___ ______
d . F requen tly  40-59% ______
2. When th e  problem o c c u rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  to  
adapt in s t r u c t io n  to  th e  s c h o la s t ic  le v e l  o f  th e  p u p il?
a .  Always 100% ______  e . Sometimes 20-39% _______
b . Very o f te n  80-99% _______ f . Seldom 1-19% _______
c . O ften 60-79% _______ g. Never 0% ______
d . F req u en tly  40-59% _______
3. When th e  need a r i s e s ,  to  what e x te n t do you use t e s t  r e s u l t s  to  
determ ine i f  th e re  a re  d isc re p a n c ie s  between th e  p u p i l 's  c a p a c ity  
and h is  achievem ent ?
a . Always 100% ______  e . Sometimes 20-39% _______
b . Very o f te n  80-99% _______ f . Seldom 1-19% _______
c . O ften 60-79% _______ G* Never 0% ______
d . F req u en tly  40-59% ______
4 . When th e  need a r i s e s ,  how o f te n  do you use t e s t  r e s u l t s  to  determ ine 
w hether th e  p u p i l 's  i n t e r e s t s  a re  in  l in e  w ith  h is  a b i l i ty ?
a . Always lOO ĵ _______ e . Sometimes 20-39% _______
b . Very o f te n  80-99% _______ f . Seldom 1-19% _______
c . O ften 60-79% _______ G* Never 0% ______
d. Frequently 40-59% _______
5- When th e  need a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  to
determ ine th e  range and average o f th e  m ental a b i l i t y  o f th e  c la ss ?
a . Always 100% ______  e . Sometimes 20-39% _______
b . Very o f te n  30-99% _______ f . Seldom 1-19% _______
c . Often 60-79% _______  G* Never 0% ______
d. F req u en tly  40-59%
-xTest r e s u l t s  as d e fin ed  here inc lude  on ly  t e s t  r e s u l t s  o b ta in ed  from 
s ta n d a rd iz e d , group p ap er-an d -p e n c il t e s t s .  I t  does not inc lude  te a c h e r  
c o n s tru c te d  t e s t s ,  p ro je c tiv e  type  t e s t s ,  o r  p ap e r-an d -p e n c il t e s t s  th a t  
must be ad m in is te red  in d iv id u a l ly .
2 3 0
A pp ra isa l o f P up il and C lass Achievement
6 . When th e  problem o ccu rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  to  
determ ine th e  achievement le v e l  o f  each p u p il in  th e  fundam ental 
su b je c ts?
a . Always 100^ ______  e .  Sometimes 2 0 -3 9 ^ ______
b . Very o f te n  8 o -9 9 ^ _______ f  » Seldom 1-19 /j _______
c . Often 6o- 79^3  g. Never 0^__________
d. F requen tly  40-59^ _______
7. When th e  need o ccu rs , how f re q u e n tly  do you use t e s t  r e s u l t s  to  
e s tim a te  th e  in d iv id u a l p u p i l 's  p robable le v e l  o f  achievem ent in  
your su b jec t f ie ld ?
a . Always 100^   e . Sometimes 20-39/0______
b . Veiy o f te n  80-99% _______ f . Seldom 1-19% ______
c . Often 60-79% _______  £• Never 0% ______
d. F requen tly  40-59% _______
8. When th e  need o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  to  
d e te m in e  th e  average achievem ent le v e l  o f th e  c la s s  in  th e  funda­
m ental su b jec ts?
a . Always 100}o   e . Sometimes 20-39% ______
b . Very o f te n  80-99% _______  f . Seldom 1-19% _______
c . Often 60-79% _______  g. Never 0% ______
d. F requen tly  40-59% _______
Id e n tify in g  Normal, G ifte d , and S low -learn ing  P up ils
9 . When th e  need a r i s e s ,  how e x te n s iv e ly  do you use t e s t  r e s u l t s  as 
a  p a r t i a l  b a s is  f o r  id e n tify in g  th e  norm al, e x c e p tio n a lly  b r ig h t ,  
and slow -learn ing  p u p il?
a . Always 100-%   e . Sometimes___20-39% ______
b . Very o f te n  80-99% _______  f  - Seldom 1-19% _______
c . Often 60- 79% _______  g. Never 0% ______
d. F requen tly  40-59% _______
10. When th e  problem o ccu rs , how f re q u e n tly  do you use t e s t  r e s u l t s  to  
id e n t i f y  th e  p u p ils  who need s p e c ia l  o r  p sycho log ica l help?
a . Always 100%   e . Sometimes___20-39% ______
b. Very o fte n  80-99% _______  f . Seldom 1-19% _______
c . O ften 00-79% _______  S* Never 0% ______
d. F requen tly  40-59% _______
2 3 1
I I
E ducational D iagnosis 
P up il and C lass D iagnosis
11. Ifhen th e  need a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  to  
id e n t i f y  th e  p u p ils  w ith in  th e  c la s s  t h a t  need sp e c ia l in s t r u c t io n  
in  th e  b a s ic  s k i l l s ?
a . Al'vra.ys 100^6   e .  Sometimes 20-39/»_______
b . Very o f te n  80-99/»_______ f  « Seldom 1 -1 9 ^ _______
c . O ften 60-79?»  g . Never 0-̂  ______
d. f re q u e n tly  i)-0-5 95»_______
12. Ifhen th e  need a r i s e s ,  to  what e x te n t do you use t e s t  r e s u l t s  in  
o rd e r  to  re v e a l th e  academic needs o f  th e  p u p il o r  c la ss?
a .  Always 100^6   e .  Sometimes 20-39% _______
b . Very o f te n  80-99% _______ f . Seldom 1-19% _______
c . O ften 60-79% _______
d . F req u en tly  40-59% _______
13. When th e  problem o ccu rs , to  what degree do you use t e s t  r e s u l t s  as 
a  p a r t i a l  b a s is  f o r  a s se s s in g  re a d in e s s  o f  c h ild re n  f o r  new le a r n ­
ing?
a .  Always lOO î _______  e .  Sometimes 20-39% _______
b . Very o f te n  80-99% _______ f . Seldom 1-19% _______
c . O ften  60- 79% _______  g . Never 0% ______
d . F req u en tly  40-59% _______
14. % en  th e  problem o ccu rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  
to  o b ta in  advance in fo rm atio n  concern ing  th e  p ro f ic ie n c y  o f  a 
c la s s  in  c e r t a in  su b je c ts  o r  t h e i r  g e n e ra l p rep a ra tio n ?
a .  Always 100,4   e .  Sometimes 20-39% _______
b . Very o f te n  80-99% _______  f . Seldom 1-19% _______
c . O ften 60- 79%   g . Never 0% ______
d . F req u en tly  4 0 - 59% _______
15 . When th e  need o ccu rs , how f re q u e n tly  do you use t e s t  I’e s u l t s  to  
d isc o v e r  academic d i f f i c u l t i e s  in  s p e c if ic  a rea s?
a . Always 100%   e .  Sometimes 20-39% _______
b . Very o f te n  30-99% _______  f . Seldom 1-19% _______
c . O ften  60- 79%_______  o* Never 0%____ ______
d . F req u en tly  40-59% ______
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D iagnosis f o r  In d iv id u a l D iffe ren ce s  o f P up il and C lass
16 . When th e  problem  a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  to  
determ ine s p e c if ic  s tre n g th s  and weaknesses o f  in d iv id u a l p u p ils  in  
o rd e r to  d isc o v e r  e x is t in g  in d iv id u a l d iffe re n c e s?
a . Always 100^4   e . Sometimes 2 0 -3 9 ^ _______
b . Veiy o f te n  8 0 -9 9 ^ ______  f . Seldom 1 - 1 9 ^ _______
c . O ften 60- 79^ _______ g. Ifever 0^____ ______
d. F req u en tly  40-39^ _______
17 . When th e  problem a r i s e s ,  how fre q u e n tly  do you use t e s t  r e s u l t s  to  
re v e a l th e  n a tu re  and range o f in d iv id u a l d if fe re n c e s  in  th e  c la ss?
a . Always 100;b   e .  Sometimes 2 0 -3 9 ^ _______
b . Very o f te n  8 0 -9 9 # _______ f . Seldom 1 -1 9 # _______
c . O ften 60- 79# _______ g . Never 0# ______
d. F req u en tly  40-59# _______
I I I
P lann ing  In s t r u c t io n a l  Programs
Planning I n s t r u c t io n a l  Pixograms f o r  th e  Pup il and C lass
18 . When p lann ing  in s t r u c t io n a l  programs f o r  th e  p u p il o r  c l a s s ,  to
what e x te n t do you use t e s t  r e s u l t s  to  determ ine a reasonab le
achievem ent l e v e l  f o r  each pup il?
a . Always 100#   e . Sometimes 20-39# ______
b . Very o f te n  8 0 -9 9 # _______ f . Seldom I - I 9# ______
c . O ften 60- 79# _________  g . Never O'# ______
d. F req u en tly  40-39# _______
1 9 . When th e  need a r i s e s ,  how fre q u e n tly  do you use t e s t  r e s u l t s  as a
p a r t i a l  b a s is  to  h e lp  in d iv id u a liz e  in s t r u c t io n  o r  to  beg in  d i f ­
f e r e n t ia t e d  in s tru c t io n ?
a . Always 100#   e .  Sometimes 2 0 -3 9 # ______
b . Veiy o f te n  80-99# _______ f . Seldom 1 - 1 9 # ______
c . O ften 60- 79# _________  g. Never 0# ______
d. F req u en tly  40-39# _______
20. VNien th e  problem o c c u rs , to  wliat degree do you use t e s t  r e s u l t s  as 
a  p a r t i a l  b a s is  f o r  ad ap tin g  in s t r u c t io n  to  in d iv id u a l needs?
a . Always 100#   e .  Sometimes 20-39# _
b . Very o f te n  8 0 -9 9 # _________  f . Seldom I - I 9# ______
c . O ften 60- 79# __________ g. Never 0# ______
d. F req u en tly  40-59# _______
2 3 3
21. When th e  need a r i s e s ,  how o f te n  do you use t e s t  r e s u l t s  t o  group 
p u p ils  w ith in  a  c la ss ?
a .  Always 10G=p__________  e .  Sometimes 2 0 -3 9 ^ _______
h . Very o f te n  8 0 -9 9 ^ _______ f* Seldom 1-19^ _______
c . O ften 6 0 -7 9 $ ______  g . Never 0$__________
d. F req u en tly  40-59$ _______
22. When th e  problem o ccu rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  
t o  c l a s s i f y  p u p ils  w ith in  a  room f o r  in s t r u c t io n a l  purposes?
a . Always 100$_________  e .  Sometimes 20-39$ ______
b . Very o f te n  8 0 -9 9 $ _______ f  » Seldom 1 -1 9 $ ______
c . O ften 6 0 -7 9 $ _______ g . Never 0$ ______
d. F req u en tly  4-0-59$_______
Planning Remedial I n s tru c t io n
23. When th e  need o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  to  
id e n t i f y  th e  academic d e f ic ie n c ie s  o f  in d iv id u a l p u p ils?
a .  Always 100$ ______  e .  Sometimes 20-39$ _______
b . Very o f te n  8 0 -9 9 $ _______ f . Seldom 1 - 1 9 $ ______
c . O ften 60- 79$ _______ g. Never 0$ ______
d. F req u en tly  40-59$ _______
24. When th e  problem  a r i s e s ,  how o f te n  do you use t e s t  r e s u l t s  as  a 
p a r t i a l  guide to  app ly  a p p ro p ria te  rem edial measures?
a . Always 100$ ______  e . Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ _______ f . Seldom 1 -1 9 $ _______
c . O ften  60- 79$ _______  g . Never 0$ ______
d . F req u en tly  40-59/
S e le c tio n  o f  I n s t ru c t io n a l  M a te ria ls
25 . When th e  need o ccu rs , to  what degree do you use t e s t  r e s u l t s  as  a 
p a r t i a l  guide f o r  th e  s e le c tio n  and ad ap tio n  o f in s t r u c t io n a l  
m a te r ia ls  and procedures?
a .  .‘Mways 100$   e . Sometimes 2 0 -3 9 $ _______
b . Very o f te n  8 0 -9 9 $ _______ f . Seldom 1 -1 9 $ _______
c . O ften 0 0 -7 9 $   g. Never 0$ ______
d. F requen tly  40-59$ _______
M otiva tion  o f  P up ils
26. When th e  piX)blem a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  to  
d isc o v e r  th e  academic p ro g ress  be in g  mc.de by th e  p u p il?
a . Always IOO70 ________  e . Sometimes 2 0 -3 9 $ _______
b . Very o f te n  3 0 -9 9 $ _______ f . Seldom 1 -1 9 $ _______
c . O ften 60- 79$   g. Never 0$____ ______
d . F req u en tly  4 0 - 59$ _______
2 3 4
27. When th e  need occurs ; how e x te n s iv e ly  do you use t h i s  in form ation
to  s tim u la te  th e  le a r n e r  
Always lOO/^
Veiy o f te n  80-99^ 
O ften 60-79^





s in te r e s t  in  h is  own p rogress?
e . Sometimes 20-39'^




E valua tion  o f  th e  P up il and C lass
23. When th e  problem o c c u rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  
to  ev a lu a te  th e  p u p il in  comparison w ith  h is  c la s s  in  th e  funda­
m ental o r  to o l  su b je c ts  a t  th e  beginning  o r  end o f  a  term ?
a . Always 100#   e . Sometimes
b . Very o f te n  8 0 -9 9 # _______  ■
c . Often 60-79# _______  i





2 9 . When th e  need o c c u rs , to  what degree do you use t e s t  r e s u l t s  to
compare th e  p u p i l 's  p re se n t achievem ent w ith  p a s t achievem ent'
a . Always 100#   e .  Sometimes 20-39#
b . Very o f te n  80-99#
c . Often
f .







30. When th e  need a r i s e s ,  how fre q u e n tly  do you use t e s t  r e s u l t s  to  























31. When th e  problem o ccu rs , how e x te n s iv e ly  do you use t e s t  r e s u l t s  
to  ev a lu a te  th e  achievem ent le v e l  o f  each p u p il in  each su b jec t 






















32. When th e  need o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  to  
determ ine th e  achievem ent le v e l  o f th e  c la s s  a t  th e  beg inn ing  o r  
end o f th e  term?
a . Always 100#   e . Sometimes
b . Very o f te n  8 0 -9 9 # _____ _ f . Seldom
c. O ften 60- 79# _______  g. Never





E valu a tio n  o f  Methods and Techniques o f  Teaching
33* When th e  problem o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  
f o r  in c re ased  understand ing  o f th e  in s t r u c t io n a l  program and to  
determ ine how your own in s t r u c t io n a l  e f f o r t s  should be co o rd in a ted  
w ith in  th e  t o t a l  in s t r u c t io n a l  program?
a . Always 100;^   e .
b . Very o f te n  80-99> ______  f .
O ften  60- 79/0_______ g.









3^. When th e  need a r i s e s ,  to  what degree do you use t e s t  r e s u l t s  a s  a  





















R eporting and Counseling w ith  P u p il and Parent
35- When th e  problem o ccu rs , to  what degree do you use t e s t  r e s u l t s  as 
a  p a r t i a l  guide f o r  re p o r tin g  to  p a re n ts  ?
a .  Always 100#   e .  Sometimes
Very o f te n  8 0 -9 9 # _______  f . Seldom
O ften   g . Never






36. When th e  need a r i s e s ,  how e x te n s iv e ly  do you use t e s t  r e s u l t s  as 
evidence to  re p o rt th e  c h i ld 's  p rog ress?
a .  Always 100#   e .  Sometimes
b . Veiy o f te n  8 0 -9 9 # _______  f . Seldom
c . O ften 60- 79# _______  g. Never




37" When th e  problem o ccu rs , to  what e x te n t do you use t e s t  r e s u l t s  as 
a  p a r t i a l  b a s is  to  he lp  th e  p u p il make e d u ca tio n a l and v o c a tio n a l 
p lan s  ?
e . Sometimes 20-39#
f .  Seldom 1-19#
g. Never 0#
a . Mways
b . Very o f te n
c . O ften





30. V/hen th e  need a r i s e s ,  how o f te n  do you use t e s t  r e s u l t s  as one 
b a s is  to  h e lp  determ ine th e  reasons f o r  academic f a i l u r e  ?
a . Always 100# ______  e . Sometimes 20-39# _____
b . Very o f te n  80 -9 9 # ______  f . Seldom 1 -1 9 # _____
c . O ften 60- 79# ______  g. Never 0# _____
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